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CHAPTER II

REVIEW OF RELATED LITERATURE


This chapter will discuss about the review of related literature, which consists the nature of listening, Teaching listening, and Language laboratory.
A. The Nature of Listening 

1. Definition of Listening

Listening is always assumed as a passive skill like reading, which means that student receive all the information they gain from listening materials without further activity of producing something either in written or spoken form. However, in some ways, it is not to be said that it is passive one. During the period when students are listening to certain information, there is actually a process in which the hearer construct meaning from the information coming from the sound. Buck stated that “Listening comprehension is an active process of constructing meaning, and that this is done by applying knowledge to the incoming sound”.
 He also stated, “Listening comprehension is a process, a very complex process, and if we want to measure it, we must first understand how that process works.
 Richard stated that, “Listening is vital in the language classroom because it provides input for the learner. Without understanding input at the right level, any learning simply cannot begin. Listening is thus fundamental to speaking”.

According to Sari that listening involves a sender (a person, radio, and television), a message, and a receiver (the listener). Listeners often must process message directly, even if they are still processing what they have just heard. Listeners most cope with sender choice of vocabulary, structure, and rate of delivery.
 

According to the Lynch’s statement that study listening aims to enable learners to recognize the speech signals that a competent listener uses in order to understand a speaker’s meaning.
. Welty stated that, “Listening is a skill which needs to be learned and developed just as other skills”. 
Fachrurrazy stated, “A Listening course is suggested to also have the characteristics of real life listening. Therefore, the aspects to be covered are suggested as follows:

a. Hearing the sounds

b. Understanding intonation and stress

c. Making prediction

d. Understanding colloquial vocabulary

e. Understanding different accents.

According to Sherman’s statement that, “Good Listening skills are essential for success in education and in most other areas of life. Good listening is particularly important in college because it has been estimated that up to 70 percent of college student’s time is spent listening”.

Based on statement above, it can be said that listening comprehension is one of the language skills that are frequently used in everyday life. We spend our time mostly for listening like listening to our teachers, friends, family members, lectures, radio, music, movie, television and others. In order to communicate effectively we have to be able to hear what the other person is speaking.
2. The Purposes of Listening

According to Marcus, the purpose of listening can be categorized into the types:

a. To gain information

b. To distinguish between fact and opinion

c. To identify main ideas

d. To summarize ideas

e. To make inferences

f. To follow directions

g. To gratify the listener’s sense

h. To sense emotion and moods through words use the manner of delivery.
i. To form sensory images, and to discriminate between sounds,

From These nine rough classifications above, Nunan also   grouped into two main purposes for listening. They are listening to gain information and listening for pleasure. Listening to gain information for example, listening the news in radio or TV, listening for the teacher explanation.  And the listening for pleasure for example listen the music.
B. Teaching Listening
One of very important idea for teaching listening is that listening courses must make use of student’s prior knowledge in order to improve listening comprehension. Saha and Talukdar stated “Most of the activity in language class rarely practicing is listening”.
 In class activities, teachers can help student develop sound strategies for comprehension through a process approach to teaching L2 listening. This will help students learn how to listen and develop the metacognitive knowledge and strategies to success in listening comprehension. Here, the researcher will explain about some of related points to the teaching of listening, they are:
1. 
The Techniques of Teaching Listening 
Richard and Renandya subdivided the techniques of teaching listening into pre-listening, whilst-listening and post-listening.
 In order to develop listening activities, the teacher should consider pre-listening phase in which the teacher does some warm up activities to prepare the student for the passages. Whilst-listening, which includes extensive listening that is followed by general questions and intensive listening that is followed by detailed comprehension question. The last is post-listening which requires the student to do follow up or respond to what they have listened to.
a. 
Pre-listening 
Pre-listening is some activities before listening may serve as preparation or warm-up listening in several ways. These function as reference and framework by giving prior knowledge of listening activities. Vandergrift as quoted by Saha and Talukdar states pre-listening activities include:

1) Introducing the topic and assessing their background knowledge of the topic or content of the material through commenting on a picture or photograph.
2) Activating their existing knowledge through discussion. Reading through comprehension question in advance, working out own opinion on a topic, predicting content from the title etc.
3) Clarifying any necessary contextual information and vocabulary to comprehend the text. In this regard showing pictures, maps, or graphs maybe helpful.
4) Informing them of the type of text, their role, purposes of the listening. A short reading passage on a similar topic may help them.

b.
Whilst-listening 
Whilst-listening is activities in these stages must follow the learner’s specific needs. In Instructional goal, listening purpose and learner’s proficiency level, while listening activities directly relate to the text and listeners are asked to do these during or immediately after listening. Saha and Talukdar stated that listening activities and techniques here become varied according to their purposes and objectives. Those are: attentive listening, selective listening, interactive listening, extensive listening and intensive listening.

1) Attentive listening. Attentiveness is a prior condition for understanding and listener often lapse attention for various reasons such as losing interest, inability to keep up with, losing track of goals, less confident. The teacher can help the listeners to hold their attention by keeping the target language while talking to them and lessening their stress and motivating by asking oral responses repeatedly. Activities in this stage would be interesting and easy including face to face interaction, using visual and tangible topics, clear description of the listening procedure, minimum use of written language, and immediate and ongoing responses, so that learners can easily keep pace with the text and activity. Listening to music, personal stories, teacher’s talk, small question-answer, and interview techniques may be applied in this stage.
2) In selective listening, it involves listening to selected part of a text, as it’s name, to predict information and select ‘cues’ surrounding information. Thus, the listeners may have an assessment f their development in listening to authentic language. Here the focus is on the main parts of the discourse, the listeners can construct their understanding of the meaning of the whole text through inferring. As the expectation on understanding is focused and has a purpose, in these activities listeners have the chance of second listening to check understanding and have feedback repeatedly. Listening to sound sequences, documentary, incomplete monologues, conversation cues and topic listening are examples of selective listening. 

3) In interactive listening, it is an advanced stage of listening practice as it implies social interaction in small groups which are a true test of listening. In interactive listening, the learners either in pairs or in groups, receive new information, or identify them continuously. Besides, they have to work out the problems and formulate responses immediately as we are required to do in real life. This phase involves both comprehension and production, it directly promotes speaking skill. The teachers have a central role in this stage. They have to set up specific goals so that learners can asses their own performance, observe learner’s language in order to provide immediate feedback on their interaction strategies. So the listener is trying to absorb all the information given, for example listening to dosage instruction for medicine, listening to a lecture of an academic course in the classroom, from a radio, or television, self introductions, short speeches, chatting and discussing , exchanging news, interviewing and being interviewed.

4) Extensive listening has greater ease than other types as it develops overall comprehension of a text and never requires learners to follow every word and understand them. Learners need to comprehend the text as a whole which is called global understanding. Activities in this section must be chosen in terms with the proficiency level of the listeners. At the lower level they may have problems to organize the information. At the develop stage, some language based task requiring constructing meaning, inferring decisions, interpreting text and understanding are usually recommended. Completing cloze exercises or giving one or two word answers, multiple choices, predicting the utterances, forming connected sets of notes, inferring opinions, or interpreting parts of the text are some samples of the activities in extensive listening.

5) Intensive listening is quite important to understand the language form of the text as we have to understand both the lexical and grammatical units that lead to the form of meaning. So, intensive listening requires attention to specific items of language, sound or factual detail such as words, phrase, grammatical units, pragmatic units, sound changes (vowel reduction and consonant assimilation), stress, intonation and pauses. Feedback on accuracy and repetition on the teacher’s part promote success here. Paraphrasing, remembering specific word and sequences, filling gaps with missing words, identifying numbers and letters, discriminating the pronunciation of same phoneme, replacing words, finding stress are some good intensive listening practice.
c.
Post-listening
This stage frequently requires the students to do some short of follow-up work based on something arising from the listening tasks. Saha and Talukdar stated “Post-listening activities can be used to check comprehension, to evaluate listening skill, the use of listening strategies and the use of knowledge gained to other contexts”.
 The features of the activities are:

1) Related to pre-listening activities, such as predicting

2) May create a real life situation where students might be asked to use knowledge gained through listening.

3) May extend the topic and help the students remember new vocabulary.

Post-listening could include pronunciation practice or studying a grammatical structure. Post listening is very useful device. Students should talk about what the speaker said, question statement of opinion and identify parallel incidents from life and literature. Student also can extent the post activity by writing summaries, letters, messages, diaries, dialogues, doing a role play, writing on the some theme, studying new grammatical structures, practicing pronunciation or discussion group.
2. 
Some Factors that Affect the Difficulty of Listening Comprehension
Besides its principles, there are also other factors in listening that are supposed to be paid attention to. Brown and Yule as quoted by Nunan states, “There are four main factors affecting the difficulty in listening”:

a. Speaker factors. The number of speakers in a recording needs to be taken into account. If there are two or three speakers, it should be consider if it contribute difficulty to the hearers. Secondly, what accent and the speed of conversation in the recording.
b. Listener factors. What to be considered in this point is that the role of the listeners – whether they are participants in the listening activities, level of response, and interest.

c. Content. The grammar, vocabulary, and the information structure should fit student’s level. Moreover, they should sufficiently have background knowledge of what they are listening to.

d. Support. This point deal with visual aids that might help students feels at ease while listening. It is about whether students are provided with enough pictures or diagrams.

Lim stated in his article “There are some guidelines for the teachers to help them to support the listening activities to be successful, they are: Noise, equipment, repetition, content, record your own tape, video, and homework”.

1) Noise
Reduce distractions and noise during the listening segment. The teacher may need to close the door or the windows or ask the children in the room to be quiet for a few minutes.
2) Equipment
If cassette players are used, make sure it produces acceptable sound quality.
3) Repetition
Read or play the text a total of 2-3 times. Tell the students that we will repeat it. This will reduce their anxiety about not catching it all the first time. We can also ask them to listen for different information each time.
4) Content
Unless our text is merely a list of items, talk about the content as well as specific language used. The material should be interesting and appropriate for the class level in topic, speed, and vocabulary. We may need to explain reductions (like ‘gonna’ for ‘going to’) and fillers(like ‘um or ‘uh-uh’)
5) Record your own tape
Write appropriate text (or use something from the textbook) and have another. Encourage them to listen to public announcements in the listening task to do between classes English speaker read it onto tape. Copy the recording three times so we do not need to rewind. The reader should not simply read three times, because the students want to hear the exact repetition of the pronunciation, intonation, and pace, not just the words.
6) Video
We can play a video clip and ask the students to make predications about the theme of the dialog. Then play it again with the sound “on” and discuss why they were right or wrong in their predictions. We can also play the sound without the video first and show the video after the students have guessed what is going on. 
7) Homework

Give the students a listening task to do between classes. Encourage them to listen to public announcements in the airports, bus stations, supermarkets, and try to write down what they heard. Tell them the telephone number of a cinema and ask them to write down the playing times of specifics movie. Give them a tape recording of yourself with questions, dictation, or a worksheet to complete. 

Second language learners need to pay special attention to such factors because they strongly influence the processing of speech, and can even block comprehension if they are not attended to. 
3. 
The Strategies of Teaching Listening 

When we talk about the listening, there are two types of strategies for listening that can be identified as the bottom-up and top-down processing models. The bottom up processing occurs when there is comprehension to the listener when he/she is successful in decoding the spoken text. David Nunan stated that, “The bottom up processing model assumes that listening is a process of decoding the sounds that one hears in a linear fashion, from the smallest meaningful units (or phonemes) to complete text.
 Murcia and Olshtain stated that, “The bottom up level of listening process involves prior knowledge of language system (phonology, grammar and vocabulary)”
. 

Bottom up strategies are text based. According to Schwartz that in bottom up, the listener relies on the language in the message that is the combination of sounds, words and grammar that creates meaning.
 Bottom up strategies include:

a. Listening for specific details

b. Recognizing cognates

c. Recognizing word-order patterns

She also stated that, “Top down strategies is listener based into background of the topic, the situation or context, the type of text, and the language”.
 This background knowledge activates a set of expectations that help the listener to interpret what is heard and anticipate what will come next. Top down strategies include:

a. Listening for the main idea

b. Predicting

c. Drawing inferences

d. Summarizing
4. 
Teaching Listening Comprehension at Senior High School (SMA)

Listening is one of language skills that must be mastered by the students. Senior high school or SMA students are expected to be able to communicate using English well. If they are accustomed to listening, they will be able to communicate easily. At Senior High School, English is taught as a compulsory subject and the implementation of teaching English is based on Standard of Content English Curriculum. Listening gets equal attention to other skills in the curriculum. Traylor wrote that listening determines one’s success in learning a language. Thus, we should give attention of its existence both in formal and informal education.

English is a mean of communication among people both in oral and written forms. The students are expected to be able to communicate and to understand or produce a spoken and written language which is actualized in the four skills: listening, speaking, reading and writing. The teachers should try to give the students more appropriate, interesting materials which are familiar to them because different students have different interest. The point in teaching listening is that it ought to be easier for students to understand content that they are more familiar. When they are familiar with the topic and have background knowledge of it, they will be able to predict what may be said or what the content of the topic is since they have some background knowledge of the topic.
5. Using Authentic Materials and Situation in Teaching Listening

Sari stated authentic materials and situation prepare students for the types of listening they will need to do when using the language outside the classroom.

One-way communication 

Materials:
a) Radio and Television programs

b) Public address announcement(Airports, train/bus stations stores)

c) Speeches and lectures

d) Telephone customer service recordings
Procedure:

a) Help students identify the listening goal: to obtain specific information to understand most or all the message.
b) Help students outline predictable sequences in which information may be presented: who-what-when-where.
c) Help students identify key word/phrase to listen for
Two-way communication

In authentic two-way communication, the listener focuses on the speaker’s meaning rather than the speaker’s language. The focus shifts to language only when meaning is not clear. Note the difference between the teacher as teacher and the teacher as authentic listener in the dialogue in the popup screens. In other word Nunan stated that:

“Student will be given practice in listening to extract from radio and television, public broadcasting announcements, conversation and discussion, telephone conversations, answering machine messages, voice mail, and other types of authentic data. This authentic material helps bring the content to life, and ultimately makes learning and using language more meaningful and ultimately”.

The authentic material is very important to develop student’s ability in teaching listening, the student easier to understand the material. They also need real situation in listening because listen the native speaker is more difficult than Indonesian who speaks English. They have different in dialect, intonation, pronunciation, and other.
C. Language Laboratory
1. 
Definition of Language Laboratory

Language laboratory is the compound word. If this word is separated, it will appear the different meaning. However, to know the whole of meaning of this word, it is necessary to mention one by one first, namely the meaning of language and laboratory. “Language is a system of sounds and words used by humans to communicate”.
 In the other hand “laboratory is a room or building used for scientific research, experiments, testing, etc”.
To understand more the definition of language and laboratory, the writer state clearer definition of language laboratory.”Language laboratory is a room containing special equipment to help students learn languages.
Based on statement above, the writer conclude that language laboratory is a medium used to make easy in practicing, and developing the material of English to reach the basic educational purposes. Generally, language laboratory is the place for collecting some teaching media to be easy in studying teaching listening especially for students and teachers. It means that full total comprehension and implementation, in order to place science on an understanding and knowledge. 
2. 
The Purpose of Language Laboratory
The purpose of language laboratory in educational instance is for supporting realization of teaching English program in order to reach institutional purpose, they are:

a. For preparing facilities/media institutional of studying teaching English according to the curriculum of English lesson

b. Giving the opportunity for the teacher and his students in using all of facilities to get experience of studying and teaching in order to recognize and power full believing in all of skill and using English for the communication.

c. Giving a chance to the student for hearing the native speaker and imitating it in order to progress and develop t language in improving her ability in using English communication

d. Trying a making habitual for the students in communicating English continually.
3. 
The Functions of Language Laboratory
a. As a supporting in reaching the instructional purposes of English lesson which had written down in curriculum

b. As a supporting in stimulating students encourage for researching, powering, advancing, and developing the knowledge, skill, and behavior will be researched through teaching English

c. As a place for introducing and demonstrating all of language knowledge whether it is the vocabulary from the dialogue or the grammatical is used and the other material according to the curriculum

d. As the medium of teaching learning process easily in order to stimulus and to grow the skill in student’s mind.
4. 
The Advantages of Language Laboratory in Teaching Listening
The laboratory is more restricted than the classroom as a means development. It is possible to communicate new thing to the student via the tape recorder, and is quite impossible for the tape recorder to react anything to what the student say. For true dialogue, the student or teacher need at list to human beings, they don’t need tape recorder. “A language teacher must select or prepare the materials to use in the laboratory”.
 He should monitor the work of the students and should decide what operations the lab must be designed.
Studying teaching in language laboratory will give more advantages for teacher and students. Teachey and Carter stated that, “The learning laboratory has many advantages over the traditional classroom setting with respect to improved instruction and student attitudes toward the learning process. They are”:

a. Every student in the lab achieves success, as a result of the nature of programmed instruction.

b. Personality conflicts are significantly reduced, since the students interact with the programmed text and coordinator, who is always present when the lab is open.

c. The labs are designed to meet individual needs on a variety of levels-educational, social and psychological.

d. The mode of instruction in the laboratory is more comprehensive than traditional teaching.
5. 
Teaching Listening Process in the Language Laboratory

A good process in teaching listening is very important for teachers and students. Julian Dakin stated “Teaching process in language laboratory can be divided into four stages they are: Presentation, practice, development and testing”

a. Presentation

A teacher present a new material being be able to adopt one of two techniques namely demonstration and involvement. A teacher can demonstrate it’s meaning by presenting the examples in isolation or in contrast by using English closely in order to communicate habitually with the student.

If the teacher prefers technique of involvement, he will not tell the students that he is going to use a new structure, but will slip example into something else he is saying in such a way that it will be understood and accepted quite naturally. The past tense, for example can be unobtrusively but appropriately introduced in telling stories to the class. The teacher can sometimes even get pupils to invent the structure themselves. Demonstration and involvement both of them require interaction between teachers and students.
b. Practice

The language laboratory is certainly considered primarily as a practicing device. Material already introduced in class can be revised and learned more thoroughly. The student’s understanding of spoken language of English can also be developed in the language laboratory and his control over new material rehearsed in stimulated dialogues in which at least one side of the conversation has been fixed in advance. But the principle task of the language laboratory must be helped the students learn what has been initially introduced in the classroom.

c. Development

This is the stage when the teacher has to control over the student’s performance. The students are setting task such as telling a story themselves, describing pictures, retailing their daily lives and past or future activities, expressing their own need. The successful completion of such task calls for the use not only of the structure than has just been practiced but of all that has been learnt before.  

d. Testing

Test as an assessment tool is questions that have been given to the student to get answer from student in oral test and written test. The first matter in the step of evaluation planning is formulating the purposes of evaluation. It is determined by the kind of duty we have. The evaluation purpose for education consoler will be different with evaluation purpose for the selection committee and for the teacher who teaches the certain lesson. An education consoler wants to get complete information about the pupil characteristic in order to be able to give the best counseling. A selection committee wants to know the candidate’s ability, skill, and behavior in order to choose the most precise for the kind of education or the other certain degree. A teacher who teaches certain lesson as like English teacher want to know about the materials which were given to his student whether they have been understood or not.
6. 
The Effective Use of the Language Laboratory in Teaching Listening

Like any tool or instrument, the language laboratory is most useful in the hands of a craftsman who knows how to use it skillfully. “As every good teacher of a modern foreign language knows, the effective use of the language laboratory is a composite of the effectiveness of at least five elements: The teacher, the teaching materials, the testing and grading programs, the student practice session and the equipment”.

a. The teacher

The teacher must be interested in getting the most out of the equipment and materials, and he must have some skill in the effective use of these aids in helping students develop the skills of listening comprehension and speaking. The essential function of the language laboratory is to serve as a practice instrument. 

b. The teaching materials

Teaching materials which are designed to develop the listening and speaking skills efficiently and which also integrate class and laboratory work must be used. The challenge for the teacher is in choosing what is productive in learning and rejecting what is not. 

c. The testing and grading programs

The testing and grading program must give due weight to achievement in listening and speaking. Tests should help solve many of the problems that result from use of traditional tests, which place at a disadvantage those students who have learned a language primarily trough listening. The entire program of measuring the listening skill has been a major stumbling block in research on the effectiveness of the new materials and methods of the language laboratory. Teachers should continue to use the effective device of giving daily laboratory grades.

d. The student practice session

The practice sessions must be frequent enough and long enough to enable the students to develop the skills of listening. The successful language laboratory program provides the student with adequate practice sessions for developing his skills.
e. The equipment

The equipment must be good enough and flexible enough to permit efficient operation on a regular basis. Student practice individually with audio equipment, but the teacher must continue to relate to the student’s performance while letting the tape carry on the presentation function. Language laboratory equipment was never intended to provide answers to all classroom problems, and unrealistic claims have been harmful and in some cases have caused a kind of language laboratory backlash in attitudes. Language laboratory equipment which is not constantly serviced and maintained in good condition is sometimes worse than no equipment at all, for malfunctions disrupt and deteriorate a potentially good learning situation and may lead to distracting behavior.

7. 
Language Laboratory as Learning Media


Media is “any aids that are able to be as message distributor to reach teaching purpose”.
 “Media is something which has characteristic to distribute message and stimulate mind, feeling and weeling of student in order to support occured the teaching process”.
 there are many functions of learning media in learning teaching process namely; as partner that has same responsibility with function or role of teacher, so it must be any job description in managing learning activity, as aid that is depend on respond of teacher to use or not, as educational media as substituted. 

Based on the statement above, it can say that learning media is vehicle that is used teacher to present message or material of learning to learners like computer. Learning media that consist of hardware and software have function and use to help teacher and students to do learning teaching process, so they can do it easy and interestingly.  

Here the researcher chooses media of teaching and learning in language laboratory of senior high school, they are: Tape recorder or CD and VCD player.

a. Tape recorder or CD

“Tape recorder can record a message and play it back or play back a prerecorded tape”
 Audio tape has become a standard teaching tool. This versatile medium permits teachers to make live recordings of student and teacher performance and to make recorded notes while gathering material. Tape recording has enormous potential for use in independent study situations. In laboratory the students can hear the recording material and the native speaker based on curriculum.

The advantages of using tape recorder or CD

1) The tape recorder or CD has become commonplace in homes, cars, and schools; thus, it is readily available in most school.

2) A teacher can be in two places at one time if a recording can substitute for one’s actual presence.

3) The operation of tape recorders or CD are relatively simple

4) Since cassette units or CD are inexpensive, many students own them or can borrow them from school. This makes it possible for students to work independently, guided by the teacher’s recorded lecture or activity.

b. VCD

VCD is an effective language teaching media. It’s same with tape recorder but more complete. In tape recorder we only hear the voice but in VCD, we can hear the voice and see the picture. VCD have many advantages in teaching listening they are: it is more interesting, the explanation is clearer, it is easier to understand, it can illustrate the story and etc.
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