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CHAPTER  II
REVIEW OF RELATED LITERATURE

In this chapter, the review of the theoretical background concerning the research question are presented. There are some point that will be discussed in this chapter. The nature of reading, teaching reading, cooperative learning method, The role of student teamr Achievement Divisions ( STAD)

A. The Nature of Reading.

1). Definition of Reading

 In a second or foreign language, reading carries even greater potential importance than in the first language since it is often the only readily available exposure to the target language. A learner of another language will be able to retain some of the knowledge gained in a course. For anyone learning the language of a remote country, reading opens up a world of literature and culture representing that country in a manner that would not otherwise possible.
( Murcia,2000:119). There are many kind definiton of reading:
Reading is an essential skill for learners of english as a second language. For most of these learners it is the most importand skill to master in order to ensure succest not only in learning english, but also in learning in any content class where reading in english is required. With strengthened reading skill, learners will make greater progess and development in all other areas of learning.(Nunan:2003,69)

According from Terry Anderson, “Reading is a powerful means of putting language to use purposefully-whether it is to learn, to imagine, or to enjoy”. (Vacca:1998,2)
Reading is a means of 

 acquisition" 
language acquisition
, of communication, and of sharing information and ideas. Like all language, it is a complex interaction between the text and the reader which is shaped by the reader’s prior knowledge, experiences, attitude, and language community which is culturally and socially situated. The reading process requires continuous practices, development, and refinement.
Reading is a fluent process of readers combining information from a text and their own background knewledge to build meaning. The goal of reading is a comprehension. Strategic reading is defined as the ability of the reader to use wide variety of reading strategic to accomplish a purpose for reading. Good readers know what to do when they encounter difficulties. Fluent reading is defined as the ability to read at an appropriate  rate with adequate comprehension. Meaning does not rest in the reader nor does it rest in the text. The reader’s background knowledge interest with the text to create the meaning. The text, the reader, fluency, and strategies combined together define the act of reading.(Nunan,2003: 68). 

When reader want to get the goal of reading, they must know how do they read. Because the different way of reading are not mutually exclusive.

The main ways of reading are as follows:

a. Skimming                     :   quickly running one’s eyes over a text to get 

  
       the gist  of it. 

b.Scanning                : quickly going through a text to find a particular     paragraph for the information.(Nunan,1999:265)

c. Extensive reading    :   reading longer texts, usually for one’s own pleasure.  This is a  fluency activity, mainly involving global understanding.

d. Intensive reading      :    reading shorter texts, to extract specific information. This is more an accuracy activity involving reading for the detail.(Grellet,1981:4)
2).The Reading Comprehension Process
Reading comprehension refers to reading for meaning, understanding, and entertainment ( Nunan,2006: 71).  For most second language learners who are already literate in a previous language, reading comprehension is primarilly a matter of developing appropriate, efficient comprehension strategies. 
The main strategies used in reading comprehension include: 
(a). Identify the purpose in reading .

Efficient reading consist of clearly identifying the purpose in reading something.  Whenever teaching reading technique, make sure students know their purpose in reading something.
(b). Use graphemic rules and patterns to aid in bottom-up decoding (especially for beginning level learners). 
At the beginning levels of learning english, one of the difficulties students encounter in learning to read is making the correspondeaces between spoken and writen english. In many cases, learners have becomes aquainted with oral language and have some difficulty learning english spelling conventions. They may need hints and explanations about certain english orthographic rules and pecualiarities.

(c). Use efficient silent reading technique for relatively rapid comprehension (for intermediate to advanced levels).  

The teaching intermediate to advanced level student need not be speed readers, but the teacher can help them increase efficiency by teaching a few silent reading rules:

a. The teacher don’t need to “pronounce” each word to the teacher self.

b. Try to visually preceive more than one word ot time,preferably phrases.

c. Unless a word is absolutely crucial to global understanding skip over it and try to infer its meaning from its context.

A side from these fandamental guidelines, which if followed can help learners to be efficient readers, reading speed is usually not much of an issues for all but the most advanced learners.
(d). Skim the text for main ideas.
Perhaps the two most valuable reading strategies for learners(as well as native speakers) are skimming and scanning. Skimming consist of quickly running one’s eyes across a whole text ( such as an essay, article or chapter ) for it gist. Skimming gives readers the advantages of being able to predict the purpose of the passage, the main topic, or message, and possibly some of developing or supporting ideas.
(e). Scan the text for specific information.

The second in the most valuable category is scanning, or quickly searching for some particular piece or pieces of information in a text. The purpose of scanning is to extract spesific information without reading trought the whole text.

(f). Use semantic mapping or clustering.

Readers can easily be overwhelmedby a long string of ideas or event. The strategy of semantic mapping or grouping ideas into meaningful cluster, help the reader to provide some order to the chaos. Making such semantic maps can be done individually, but they make make for productive group technique as student  collectively induce order and hierarchy to a passage. (Brown,2000:306 )
3).Levels of Reading Comprehension 
Reading comprehension can take place on four levels:
(1)    The literal level 

The literal level of comprehension refers to the skills at the least complex level of reading comprehension. It is the ability to recognize and understand the directly stated ideas of the author. This level is sometimes referred to as “reading the lines” of print.
(2) The organization level 
The organization level of comprehension requires the reader to do more than understand the stated facts. It requires the ability to see relationship within the material and to determine what is important and significant and what is supporting detail.

(3)  The inferential level

The inferential level refers to the kind of reading needed to graps not only overt meanings and the organitation, but also the meanings that are implied. The reader must think of more than the words and synbols themselves to supply the meanings intended to interpret the passage.

(4) The critical level 

The critical level of reading refers to the kind of reading that requires personal judgment and evaluation. The student should read the text thoroughly.(Shofiya,2007:19)  At this level the reader forms generalizations, draws, conclusions, compares,analyzes, and applies ideas gained in reading.

The goal in teaching learning disabilities students is first to help them gain the control of the literal level and then gradually increase their levels of understanding. (Lerner,1985:359)
5).   Student Problems in Reading Comprehension Activity.
Reading for comprehension is the primary purpose for reading (though this is sometimes overlooked when students are asked to read overly difficult texts) ; raising student awareness of main ideas in a text and exploring the organisation of a text are essential for good comprehension. (Richards,2002:277). If a student says words in a passage without gathering their meaning, one would hesitate to call that reading.

For many learning-disabled students, reading comprehension is a major problem. There are mainly three causes for poor reading comprehension:

(a.) The person has a language problem: 

Language plays a vital role in reading. Its role in reading can be compared to the role of running in the game of soccer or ice-skating in the game of ice hockey. One cannot play soccer if one cannot run, and one cannot play ice hockey if one cannot skate. One cannot read a book in a language unless one knows that particular language. If a child's knowledge of English is poor, then his reading will also be poor, and naturally also his reading comprehension.
(b) The foundational skills of reading have not been automatized: 

When a person attempts to speak a language in which he has not become automatic yet, he will necessarily have to divide his attention between the content of his message and the language itself. He will therefore speak haltingly and with great difficulty. As Yap and Van der Leij explained in the Journal of Learning Disabilities, “if the skill on the primary task is automatized, it will not be disrupted by concurrent processing on the secondary task because automatic processing does not take up attentional resources. If, on the contrary, the skill is not automatized, it will be disrupted by concurrent processing of a second skill because two skills are then competing for limited attentional resources.” This also applies to the act of reading. The person, in whom the foundational skills of reading have not yet become automatic, will read haltingly and with great difficulty. The poor reader is forced to apply all his concentration to word recognition, and therefore has “no concentration left” to decode the written word, and as a result he will not be able to read with comprehension.

(c)The reader is unable to decode the written word: 

 The decoding of the written word is a very important aspect of the reading act. Without being able to decode the written word, reading comprehension is impossible. This explains why some children can “read” without understanding what they are reading.(Henry,2007)
B. Teaching Reading
1). Definition of Teaching Reading
Teaching is a complex process it does not only give the information from the teacher to the students. There are many activities that can be doing especially when the process of teaching and learning in the classroom.

Zoltan Dornyei and Tim murphey see the business of teaching as the exercise of group leadership . It is our role as group development practitioners that really counts, they suggest. One of our principal responsibilities, in other words, is to foster good relationships with the groups in front of us so that they work together cooperativelly in a spirit of friendliness and harmonious creativity.(Harmer,2007:34)

According to Jeremy harmer, teaching is not an easy job, but it is a necessary one, and can be very rewarding when we see our students’ progress and know that we have helped to make it happen. It is true that some and students can be difficult and stressful at times, but it is also worth remembering that at its best teaching can also be extremely enjoyable. (Harmer, 2008:23)

Regarding to some explanation of teaching, the writer concludes that teaching is activities and manages the enviroment in a good condition to make and give the opportunity for the students in learning process to get the purpose.
Language teaching is influenced by ideas on the nature of language ( languagetheories ) and the learning conditions that make learners to acquire the language ( learning theories ). (Setyadi: 2006,20).

   The main task in teaching reading is to teach understanding. To assess the problem of what to teach when teaching understanding, we must try to determine what is likely to prevent a child from comprehending a given text.
In the classroom, the teachers’ job to promote these trees learning process by the use of appropriates teaching act. Thus, he or she : present and explains new material in order to make it clear, comprehensible and available for learning, gives practice to consolidate knowledge, and tests. In order to check what has been mastered and what still needs to be learned or revered. And also, the teacher’s responsibilities in helping learners achieve these goals will be to motivate reading by selecting or creating appropriate text, to design useful reading tasks, to set up effective classroom procedure, to encourage critical reading, and to create a supportive environment for practising reading. Each learner will have different strengths to build on and differnt weaknesses to overcome. Therefore there can be no single,set, rigid methodology for reading. The teacher will need to focus on different goals at different times and to use a range of materials and tasks. (Hedge, 2000:205).

2).   Principles for Teaching Reading.

Teaching reading usually has at least two aspects. First, it can refer to teaching learners who are learning to read for the very first time. A second aspect of teaching refers teaching learners who already have reading skill in their first language. There are the priciples for teaching reading:
(a.)  Exploit the reader’s background knowledge.

 A reader’s background knowledge can influence reading comprehension ( Carrell, 1983, Carrell and Connor,1991). Background knowledge includes all of the experiences that reader brings to a text: life experiences, educational experiences, knowledge of how texts can be organized rhetorically, knowledge of how one’s first language works, knowledge of how the second language works, and cultural background and knowledge. Reading comprehension can be significantly enhanced if background knowledge can be activated by setting goals, asking questions, making predictions, teaching text structure, and so on. 

(b). Build a strong vocabulary base.

 Recent research emphasized the importance of vocabularry to successful reading. Levine and reves (1990) have found that “it is easier for the reader of academic text to cope with special terminology than with general vocabulary”. They stress the great need for teaching program that build general, basic vocabularry. 

(c). Teach for comprehension 

      In many reading instruction programs, more emphasis and time may be placed on testing reading comprehension than on teaching readers how to comprehend. Monitoring comprehension is essential to successul reading. Part of that monitoring process includes verifying that the predictyions being made are correct an checking that eader is making the necessary adjustments when meaning is not obtained.

(d). Cognition can be defined as thinking. 

Metacognition can be defined as thinking about our thinking. In oreder to teach for comprehension, it is my belief that readers must monitor their comprehension processes and be able to discuss with the teacher and follow readers what strategies they use to comprehend. By doing this, the readers use both their cognitive and metacognitive skills.

(e).Work on increasing reading rate.

One great difficult in the second language reading classroom is that even when language learners can read, much of their reading is not fluent. Often, in our effort to assist students in increasing their reading rate, teacher over emphasize accuracy which impedes fluency. The teacher must work towards ending a balance between assisting students to improve their reading rate and developing reading comprehension skills. It is very important to understand that the focus is not to develop speed readers, but fluent readers.

(f) . Teach reading strategies.

Strategies are “ the tools for active, selft – diected involvement that is necessary for developing communicative ability. Strategies are not a single event, but rather a creative sequence of events that learners actively use”. ( Qxfrod, 1996). This definition underscores the active role that readers take in strategic reading. To achieve the desired result student need to learn how to use a range of reading strategies that match their purposes for reading.(Nunan, 2003:74-76).

 3). Teaching Reading to Junior High School

Teaching reading to junior high school students is not easy task for teacher since the teacher should introduce English as a foreign language for the students. The students are expected to have the skills of language in simple English. So, the master of reading is very important. Traditionally, the purpose of learning to read in a language has been to have access to the literature written in that language. In junior high school, teaching materials are one of commponent to succes teaching reading.
There are some teaching material is used in teaching reading to junior high school:

a). Descriptive text
A desciptive text is to describe and classify information. Reports have a logical sequence of facts. Those facts are stated without any personal involvement. Informative reports usually talk or tell about living things like plants and animals and non-living things like cars or oceans. A report follows this structure:

Title                              : It states the subject to be discussed.

Identification subject   : It introduces the subject of the report. It can classify the thing being describe, locate it in time and space and/or preview the rest of the description to follow. 

(Seriesof) Descriptiojns: they are usually in paragraphs. They contain series of fact about various aspects of the subject, e.g where snowy owls live, what they look like, what they eat,etc.

b). Procedural text

       A procedural text is used to tell someone how to do or make something. This type of text comes in many forms, such as instruction manual and recipes. The text consists of three parts:
    Title / goal                        : It states the goal to be achieved.

   List of materials               : It list the materials needed. It often gives detail on the size, color,    number, shapes, quantity, etc.

List of equipments             : It list the equipment needed. It also give detail on the size, color, numbers, shapes, quantity, etc.
Steps/Methods/ Procedure : It describe steps in logical order to achive the goal. The steps are often marked with number (1,2,3.....), letter (a,b,c......). Sometimes the steps include caution(s) or warning(s). There are also drawings or pictures to make the steps clear.

c). Narrative text

Narrative text has a social purpose to entertain the reader through a real  experience or an imagination. The generic structure is as follow: 
      Orientation :  about the opening paragraph where the characters of the story are introduced.

     Complication : the problems in the story developed.

Resolution : the problems in the story is solved
4). Teaching Methods
Methods are the backbone of intruction because they are the most basic way students have traditionally been taught. Teachers understand the nature of methods and can anticipate their positive and negative impact on students, Teachers have a preference for a method(s) most suited to their classroom situation and personality. Although teachers have specific preferences for particular methods, the variety of students’ learning styles, interests, and needs within any one class suggest very strongly that they should plan to use a variety of methods. This will increase the probability of holding students’ interest and attention. Teachers should also consider the different methods that can be used to attain the same objective. There are the methods of teaching reading as follows:
a). SQ3R (survey, question, read, recite and review)

Survey-Question-Read-Recite-Review (SQ3R) method, often taught in public schools, which involves reading toward being able to teach what is read, and would be appropriate for instructors preparing to teach material without having to refer to notes during the lecture.
b). Direct teaching

Direct teaching does not fit the constructivist approach to teaching when it separates the curriculum into smaller pieces of knowledge with emphasis on skill and content acquisition. Constructivist classrooms approach curriculum by working with larger concepts and encouraging students to identify the skills and content they will need to build the larger cognitive structure. However, if direct teaching moves away from emphasis on the “correct answer” to building on the understanding of the students concerning concepts, then it can be both teacher directed and student centered.
c). Cooperative learning
 
Cooperative learning is a teaching method where students can interact with each other in teams to accomplish a given set of goals and objectives. Teaching is not done in the form of a teacher talking to students in a collective group. Good cooperative learning strategies incorporate the development and nurturing of socially acceptable interactive skills. The idea behind the implementation of cooperative learning strategies in modern teaching methods is that the overall performance of a group improves drastically because the total knowledge of all the members in the group is pooled together to work towards one common goal.

A part from the improvement in the verbal and nonverbal communication skills, other skill sets like goal achievement, goal planning, mental concentration, problem solving, self-identification, cognitive development, and emotional intelligence are enhanced with the continuous use of proper cooperative learning strategies. Unfortunately, there is a lack of proper implementation of such learning strategies in a large number of schools. The teachers do not want to go through the hassle of getting their students to join group activities when they can have the students facing the instructor and listening to what he says. Engaged learning needs to focus on the aforementioned skills in teaching lessons and methods so that cooperative learning systems can be implemented in a successful manner.( Carlos,1985:325-327)
C.Cooperative Learning Method.
1).The Definition of Cooperative Learning
Cooperative learning is a intructional strategies that involve students working collaboratively to reach common goals. In addition, cooperative learning requires that students learn to work collaberativelly toward common goals, which develops human – relations skills similiar to those useful in the world outside of school.

 Arends ( 2004:355) explained that “Cooperative learning is model of instruction which goes beyond helping students learn academic content and skills to addres important social and human relations goals and objectives”.

Cooperative learning, as implemented in the Unitate States, Generally refers to many varied ways to structure a class in small, heterogeneous student groups ( usually of two to six members, with fouyr an ideal size) to accomplish individual or group goals for learning that require cooperation and positive interdependence.(Ovando,2003:93) 

In this, people of different background and abilities club together and all help each other under the supervision of some manager in learning new things and activities that will help them in performing their job better. In order to learn these strategies, we need to know the procedure of it. There are many advantages being associated with it and the prominent ones are the team work and the way it help everyone to know each other and come closer. Also these act as prominent ice-breakers too.(Eggen, 1995:278). 
2).Elements of Cooperative Learning.

Cooperative Learning is a teaching arrangement that refers to small, heterogeneous groups of students working together to achieve a common goal (Kagan, 1994: 23). Roger and David Johnson (2005:33) explain that “Not all the group work can be include cooperative learning. Cooperative learning lesson can be characterized by the following features” :
(a). Group Heterogeneity

       The size of cooperative-learning groups is relatively small and as heterogeneous as circumstances allow. The recommended size is usually four to five students. At the very least, groups should contain both males and females and students of different ability levels. If possible, different ethnic backgrounds and social classes should be represented as well. An important advantage of heterogeneous learning teams is that they can be facilitated to work independently to a large extent, with learners helping each other. (Nunan, 1992:35)
(b). Group goals / Positive Interdependence
Group goals are incentives within cooperative learning that help creat a team spirit and encurage students to help each other. Cooperative learning gets its name from the fact that students are placed in learning situations in which they work together to reach common goals. These group goals have advantages for both learning and motivation. (Eggen,1995:280).  Grup members learn how to work together as they practice social and cooperative skills. During the reflection stage, group members have a chance to look closely at the group process and their role it. (Kessler, 1992:59)

Classrooms typically operate under one of three goal  structures(Slavin,1989). In competitive classrooms an individual’s goal – directed efforts can frustrate other students. In cooperative classrooms individuals’ efforts contribute to others’ goal attainment. This is similiar to the group reward structure  that occurs on soccer or basketball teamsin which individuals of unequal ability work together for team goals. Though individual effort is important, the gauge of this effort is team’s performance. Cooperative learning tries to avoid these problems by placing students in learning situations where group goals reward cooperation. (Lie, 2005:34)
(c).    Individual Accountability

Though group goals are emphasized, individual learning is still important in the Cooperative -  Learning Model. Individual accountability requires that each member of a cooperative – learning group demonstrates mastery of the concepts and skills being taught.(Eggen,1995:280).  This feature stipulates that each member of a group has to make a significant contribution to achieving the group's goal. This may be satisfied by achieving a minimal score on a test, having the group's test score be the sum or average of each student's quiz scores, or having each member be responsible for a particular part of a project (such as doing the research and writing for a particular part of a history report).( sharan,2004).

(d). Equal Opportunity for success

Group goals build group cohesiveness; individual accountability ensures that each team member learns the content. Equal opportunity for success means that all students, regardless of ability or background, can expect to be recognized for their effort.(Eggen,1995:280). Because cooperative groups are heterogeneous with respect to ability and their success depends on positive interdependence, promotive interaction, and individual accountability, it is important that steps be taken to ensure that all students have an opportunity to contribute to their team. You can do this by awarding points for degree of improvement over previous test scores, having students compete against comparable members of other teams in a game- or tournament-like atmosphere, or giving students learning assignments (such as math problems) that are geared to their current level of skill. (sharan,2004).
               
(e).Team Competition

This may seem to be an odd entry in a list of cooperative-learning components, especially in light of the comments we made earlier about the ineffectiveness of competition as a spur to motivation. But we're not being contradictory. The main problem with competition is that it is rarely used appropriately. When competition occurs between well-matched competitors, is done in the absence of a norm-referenced grading system, and is not used too frequently, it can be an effective way to motivate students to cooperate with each other.(sharan,2004)
3).Model of Cooperative Learning
Some cooperative learning strategies and cooperative learning activities include the following strategies:
(a ). Jigsaw

 Jigsaw was developed and tested by Elliot Aronson and his colleagues (Aronson & Patnoe, 1997). Using jigsaw, students are assigned to five or six member heterogeneous study teams. Academic materials are presented to the students in text form, and each student is reponsible for learning a portion of the material. In the jigsaw model, each team member is responsible for mastering part of the learning materials and then teaching the part to the other team members.
(b). Group investigation

 In group investigation, students not only work togheter but also help plan both the topics for study and the investigative procedure used. Students select topics  for study, pursue in – depth investigations chosen subtopics, and then prepare and present a report to the whole class.
(c).Think – Pair – Share.

The think – pair – share strategy has grown out of the cooperative learning and wait – time research. The particullar approach describe her, initially developed by Frank lyman (1985). It challenges the assumption that all recitations or discussions need to be held in whole group settings, and it has built – in procedures for giving students more time to think and to respon and to help each other ( Richard, 2004:365)
 (e).  CIRC 
It includes story-related activities, direct instruction in reading comprehension, and integrated reading and language arts activities. Pairs of students (grouped either by or across ability levels) read to each other, predict how stories will end, summarize stories, write responses, and practice spelling, decoding, and vocabulary. Within cooperative teams of four, students work to understand the main idea of a story and work through the writing process. 
(f) Learning Together  
Learning Together, a model of cooperative learning developed by David Johnson and Roger Johnson (1999), involves students working in four- or five-member heterogeneous groups on assignments. The groups hand in a single completed assignment and receive praise and rewards based on the group product. This method emphasizes team-building activities before students begin working together and regular discussions within groups about how well they are working together.
(g).  Numbered Heads Together

 Numbered Heads Together is an approach developed by Specer Kagan to involve more students in the review of materials covered in a lesson and to check their understanding of a lesson content. Instead of  directing questions to the whole class, teachers use the following four – step structure, there are: Numbering, Questioning, Heads together, Answering.(Arends, 2004,366). 
(h).  STAD (Student Teams-Achievement Divisions)

  This is a kind of cooperative learning strategies and Cooperative learning activities. In this activity, students of the colleges get divided into groups and assign some activities. They have to achieve their targets by their own capabilities using the concept of team building and have to give their performance in positive terms. (Slavin, 2008:200).
D. The Role of  Student Teams Achievement Divisions (STAD)

STAD is one of  the simplest of all cooperative learning methods and is a goal model to begin with for teachers who are new to the cooperative approach.   
a).The Component of STAD:
(1). Class presentations.

Material in STAD is initially introduced in a class presentation. This is most of them direct intruction or a lecture – discussion conducted by the teacher, but could audiovisual presentations. This most often direct instruction or a lecture – discussion conducted by the teacher, but could include audiovisual presentations. Class presentations in STAD differe from usual teaching only in that they must be clearly focused on the STAD unit. In this way, students realize they must pay careful attention during the class presentation, because doing so will help them do well on quizzes, and their quiz scores determine their teams scores.
(2) Teams

Teams are composed of four or five students who represent a cross – section of the class in terms of academic performance, sex, and race or ethnicity. The major function of the team is to make sure that all team members are learning, and, more specifially, to prepare its members to do well on the quizzes. After the teacher presents the material, the team meets to study worksheets or other material. Most often, the study involves students deiscussing problems together, comparing answer, and correcting any misconceptions if teamsmates make mistake.
The team is the most important feature of STAD.At every point, emphasis is placed on team members doing their best for the team and on the doing its best to help its members.
The team provides the peer support for academic performance that is important for learning, and it provides the mutual concern and respect that are important for such outcomes as intergroup relations, self-esteem, and acceptance of mainstreamed students.
(3).  Quizzes


   After approximately one to two periods of teacher presentation and one of two periods of team practice. The students take individual quizzes, students’ are not permitted to help one another during the quizzes. Thus, every student is individually responsible for knowing the material.
(4). Individual Improvement Scores.

The idea behind the individual improvement scores is to give each student a performance goal that can be attained if he or she works harder and performs better than in past. Any student can contribute maximum points to students best work. Each students is given a “base” score, derived from the student’s average past performance on similiar quizzes. Students then earn points for their teams based on the degree to which their quiz zcores exceed their base scores(Slavin,2008:26)
(5). Team Recognition

Team may earn certificates or other rewards if their average scores exceed a certain criterion. Students’ team scores may also be used to determine up to 20 percent of their grade. This make the connection between doing well and receiving recognition clear to students, and in trun increases their motivation to do their best. (Slavin,1995:80)
b). Preparation for Using STAD

(1). Material

STAD can be used with materials adapted from textbooks or other published sources or with teacher made materials.
(2).Assigning students to Teams.

    STAD teams represent a cross sections of the class. A four person team in a class that is half male, half female, three quatters white, and one quarter minoritymight have two boys and two girls and there white students and minority student. The team would also have high performer, a low performer, and two average performers. Of course, high performer is a relative terms it means high for the class, not necessarily high compared with national norms.
The teacher may take likes, dislike, and “deadly combinations” of students into account in assigning students to teams, but do not let students choose their own teams, because they will tend to choose others like themselves. Instead follows these steps:
a. Make copies of team summary sheets. Make one copy of team sumarry sheet for every students in class.

b. Rank students. On a sheet of paper, rank the students in class from highest to lowest in past performance. Use whatever information the teacher have to do this; test scores are best, grades are good, but teacher own judgment is fine. It may be difficult to be exact in teacher ranking, but do the best teacher can

c. Decide on the number of teams. Each team should have four members if possible. To decide how many teams you will have, divide the number of students in  class by four. If the number is divisible by four, the quotient will be the number of four- member teams teacher should have.

d. Assign students to teams. In assigning students to teams, balance the teams so that (1) each team is composed of students whose performance level range from low to average to high, and (2) the average performance levelof all the teams in the class is about equal.

e. Fiil out teams sumarry sheets.
(3).Determining initial base scores.

Base scores represent students’ average scores on past quizzes. If teacher starting STAD after she have given three or more quizzes, use students’ average quiz scores as base score

(4).Team buliding.

Before starting any cooperative learning program, it is a good idea to start off with one or more team- building exercises just to given teams members a chance to do something fun to get to know one another 
c). Implementing Lesson Using the STAD 

Having planed for instruction, identified group membership, planned for team building and team study, and calculated the students’ base scores, the teacher are ready to implement STAD with their students. (Edggen,1995: 289). And then, determining initial base scores, base scores represent students’ average scores on past quizzes. Before starting any cooperative learning program, it is a ‘good idea to strart off with one or more team – building exercise just to give team members a chance to do something fun and to get to know one another. (Slavin,1995:75). There are the phase implementing lesson using the STAD cooperative -  Learning Model:
Phase 1 : Instruction.

The lesson is introduced by specifying the goals, presenting, explaning, and modeling the skills or applications of concepts, principles, generalizations, and rules, and providing for guided practice. 
Phase 2 : Transition to teams.

Obstacles to smoothly functioning cooperative lessons are often logistical. When first introducting team study, teachers should thoroughly explain how cooperative learnings works and the spesific procedures to be followed. When introducing students to cooperative learning, the initial directions need to be very detailed. In make the teams have some steps:

Phase 3 : Team study and monitoring

As students work in their groups, teachers need to carefully monitor their work to ensure that they are functioning smoothly, but they need to be careful about intervening too soon. One of the goals of cooperative learning is to teach students to work together, and like many types of learning, this process isn’t always smooth; more often it is characterized by fits and starts and uneven progress. Early intervention may actually be counterproductive, as students aren’t working together, one is dominating a group or someone isn’t participating, intervention may be necessary. Again, when to intervence is a matter of professional judgment. 
Phase 4 : Testing 

Testing serves several functions in STAD Cooperative – Learning model. From a tradional assesment point of  view, it provides both the teacher and students with feedback about learning progress. From a motivational perspective it can provide incentives for work and effort. The key to the first fuction – evalution and feedback – is a well – designed test that accurately assesses important concepts and skills. (Eggen,1995:289-292 ).                     
d). Recognizing Achievement

Result from tests and quizzes can also serve as strong motivators when intregrated into a scoring system based on improvement points. The basic idea behind an improvement scoring  system based on improvement score.(Eggen, 1995:289).

Improvement Points. Students earn points for their teams based on the degree to which their quiz scores ( precentage correct) exceed their base scores:
Table 1.1

	Quiz score 
	     Improvement score

	More than  10 point below base score 

10 points below to 1 point below base score

Base score to points above base score

More than 10 points above base score

Prefect paper ( regardless of base score)
	5

10

20

30

30


Team Scores. To figure a team’s score, record each team member’s improvement points on the team summary sheet and divide team members’ total improvement points by the number of team members who were present, rounding off any fraction. Three levels of awards are given. These are based on average team scores, as follows:

Table 1.2
	Criterion (Team Average) 
	     Award

	15

20

25
	GOOD   TEAM

GREAT TEAM

SUPER  TEAM


Not that all teams can achieve the awards; teams are not competing with one another. These  criteria are set so that to be Greatteam most team members must score above their base scores, and to be a Superteam most team members must score at least ten points above their base scores.(Slavin, 1995:81).
E.  Previous Study
Some researchers have conducted studies in teaching reading using cooperative learning method: for instance  Acoording to A’yuini (2009) Used Cooperative learning STAD to improve students’ achievement in English of MAN Tulungagung 2.  This classroom action research ( CAR ) aimed to improve the student’s achievement in English of class. The result of the study showed that the application of  cooperative learning Student Teams Achievement Divisions (STAD) type can be utilized as an effort to improve the student’s achievement in English 
Agrikaltarini(2010) Used STAD technique can improve the students competence in reading of VII grade of SMP Negeri 2 Penawangan. The type of the study is classroom action research (CAR). The process undertaken in this CAR uses three cycles. The result of the study, it can be concluded that STAD can improve the students reading competence for the students .

Wahyuni(2010)The Effectiveness of STAD (Student Teams-Achievement Division) in Improving Students’ Writing Ability at STAIN Kediri. The design of the study was quasi-experimental. The result of the study, it could be concluded that the students who were taught using STAD had better writing ability than those of who were taught using conventional method.
Generally, the finding showed that the students performed in teaching English was better when this cooperative learning method were used during the teaching learning process. Based on this study, it can be concluded that Student Team Achievement Division ( STAD ) as one of cooperative learning method has contribution relation to give beneficial effect to improving students’ reading comprehension achievement. Therefore, the researcher applying a Student Team Achievement Division ( STAD ) as one of cooperative learning method in order to find out whether the method can solve the problems faced by students reading comprehension of MTs Aswaja Tunggangri
