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CHAPTER II

REVIEW OF RELATED LITERATURE
This chapter presents some review of related theories and previous studies related to this study.
A. Review of Related Theories

1. Teacher Talk and Language Classroom
There are many aspects influencing the success of the teaching and learning process. In language classroom, teachers’ voice is one of the most influential aspects on the success of teaching and learning. How teachers speak, what their voice sounds like, and what kinds of language they use have a crucial impact on classes. The kind of language used by the teacher in the process of teaching is known as teacher talk (TT).
In talking to their students many teachers prefers using the learners’ mother tongue rather than using the target language. As Littlewood points out, many teachers use the learners’ mother tongue in talking to their students. This may often necessary decision, in the interest of organizing the lesson clearly and efficiently (Littlewood, 2009:45). But in the other hand it also decreases the students’ opportunities from the exposure to the target language.

One of the purposes of learning language is for communication, so there are some ways for keeping students’ opportunities to the exposure of the target language: “teacher should speak English for the majority of the time so that the students are constantly exposed to how English sounds and what it feels like” (Harmer, 2007: 179). For organizing the lesson clearly, teachers have to be able to choose the appropriate words and clear examples or illustrations. Besides, presenting the information more than once may increase students’ understanding of a certain topic.
2. The Role of Teacher Talk in Foreign Language Learning

In teaching and learning language, teacher talk is an important aspect because it influences the success of the teaching and learning process. As David Nunan points out,” it can’t be argued that in many foreign language classrooms teacher talk is important in providing learners’ with only the substantial live target language input they are likely to receive” (Gebhard, 2000: 70). According to Stern (1991:340) teacher talk is likely to be the major or even the only source of target language input when the second language is learnt as a foreign language in a language class in a non-supportive environment, like in Indonesia.
Yet, it is not easy to determine what the best and effective teacher talk is due to every teacher brings to language teaching certain characteristics which are influenced by different age, sex, previous education, and personal qualities. Above all, the language teachers also bring their language background and experience, professional training as a linguist and teacher, previous language teaching experience, and more or less formulated theoretical presuppositions about language, language learning and teaching (Stern 1991:500).
From those explanations we can conclude that teacher talk in the English Foreign Language (EFL) classroom has important function; it serves as a valuable input to the language exposure.
3. The Features of Teacher Talk 

a. Teachers’ Explanation
In order to learn something new, students need to be first able to understand it. One of the teacher’s jobs is to mediate such new material so that it appears in a form that is most accessible for initial learning (Ur, 2009: 11).
Ur (2009) called this kind of mediation as “presentation.” But this mediation may also be called as explanation. People may acquire new language without conscious presentation/ explanation on the part of a teacher. This phenomenon happened when we learnt our first language. But in teaching and learning foreign language it is quite difficult for learner to learn a new language without instructional intervention. The reason is we know that in teaching and learning foreign language learners have a limited source and time to the language exposure. So the importance of explaining new material can be perceived and understood (Ur, 2009: 11).
The ability to explain new material is an essential teaching skill; it enables the teacher to facilitate learners’ entry into and understanding of new material, and thus promotes for further learning (Ur, 2009: 12). Students have a right expect that teachers of the English language can explain straightforward grammar concept, including how and when they are used. When students have doubts about the language, they frequently ask their teachers to explain things (Harmer 2007: 30).
Sometimes the students’ question is not relevant with what is going on in the lesson. In such situations, teachers need to be able to say things like ‘that’s a very interesting question. I think the answer is X, but I will check to make sure and I will bring you a more complete answer tomorrow’ or ‘that’s very interesting question. I don’t want to answer it now because we are doing something else. But you can find the answer yourself if you go to this book. We’ll discuss it tomorrow’. Students will realize that these answers are perfectly appropriate when the teacher does indeed return for the next lesson with information that they are promised. This will demonstrate the teacher’s knowledge of the language and referential materials. But if, on the other hand, the teacher forgot to find the information and never mention the question again, students will gradually start to think the teacher just don’t know enough about the language to find what teachers are looking for – or that teachers just don’t care (Harmer, 2007: 30-31).
When introducing new material, teacher often need also to give explicit descriptions or definitions of concepts or processes, and whether the teacher can or cannot explain such new ideas clearly to the students may make a crucial difference to the success or failure of a lesson. There is, moreover, some indication in research that learners see the ability to explain things well as one of the most important qualities of a good teacher (Ur, 2009: 16).
In the teaching and learning language, many people have contrasted two approaches (called, rather unhelpfully, deductive and inductive) for introducing students to specific aspects of language (Harmer, 2007: 81).
The first approach is deductive approach. In this approach, students are given explanations of grammar rule, for example, and then based on these explanation or rules, they do the exercises, make phrase, and sentences using the new language. The other approach is inductive approach. In this approach, things happen the other way round. In other words, instead of going from the rules to the examples, students see examples of language and try to work out the rules (Harmer, 2007: 81-82).
Ur (2009: 16-17) proposed Guidelines on giving effective explanations and instructions: 
1) Preparation
Some teachers may feel perfectly clear in their own mind about what needs clarifying, and therefore think that they can improvise a clear explanation. But experience shows that teachers' explanations are often not as clear to their students as they are to themselves! It is worth preparing: teacher should thinking for a while about the words they will use, the illustrations they will provide, and so on; possibly even writing these out.
2) Teachers should ensure that they have the class's full attention.
In ongoing language practice, learners' attention may sometimes stray; they can usually make up what they have lost later. But if teachers are explaining something essential they must attend. This may be the only chance they have to get some vital information; if they miss bits, they may find themselves in difficulties later.
One of the implications of this when giving instructions for a group-work task is that it is advisable to give the instructions before the teacher divide the class into groups or give out materials, not after! Once learners are in groups, their attention will be naturally directed to each other rather than to the teacher; and if they have written or pictorial material in their hands, the temptation will be to look at it, which may also distract.
3) Presenting the information more than once

A repetition or paraphrase of the necessary information may make all the difference: learners' attention wanders occasionally, and it is important to give them more than one chance to understand what they have to do. Also, it helps to re-present the information in a different mode: for example, teacher can say it and also write it up on the board.

4) Being brief

Learners - in fact, all of us - have only a limited attention span; they cannot listen to teachers for very long at maximum concentration. Teachers should make their explanation as brief as they can, compatible with clarity. This means thinking fairly carefully about what they can or should omit, as much as about what they should include! In some situations it may also mean using the learners' mother tongue, as a more accessible and cost-effective alternative to the sometimes lengthy and difficult target-language explanation.

5) Illustrating with examples

Very often a careful theoretical explanation only 'comes together' for an audience when made real through an example, or preferably several. Teachers may explain, for instance, the meaning of a word, illustrating their explanation with examples of its use in various contexts, relating these as far as possible to the learners' own lives and experiences. Similarly, when giving instructions for an activity, it often helps to do a 'dry run': an actual demonstration of the activity themselves with the full class or with a volunteer student before inviting learners to tackle the task on their own.

6) Getting feedback

When teachers have finished explaining, they should check with their class that the students have understood. It is not enough just to ask 'Do you understand?'; learners will sometimes say they did even if they in fact did not, out of politeness or unwillingness to lose face, or because they think they know what they have to do, but have in fact completely misunderstood! It is better for teachers to to ask their students to do something that will show their understanding: to paraphrase in their own words, or provide further illustrations of their own (Ur, 2009: 16-17).
b. Teachers’ Feedback

Providing feedback to learners on their performance is important aspect of teaching. “Feedback is information that is given to the learner about his or her performance of a learning task” (Ur, 2009: 242). Feedback can be either positive or negative and may serve not only to let learners know how well they have performed but also to increase motivation and build a supportive classroom climate (Xiao-yan, 2006: 20).
Bloom (1976) cited feedback as the teaching behavior most consistently related to student achievement. Feedback commonly means receiving knowledge of result. However, knowing the response is right or wrong is not sufficient for learning. Levin with Long (1981) pointed out that many research studies demonstrated that knowledge of right or wrong answer alone had little or no effect on improving learning. In his theory of school learning, Bloom (1976) emphasized that the students needs to know the corrective procedures to be taken. When teachers are able to provide information about what is left to be learned and corrective measures for students’ responses, instruction is more effective. Bloom stated that student learning is dependent on knowledge of result when that knowledge can be used for correction (Kindsvatter, 1996: 52).

Feedback is an essential practice for effective teaching. Learners need to know what they are doing correctly or incorrectly. Otherwise they may be doomed to repeat the same error unless they can learn how to make corrections. Students who receive a paper marked 55% know that they have not do well, but what to do next remains mystery. Meanwhile, some of the most functions of a test – to correct misunderstandings and guide future learning – are not realized. Thus for several reasons, more informative feedback is necessary (Kindsvatter, 1996: 52-3).
Teacher sometimes urged not to be ‘non-judgemental’ when giving feedback. Any meaningful feedback is going to involve some kind of judgment. It is more useful, perhaps, to accept that there is judgment involved, but try to make the attitude to this more positive: that mistake are natural and useful part of language learning; and that ‘getting it wrong’ is not ‘bad’, but rather a way into ‘getting it right’ (Ur, 2009: 242-243)
When giving feedback to students, teachers are likely to include words of praise and reinforcement or criticism. Most are important psychological tools and must be used carefully by the teacher. Praise can encourage the development of a positive self-concept, which should increase a student’s motivation to learn, to participate, and to become more self-directed. Reinforcement can take on many forms. It can range from praise using one word such as “good” or “great,” to using students ideas, to nonverbal types such as a smile or pats on the back. Similarly, criticism can range from verbal chastisement because of failure to perform well, to nonverbal looks of disgust and annoyance (Kindsvatter, 1996: 56).
Feedback has two main distinguishable components: Correction and assessment (Ur，2009: 242).
1).
Teacher's Correction

Inevitably learners will make mistakes in the process of learning. “A learner’s errors… are significant in (that) they provide to the researcher evidence of how language is learned or acquired, what strategies or procedures the learner is employing in the discovery of the language” (Brown, 2000: 217). It is a vital part of the teacher’s role to point out students’ mistakes and provide correction. In correction, some specific information is provided on aspects of the learners’ performance, through explanation, or provision of better or other alternatives, or through elicitation of these from the learner (Ur,  2009: 242).
Correction helps students to clarify their understanding of meaning and construction of the language. One of the crucial issues is how correction is expressed: gently or assertively, supportively or as a condemnation, tactfully or rudely. Ur (2009: 248) points out; we should go for encouraging, tactful correction. The learner has reliable intuitive knowledge about what kind of correction helps most, that is, learner preferences are on the whole a reliable guide. So teachers have to be careful when correcting, if teachers do it in an insensitive way, the students will feel upset and lose their confidence.
What kind of correction teachers think is best and learners find most useful? A good deal of teacher sensitivity is needed here. Generally, the teachers always adopt the following techniques to correct students’ errors (Ur, 2009: 249):

(a) Does not react at all.
(b) Indicates there is a mistake, but does not provide any further information about what is wrong.
(c) Says what was wrong and provides a model of the acceptable version. That is -- explicit correction.
(d) Indicates something was wrong, elicits acceptable version from the learner who made the mistake (Self-repair). 
(e) Indicates something was wrong, elicits acceptable version from another member of the class.
(f) Ask the learner who made the mistake to reproduce the corrected version.
(g) Provides or elicits an explanation of why the mistake was made and how to avoid it.
Furthermore, it is worth pointing out that it is just as important to praise students for their success, as it is to correct them when they fail. Teachers can show their praise through the use of encouraging words and noises (‘good’, ‘well done’, ‘fantastic’, ‘mmm,’ etc.) when students are doing really well. But praise should not be overused because when it is, it becomes devalued, and therefore meaningless. Praise is only effective if students know what they are being praised for – and when they themselves believe it is merited (Harmer, 2007: 98).
2).
Teacher’s Assessment
Assessment refers to the tools, techniques and procedures for collecting and interpreting information about what learners can and cannot do (Xiao-yan, 2006: 22). In assessment, the learner is simply informed how well or badly he or she has performed. A percentage grade on an exam would be one example; or the response “No” to an attempted answer to a question in EFL classroom; or a comment such as “Excellent” at the end of a written assignment (Ur, 2009: 242). Whenever teachers give assessment on the students, they should not forget that the purpose is to help and promote EFL learning.
Therefore, teachers’ talk should be full of approval and encouragement besides confirmation. The following lists some words and phrases when teachers evaluate students’ performance.
Confirmation

(a) Good 

Right; yes; fine; you are right; that is correct; you have got it.
(b) Excellent

Very good; terrific; well done; good work; marvelous; you did a very good job.

(c) That is perfectly correct

There is nothing wrong with your answer; what you said is right; that is exactly the point; I couldn’t have given a better answer myself.
(d) No, that is wrong

Not really; unfortunately not; I am afraid that is not quite right; you can not say that, I am afraid; you can not use that; not quite right.

Encouragement

(a)  That is better

That is much better; that is more like it; you have improved a little; you have very good pronunciation; you read fluently; you have made a lot of progress; you are getting better.

(b)  Try it again

Try again; have another try; you were almost right that time; almost right; not exactly; you have almost got it; take it easy; there is no need to hurry; go on; have a guess if you don’t know; maybe this will help you; well, err….

(c)  Don’t worry

Don’t worry about …; I’ll help you; maybe this will help you.
The teacher should avoide the following grumbles as much as possible in EFL classroom.

(a) That wasn’t very good
That was rather disappointing; that wasn’t up to much; I am not satisfied with that; that is awful/ terrible.
(b) You can do better than that
Can’t you do better than that; when you try this again, I expect you to…; the next time you do this, I want you all to…; this is the last time I shall tell you.
(c) You fool
Idiot; you stupid idiot; I have never heard anything so ridiculous; what a load of rubbish.
It is clearly up to teachers to decide what kind of phrases are appropriate. Expressions of joy, sympathy, surprise, interest, etc., may also be equally effective: Good gracious; you are right; it must be my lucky day; that is a very interesting suggestion, but…and the like. Teachers should employ as much approval and encouragement as possible in foreign language classrooms, which will be conducive to the development of the students’ positive affect and the foreign language learning. (Xiao-yan, 2006: 24)
B. Previous Studies
The following studies have been reviewed in relation to the present study.
1. Teacher Talk and EFL in University Classrooms
Xiao-yan (2006) conducted a research that the objective was to investigate how TT in foreign language classrooms in china affects foreign language learning (the language is mainly English language) from a different perspective--comparing the students’ preferences towards the ideal teacher with the real TT.
The research subjects who were studied were teachers in Chongqing Normal University, to be more exact, 4 teachers who teach the second-year and third-year English-major student’s intensive reading English in Foreign Language School.  In this research, qualitative method and quantitative method were used to analyze teacher talk in English classrooms in universities.
After the data analysis and interpretive analysis of the outcomes acquired in the investigation and the case study, findings in several aspects are finally led to.
First of all, students count a significant part of learning on teacher talk and their preferences towards to the ideal teacher talk greatly run contrary to the current college English teaching. For most students, teacher talk serves as the most valuable input of language exposure. They believed that learning from TT is one of the most effective learning strategies. But over half of the students believe teacher talk occupies too much of the class time at the present and should be decreased. They show their strong desire for participation in the interactional classroom activities. Discussion and practicing the new linguistic materials are welcomed. Most of the students agreed on the idea that errors should be corrected when they are produced in answers. They expect the positive feedback from teachers to encourage them.
Secondly, it is found that current college English teaching run contrary to the students’ expectation and preferences. With its distinctive features, the English classroom is still the teacher-dominated one and students only play passive roles. Teacher talk, which manifested by series of rituals of questioning, feedback and talk time explored in this research, are found not only contradicts to the students’ desire, but also to the teaching theories. In the case study, the amount of teacher talk occupies most of the class period. Most of the questions asked by the teachers are display ones, which focus on the linguistic knowledge instead of generating the interaction to foster communicative competence. As for the feedback and error correction, all teachers prefer positive feedback over negative feedback. But one effective way of praising, that is, praises followed by appraisals, is not used frequently in our study. The frequency of error treatment reveals that the controversial issue, namely, whether error being corrected immediately the moment it occurs or not, is not only preferred by most of the students but is used by the teachers in a high frequency.
2. A Descriptive Study on the Teacher Talk at EYL Classroom
In 2012, Setiawati conducted a research to find out how teachers make use of their teacher talk naturally in classroom settings.  This study involved 3 English native speakers and 18 students at the fourth grade of one International Elementary School in Bandung. 
For obtaining deeper insight and understanding, the researcher used both qualitative and quantitative research design. The qualitative data were obtained through direct observation and teachers – students’ interview. Moreover, the teachers – students’ questionnaire, video recording and field notes also added significant value towards the findings of this study. Quantitative data, on the other hand, were gained from the calculation of students’ questionnaire scores which are represented in percentage. Both qualitative and quantitative data were coded, categorized, interpreted, descriptively described and finally displayed in the form of tables. The research findings showed that despite the teacher talk’s capability to be good model for young learners, most students found the class more motivating, interesting, and challenging when the teachers minimized their teacher talk and made use not only more constructive teacher talk but also interesting activities.
The present study was different with the previous studies in several points; the subject of the study, the place of the study, and also the focus of the study.
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