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Students’ speaking ability is capacity, fitness or tendency to act or be acted on specific way or competent in doing to express though, idea, feeling, etc. “Speaking means negotiating intended meanings and adjusting one’s speech to produce the desired effect on the listener (O’Malley and Pierce, 1996:59). Speaking is an interactive process of constructing meaning that involves producing and receiving and processing information (Bailey, 2005:2). According to Kayi speaking is the process of building and sharing meaning through the use of verbal and non-verbal symbols, in a variety of contexts (Kayi, 2011). Speaking is a crucial part of second language learning and teaching.

Teaching speaking is sometimes considered a simple process. Teaching speaking is a challenging responsibility as there are many problems related to everyday practice (Cahyono, 2010:15). Commercial language schools around the world hire people with no training to teach conversation. Although speaking is totally natural, speaking is a language other than our own is anything but simple (Bailey in Nunan, 2003:48). Speaking activities and speaking practice in the classroom should enable students to gain experience using all the “prerequisites” for effective oral communication that have been mentioned. The most important feature of a classroom speaking activity is to provide an authentic opportunity for the students to get individual meanings across and utilize every area of knowledge they have in the second or foreign language. They should have the opportunity and be encouraged to become flexible users of their knowledge, always keeping the communicative goal in mind. 
B. The Nature of Speaking

a. Characteristic of Communicative Competence
Communicative competence includes linguistics competence, but also includes a range of other sociolinguistics and conversational skills that enable the speaker to know how to say what the whom, when. Savignon in defined communicative competence as “the ability to function in a truly communicative setting –that is, in a dynamic exchange in which linguistics competence must adjust itself to the total informational input, both linguistics and paralinguistic, of one or more interlocutors” (Nunan, 1999:226) According to Savignon, competence is what one knows, while performance is what one does. Richards, Platt and Weber in Nunan state that,
 
“Communicative competence includes: a) knowledge of the grammar and vocabulary of the language; b) knowledge of rules of speaking (e.g., knowing how to begin and end conversation, knowing what topics can be talked about in different types of speech events, knowing which address forms should be used with different person one speaks to and in different situations; c) knowing how to use and respond to different types of speech acts such as requests, apologies, thanks and invitations; d) knowing how to use language appropriately” (1999:226)
b. Discourse Versus Dialogue

In most conversation there is the content of the discourse, but in addition, there is a meta-discourse, a conversation about the conversation, through which the interlocutors negotiate meaning and manage the conversation, ensuring that who says what about whom and when happens smoothly.

Another aspect of speaking that is particularly relevant for the second language speakers concerns whether or not the speaking is planned or spontaneous (Nunan, 1999:227). In the case of second language learners, the provision of planning time can significantly increase level of both fluency and accuracy. If you are teaching students who have to make oral presentations (either as students or in the workplace) in a second or foreign language, it is important to provide opportunities for them to give prepared, extended presentations class.
c. Transactional and Interactional Language

Transactional talk is produced in order to get something, or to get something done. Transactional speech involves communicating to get something done, including the exchange of good and/or services. Interactional language is produced for social purposes. Interactional speech is communicating with someone for special purpose (Bailey in Nunan, 2003:56). It includes both establishing and maintaining social relationship. Conversations are relatively unpredictable and can range over many topics, with the participants taking turns and commenting freely. Speaking activities inside the classroom need to embody both interactional and transactional purposes, since language learners will have to speak the target language in both transactional and interactional setting. 
d. Purposes for Speaking

In David Nunan’s book Bygate suggest that conversation can be analyzed in term of routines. Routines are conventional (and therefore predictable) ways of presenting information. Information routines contain frequently recurring types of information structures. These can subdivided into routines that are basically expository in nature (for  example, telling a story, describing something, giving a set of instruction making a comparison), and those that are evaluative (giving an explanation, making a justification, predicting, coming to a decision). Interaction routines can be subdivided into service encounters (for example, a job interview) or social (a dinner party, a coffee break at work, etc.). When people have conversation they work interactively to reduce unpredictability. For second language speaker, routine can be crucial in facilitating comprehension.
e. Genre Theory and speaking

A genre is staged, purposeful, socially-constructed communicative event. Such events generally result in spoken and written texts that can be differentiated according to their generic structure and grammatical features. (Nunan, 1999:230)

A conversational routine is also closely related to the concept of genre. Genre theory proposed that different speech events results in different types of text, and that these text are differentiated in terms of their overall structure and also by the kinds of grammatical items that are typically associated with them. 
Kinds of genre text are: (Djuharie, 2007:24)
1. Description. It is to describe a particular person, place or things.
2. Report. It is to describe the way things are with reference to a natural, man made and social phenomena in our environment.
3. Explanation. It is to explain the process involved in the information or working of natural or sociocultural phenomena.

4. Exposition. It is to release the opinion, idea, or argument for a problem, topic, matter, or phenomena.
5. Discussion. It is to present at least two points of view about an issue/rumor.

6. Procedure. It is to describe how something is accomplished or made through a sequence of actions or steps series.

7. Review. It is to critics about the text or phenomena.

8. Narrative. It is to amuse entertain the readers with events which lead to crisis, which in turn finds a resolution.
9. Spoof. It is similar with narrative, which is to entertain the readers but in spoof there is added with something funny and unbelievable.

10. Recount. It is to retell events for the purpose of informing or entertaining.

11. Anecdote. It is to share with others an account of an unusual or amusing incident.
C. Approaches to Teaching Speaking
In the mid of 1970s the notion of linguistic competence came to be viewed as a component of the boarder idea of communicative competence (Bailey, 2005:3). Communicative competence is the ability of language learners to interact with other speakers, to make meaning, as distinct from their ability to perform on discrete-point test of grammatical knowledge. Being communicatively competent requires an understanding of socio cultural context of language use.

There are several important models of communicative competence, all of which include some form of sociolinguistics competence, or the ability to use language appropriately in various contexts. Sociolinguistic competence involves register (degrees of formality and informality), appropriate word choice, style shifting, and politeness strategies. The next important element of communicative competence is strategic competence. In terms of speaking, this is the learner’s ability to use language strategies to compensate for gaps in skills and knowledge.

Another component of communicative competence is discourse competence. Discourse competence is how sentence elements are tried together, which includes both cohesion and coherence. Cohesion is the grammatical and/or lexical relationship between the different parts of a sentence (Richards, Platt and Weber in Bailey, 2005:3). Coherence involves how texts are constructed (Lazaraton in Bailey, 2005:3)

The components of communicative competence have practical implications for EFL and ESL teachers. Since communicative competence is multifaceted construct, it is important for teachers to understand the complexities learners face when they are speaking English. One of those complexities is balancing fluency and accuracy. A proficient speaker is both fluent and accurate. An important concept for teachers to understand is that while students are at the beginning and intermediate levels of language learning, that is while they are still developing their proficiency, fluency, and accuracy often work against each other. Before grammar rules become automatic and while learners are still acquiring essential vocabulary items, applying the rules and searching one’s memory for the right words can be laborious mental processes, which slow the learners’ speech and make them not fluent.
D. The Problems of Teaching Speaking
a. The “Students Won’t Talk” Problem

Some students will not talk in class because they are too shy or anxious. This not only true for beginners, but also for the students who are fairly advanced. Perhaps they are anxious because they have not had many chances to speak or because teachers in the past have been critical their English.

So, how can teachers get such students to talk? Before anything else, as teachers, we need to gain the trust of the student. To gain the trust, the students need to know that we are on their side. They need to know that we do not expect them to speak perfect English, and that we realize it takes time and effort for them to learn to converse in English.

As teacher, we also need to provide opportunities for students too feel at ease in the classroom. One way to do this is through warm-up activities. In fact, the objective of using warm-up activities to relax students, to help get them over their classroom apprehension (Gebhard, 1996:187). The use of quasi-communication activities, such as dialogue practice, can also engage “quite” students in speaking. As students can rely on context and print, they are sometimes more willing to speak.
b. The “Error Treatment” Problem

Most EFL/ESL teachers now believe that students need to be given an acquisition rich experience in the classroom, providing them with opportunities to listen, to read, write and speak lost of English. Some of these teachers also believe that students will naturally acquire the language through an unconscious process of second language acquisition (Gebhard, 1996:188). Some acquisition believers point out that error treatment will do little to change this natural process.

However, others believe that feedback on language errors can be used as a type of input by students to promote the acquisition process. In short, some educators suggest that error treatment can provide the kind of feedback that will help the students to work through the different stages of acquisition, especially in EFL settings where students do not have access to lots of authentic language outside classroom.

A problem with instant treatment is that it can disrupt communication. A problem with delaying treatment is the possibility that students who made the errors as being their. However, with asking students treat each others errors are the very real possibility that they will not cooperate.
c. The “Any Native Speaker Can Teach Conversation”

Native speaker of English are frequently asked to each conversation simply because they are native speakers. This idea is based on two assumptions. First, the native speaker is most qualified to expose learners to authentic use of English. Second, those who teach the speaking course do not need special qualifications as teachers (unlike teachers of reading and writing).

The first assumption is partially true. Native speakers of English likely expose students to the teacher’s culture and fine nuances of English simply by interacting with them. Of course, this depends on how they interact with students.

The second assumption is false; teaching students to converse in another language is quite challenging (Gebhard, 1996:191). It requires those who teach it to develop an understanding of what learning to converse in a second or foreign language entails, as well as be able to make use of activities which provide opportunities for students to speak. In addition, teachers need a great variety of skills in classroom management, as well as in interpersonal and cross-cultural communications.
E. Types of Classroom Speaking Performance

According to Brown, (2001:271) there are six types of classroom speaking performance. They are consisted of:
a. Imitative

Imitation of this kind is carried out not for the purpose of meaningful interaction, but not for focusing on some particular element of language form. Drills offer students an opportunity to listen and to orally repeat certain strings of language that may pose some linguistic difficulty-either phonological or grammatical. Drills offer limited practice through repetition. They allow one to focus on one element of language in a control activity. They can help to establish certain psychomotor patterns and to associate selected grammatical forms with their appropriate context.

b. Intensive

Intensive speaking goes one step beyond imitative to include any speaking performance that is designed to practice some phonological and grammatical aspect of language. Intensive speaking can be self-initiated or it can even form part of some pair work activity, where learners are “going over” certain forms of language.
c. Responsive

A good deal of student speech in the classroom is responsive: short replies to teacher or student-initiated questions or comments. These replies are usually sufficient and do not extend into dialogues.

d. Transactional (dialogue)

Transactional language, carried out for the purpose of conveying or exchanging specific information, is an extended form of responsive language.

e. Interpersonal (dialogue)

The other form of conversation mentioned in the previous chapter was interpersonal dialogue, carried out more for the purpose of maintaining social relationships than for the transmission of facts and information.

f. Extensive (monologue)

Finally, students at intermediate to advanced levels are called on to give extended monologues in the form of oral reports, summaries, or perhaps short speeches. Here the register is more formal and deliberative. These monologues can be planned or impromptu.
F. Classroom Speaking Activities

a. Group Discussion

Group discussions are an effective speaking activity in large classrooms (Murcia and Olshtain, 2000:177).  Students in the second or foreign language classroom should have ample opportunity to participate in group discussion, doing brainstorming, and in many other speaking activities where they need to participate by producing a word, a term, an expression or a clause and not necessarily maintain a long stretch of conversation. In fact, a considerable amount of classroom time should be devoted to such group activities in order to facilitate the spoken production of individual student, there by preparing them for more autonomous speaking activities. When students suddenly want to talk about something in a lesson and discussion occurs spontaneously, the results are often highly gratifying. Spontaneous conversation of this type can be rare, yet discussion, whether spontaneous and planned, has the great advantage of provoking fluent language use. As a result, most teachers would like to organize discussion session on a more normal basis.
b. Information Gap

An information gap is an activity where one student is provided information that is kept from a partner (O’Malley and Pierce, 1996:81). Information gap is a useful activity in which one person has information that the other lacks. They must use the target language to share that information. For instance, one student has the directions to a party and must give them to a classmate.

In this activity, students are supposed to be working in pairs. One student will have the information that other partner does not have and the partners will share their information. Information gap activities serve many purposes such as solving a problem or collecting information.  Also, each partner plays an important role because the task cannot be completed if the partners do not provide the information the others need. These activities are effective because everybody has the opportunity to talk extensively in the target language.
c. Role Play

Role plays are also excellent activities for speaking in the relatively safe environment of the classroom. In a role play, students are given particular roles in the target language. Role plays give learners practice speaking the target language before they must do so in a real environment. Role plays assign distinct roles to student and ask through these roles. Role plays tend to be more structured than improvisation but less scripted than plays (O’Malley and Pierce, 1996:85). Role play provides the opportunity for students to develop and revise their understanding and perspectives by exploring thoughts and feelings of characters in given situations.

The difference between role play and drama in context is that role play is a strategy for exploration and does not attend to structure or aesthetic concerns. Role play is an excellent way in which to simulate, in the classroom, real communication that is relevant to experiences outside the classroom (Murcia and Olshtain, 2000:177). In role play students can have an opportunity to use their knowledge of vocabulary, of narration, of speech acts, of discourse filler, of turn taking, of pauses, and so forth. However, role play can be a very difficult or unnatural task if the students do not have sufficient language for or information about the participant, the situation, and the background for the simulated interaction.
d. Simulations

Simulations are more elaborate than role pays. In a simulation, props and documents provide a somewhat realistic environment for language practice. Simulations are very similar to role-plays but what makes simulations different than role plays is that they are more elaborate. In simulations, students can bring items to the class to create a realistic environment. For instance, if a student is acting as a singer, she brings a microphone to sing and so on. Role plays and simulations have many advantages. First, since they are entertaining, they motivate the students. Second, they increase the self-confidence of hesitant students, because in role play and simulation activities, they will have a different role and do not have to speak for themselves, which means they do not have to take the same responsibility
e. Student Presentation

Individual students give a talk on a given a talk on a given topic or person. In order for this to work for the individual (and for the rest of the class), time must be given for the student to gather information and structure it accordingly. We may want to offer models to help individuals to do this.
f. Debates

Debates can present opportunities for students to engage in using extended chunks of language for a purpose: to convincingly defend one side of an issue. The debate is probably more often used in content area classroom than in ESL classroom. Debates are most appropriate for intermediate and advance learners who have been guided in how to prepare for the (O’Malley and Pierce, 1996:87). Debates require extensive preparation by learners, call for interaction in groups, and make use of at least the following language functions: describing, explaining, giving and asking for information, persuading, agreeing, and disagreeing.
g. Storytelling

Story/text retellings involve having students retell stories or text selections that they have listened to or read. If you ask your students to read story silently, however, you should first ensure that the text is at his or her reading level. Otherwise, this activity becomes an assessment of the student’s reading skills in addition to oral skills. It is especially important with retelling to be clear of the purpose of the assessment. Retelling can also be used to determine students’ understanding of story structure (O’Malley and Pierce, 1996:83). In retelling, choosing to read a story or text orally to students means that you will be assessing both listening comprehension and speaking skills. Retellings are appropriate for individual assessment of students at the beginning and intermediate levels and require no preparation on the part of the student.
h. Interviews

Students can conduct interviews on selected topics with various people. It is a good idea that the teacher provides a rubric to students so that they know what type of questions they can ask or what path to follow, but students should prepare their own interview questions. Conducting interviews with people gives students a chance to practice their speaking ability not only in class but also outside and helps them becoming socialized. After interviews, each student can present his or her study to the class. Moreover, students can interview each other and "introduce" his or her partner to the class. 
i. Story Completion

This is a very enjoyable, whole-class, free-speaking activities for which students sit in a circle. For this activity, a teacher starts to tell a story, but after a few sentences he or she stops narrating. Then, each student starts to narrate from the point where the previous one stopped. Each student is supposed to add from four to ten sentences. Students can add new characters, events, descriptions and so on.
j. Reporting

Before coming to class, students are asked to read a newspaper or magazine and, in class, they report to their friends what they find as the most interesting news. Students can also talk about whether they have experienced anything worth telling their friends in their daily lives before class.
G. Testing Speaking Competence

Testing the ability to speak is a most important aspect of language testing. In many tests of oral production it is neither nor desirable to separate the speaking skills from the listening skills. The traditional model for deciding a teacher’s priorities when it comes to reacting to a student’s oral mistakes is based upon the distinction between accuracy and fluency. 

Accuracy work is defined as part of the lesson where students are encouraged to make their utterances as near to a native speaker’s as possible-which is usually taken as necessitating more intense correction (Bartram and Walton, 1991:32). Fluency is defined as that part of the lesson where students work on their capacity to communicate within the language, generally a period free of correction (Bartram and Walton, 1991:32). 
a. Reading Aloud
Many present-day oral tests include a test of reading aloud in which the students is given a short time to glance through an extract before being required to read it aloud. The ability to read aloud belongs to formal speech situations, it differing greatly from the ability to converse with another person in a flexible, informal way. Although reading aloud may have certain usefulness, only a few newsreaders and teachers may ever require training and testing in this particular skill. People read and converse in different ways, using different intonation patterns. Certain hesitation features and occurrences of grammatical re-patterning are peculiar t impromptu speech.

Test involving reading aloud are generally used when it is desired to assess pronunciation as distinct from the total speaking skills. The reading text should not be given as an unseen passage to the testees; nor should the examiner attempt to assess the whole reading. It is much better if the assessment is limited to a few specific points so that the examiner knows exactly what he is assessing. In addition to the marks allotted to specific features, a mark is frequently given for ease and fluency.

A test more useful in many ways than reading aloud is the retelling of a short story or incident. In this type of examination the student is required to retell a story he has just read. If carefully constructed, such a method can assess most of the phonological elements which are otherwise tested by reading aloud. Unfortunately, it often measures other skills such as reading comprehension, memory and organization, too.
b. Oral Drills

The kinds of drills that can be used to help measure oral production range widely from purely repetitive drills to sentences transformation and construction drills. Repetition is useful for testing phoneme discrimination, stress and intonation, while structure and situation drills are obviously of more use for assessing how well a student can use a certain structure.

b.1. Repetition
The student is simply required to repeat words, phrases, and sentences which he hear.
b.2. Structure Drills

Structure drills are useful devices for inclusion in class progress test. Ensuring some revision of the various structures learnt. Structure drills falls into two main divisions: mechanical and natural drills.
Mechanical drills are exchange mechanically. Such as transformation of sentences, addition, combination, substitution drills. Natural drills are to be preferred to mechanical ones because they approximate far more closely to a brief but natural conversational exchange and thus provide a minimum context which acts as guide to the intonation and stress patterns to be used. 
b.3. Situational Drills

Situational drills divided into three types. Type 1 The testees are given a series of situation and are required to construct sentences on the lines of a certain pattern or group of patterns. Again, it is essential that two or three models be given to the student so that he knows exactly what is required. Type 2 This type of test item is similar to the previous type but not as strictly controlled. No model responses are given by the examiner and the student is free to use whatever patterns he wishes. Type 3 The student hears a stimulus to which he must response in any appropriate way. (This test often relies on conventional greeting, apologies, acceptable, ways of expressing polite disagreement, etc.)
c. Using Pictures for Assessing Oral Production

Pictures, map and diagrams can be used in oral production tests. Pictures an single objects can be used for testing the production of significant phoneme contrasts while a picture of a scene or an incident can be used for examining the total oral skills. By serving stimuli for oral responses, pictures provide a realistic context for the structural pattern being tested. Each picture provides the student with the necessary clue or stimulus either to respond to the examiner or to initiate the conversational exchange.
More common in school and public examinations, however, is the use of picture for descriptive and narrative purposes. The student is given a picture to study for a few minute; he is then required describe the picture in a given time. Separate scores of general fluency, grammar, vocabulary, phonology, and accuracy of description/ narration are more reliable.
Careful selection of the pictures used for the examination will help in controlling the basic vocabulary required and may, to some extent, determine the type of sentence structure that predominates. The most effective type of oral examination using pictures consists not only of narration or picture description on the part of the testee but also of a discussion about pictures concerned.
d. The Oral Interview

Like many other examinations of oral production, the scoring of the oral interview is highly subjective and thus sometimes has only low reliability. Supporters of the oral interview claim that the examination at least appears to offer a realistic means of assessing the total oral skill in a natural speech situation.
The interviewer (whether teacher or examiner) should endeavor to put the student at his ease at the beginning of the interview, adopting sympathetic attitude and trying to hold a genuine conversation (constantly making his own contribution without, at the same time, talking too much). Students can respond orally to questions about a range of topics that might include their prior knowledge, activities, and interests or preferences (O’Malley and Pierce, 1996:11). The teacher may be interested either in the substantive information collected or in judging the student’s proficiency in responding to the questions, both of which can be used for instructional planning.
The oral interview should be scored only after the student has left the room (unless two or more examiners are present – in which case one of them can sit behind the testee and score. The scoring of the interview can range from an impression mark to a mark arrived at on the basis of a fairly detailed marking scheme (showing accuracy of pronunciation, stress and intonation, grammar, vocabulary, fluency and ease of speech).
e. Pencil-and-Paper Technique

This test should be regarded as test of an awareness of sound/symbol correspondence rather than as test of pronunciation. Some of these tests are interesting for students and have a limited usefulness for the classroom. They also serve to focus attention on problem areas and may have a good backwash effect on the teaching in the classroom.
f. Some Other Techniques for Oral Examining

1. The Sort Talk

In certain examination students are required to prepare a short talk ion a given topic. They may be allowed several days or only a few minutes in which to prepare the talk, and in some case they may be provided with notes or reference material. This is clearly a realistic test of sustained speech but it constitutes an extremely difficult examination for second language learners at all but the most advanced stages. Care must be taken the prevent students from learning whole section of their talk.
2. Group Discussion and Role Playing

Other techniques for examining oral production include group discussion and role playing. The little work which has been done on examining oral skills through group discussions has pointed to the importance of having a leader and also having something to do. The group may be given a simple problem to solve, or plans to make, or even a meal to eat; whatever the task, it will probably be less inhibiting to discussion than the situation in which a group of students simply sit in a circle.
Directed conversation examinations involve role-playing and thus include many extra-linguistic factors. Two or three students are given a situation and then assigned roles. The students then enact the roles they have been given, using appropriate registers of language, etc.
3. General Conclusion

Generally speaking, a reliable method of obtaining measurements of oral production skills is that which involves the student’s class teacher. Continuous assessment by the teacher, with all his classroom experience behind him, is generally (but not always) a reliable method of measuring the oral skills. Yet the oral interview (conducted by a sympathetic examiner) is still a useful examination to retain, particularly for its beneficial backwash effects on teaching.
4. Story or Text Retelling
In this type students read or listen to text and then retell the main ideas or selected details. As with the other assessment activities, this type of assessment is authentic because it is based on or closely resembles actual classroom activities. Students respond orally and can be rated on how they describe the events in the story (story structure), their response to the story or text, and/or their language proficiency. Teacher or other students can ask probe questions about the text. Students at all levels of English proficiency can participate in story or text retelling. To conduct the story/text retelling, give clear directions to the students so that he or she understands the nature of the task and how he or she will be evaluated.
H. Story Telling Technique
1. Definition of Story Telling
According to O’Malley and Pierce story or text retellings involve having students retell stories or text selections that they have listened or read (O’Malley and Pierce, 1996:83). Storytelling is an oral sharing of a personal or traditional story, told using the essence of the tradition from which it originates (Sasked, 2011). As a shared experience between teller and listener, it offers natural language experiences for students. Storytelling can be an enjoyable activity for both tellers and listeners and should be engaged in at all grade levels. The teacher should model storytelling before expecting students to tell stories. As well, students should have opportunities to listen to Native Elders and other storytellers who can provide enjoyment and act as role models for their own storytelling experiences.
Storytelling is the conveying of events in words, images and sounds often by improvisation or embellishment. Stories or narratives have been shared in every culture as a means of entertainment, education, cultural preservation and in order to instill moral values. Crucial elements of stories and storytelling include plot, characters and narrative point of view. In retelling, choosing to read a story or text orally to students means that you will be assessing both listening comprehension and speaking skills. Retellings are appropriate for individual assessment of students at the beginning and intermediate levels and require no preparation on the part of the student. Language function must likely used in story/text retelling are describing, giving information, and summarizing. Some essential criteria of a story telling may include accuracy in describing the setting, the characters, or a sequence of events: range of vocabulary; and appropriate syntax. To prepare for the story or text retelling, choose a story or text with which the students is familiar and that is appropriate for the age and grade-level of the students.
2. Advantages of Using Story Telling in Teaching Speaking
According to O’Malley and Pierce story telling gives students an opportunity to speak at length, if they can, without teacher interruption in an informal setting (O’Malley and Pierce, 1996:106). Teacher can ask students to tell a story as if they were telling it to someone who is not familiar with it. Routman stated in O’Malley and Pierce book for English language learners, retelling helps developed oral language proficiency as well as reading comprehension (1996:106). J.B Heaton also said telling stories often measures other skills such as reading comprehension, memory and organization. (1975:86)
Rybold (2006:28) recommends introduce presentation by telling stories because it is the easiest and most effective. Telling story that introduces your topic draws the audience in easily. Practice your story so you do not have to read it. The advantages of a story/text retell lies in the potential for eliciting an extended amount of talk from the student. In their book of Authentic assessment O’Malley and Pierce (1996:12) said that story/text retelling has many advantages. There is: 
· Students produces oral report

· Can be scored on content or language components

· Scored with  rubric or rating scale
· Can determine reading comprehension, reading strategies, and language development
3. Procedure of Story Telling Technique
There are procedures of story telling technique in the classroom: (Sasked 2011)
a. Pre Storytelling

As an introduction to storytelling students might tell riddles, jokes, or personal anecdotes that have some story elements. In each case, practice beforehand is required and close attention must be paid to the conclusion or punch line. To ease students into the practice of storytelling, the teacher might suggest that they make up different endings to stories that are old favorites and tell them to one another. After a story is read aloud, an individual or group could create an add-on story and tell it. Another introductory activity is having students recall one incident in a story they have read, and telling about that incident as though they are one of the characters involved. When students are comfortable with the idea of storytelling they can choose to tell tales that appeal to them.
b. Whilst Storytelling

Students require a physical setting that allows them comfort during the storytelling, perhaps on a rug and cushions in the reading corner. Students should be encouraged to relax and to concentrate on understanding and enjoying the storytelling experience. Storytellers should find a comfortable position, look directly at the audience, tell the story as they have practiced it, and let the tale do its work.
c. Post Storytelling

Talking with students about their reading experience after the story has been told is an important way to develop their "story sense". As well, discussing what they have heard allows students to reflect on the interpretations each of them has of story and how their own unique life experiences and prior knowledge affect those interpretations. Students need time to explore thoughts and feelings about story characters and events.

There is the following guidelines apply to storytellers in general (teacher and students):

· Choose a story that you like that enables you to use words you enjoy, and communicate enthusiasm to your audience
· Look for a simple, direct story in which the plot unfolds crisply and the characters are few
· Choose a story that will not lose meaning when translated into your own words
· Memorize only refrains or phrases used for special effect
· In your own words, tell the story aloud to your friend in front of class
I. Review of Previous Studies
There are several previous studies written by students of English Department of STAIN Tulungagung.

1. “The Effect of Retelling Technique on Students’ Speaking Achievement in The Second Year of MTsN Pulosari  Tulungagung in Academic Year 2008/2009”. Written by Maisatul Khoiriah.
Maisatul  Khoiriah’s study used experimental with quantitative approach to second year students of Junior High School with the priority on how they could build up their competency in speaking by using retelling technique. The result of this study indicated that retelling gave great contribution for students in Junior High School level in improving their speaking ability. In other word, the result of this study is: that retelling technique effectively improved the students’ ability in speaking.

2. “The Effectiveness of Collaborative Method on Teaching Speaking for Students in 4th Grade of Elementary School of SDI Al-Munawar Tulungagung in Academic Year 2009 / 2010”. Written by Bayu Nur Cahyo Putro.

Bayu Nur Cahyo Putro’s study used experimental with quantitative approach to 4th grade of Elementary School with the priority on how they could build up their competency in speaking by using Collaborative method. The result of this study indicated that this method gave great contribution for students in Elementary School level in improving their speaking ability. In other word, the result of this study is: that collaborative method effectively improved the students’ ability in speaking.
