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CHAPTER II

REVIEW OF RELATED LITERATURE
A.
Textbook
A textbook is a collection of the knowledge, concepts, and principles of a selected topic or course. It's usually written by one or more teachers, college professors, or education experts who are authorities in a specific field. (Jabberwocky: 2005).

A textbook is one of the many kinds of instructional materials used in learning. The textbook is usually succinctly written, tightly organized, and greatly condensed (Mc Kean, 1962:156).

In Callahan (1966:37) states that a textbook is the most common information source used in our classroom.

According to Anshary and Babaii (in Setiawati: 2010), a textbook is a framework which regulates and times the programs. A textbook provides ready-made teaching texts and learning tasks. Moreover, a textbook is the easiest and cheapest way of providing learning materials.

On the other hand, a textbook has some weaknesses which sometimes make difficulties for the students and teachers in teaching learning process (Fredericks, 2005:1). First, a textbook is designed as the sole source of information which makes the students only see one perspective on a concept or issue. Second, textbook is old and outdated. This condition makes the information is not relevant. Next, textbook questions tend to be low level. This situation makes the students assume that assume that learning is simply a collection of facts and figures. Fourth, textbook does not take student’s background knowledge into account and makes the teacher does not tailor lessons to the specific attributes and interests of students. Fifth, the reading level of the textbook is too difficult so the student cannot read or understand important concepts which contained in the reading text. And the last, some textbook has the all answer to all the questions. This problem make the students tend to see learning as an accumulation of correct answers. (Fredericks, 2005:1)

In Indonesia itself, using a text book is a must for every school to support the learning process.

As stated in the regulations the minister no. 11 of 2005 Article 8, teachers can recommend to students who are able to have textbooks. This clearly means that the government is clearly called for each learner has a textbook in order to achieve the learning process.

Further explained that education unit shall provide at least 10 (ten) copies of textbooks for every subject at every grader, to be used as library collection. This indicates that every school should strive to provide textbooks at least according to the minimum limit specified. Thus, students who could not afford to borrow at the library to understand the material being taught as well as those who own them.

Indeed, textbook is a collection of knowledge, concepts, and principles of a selected topic used in learning and the most common source in classroom. A textbook contains ready-made materials and becomes the easiest and cheapest way to help teachers run the learning process. It also has some weaknesses as following: the information makes students only see one perspective, the textbook is outdated, the low level questions, textbook does not represent the student’s background, the reading level is too difficult, and the last students do not allow to make creative answers to complete the questions.

In Indonesia itself, the textbooks are officially and large scale applied based on the minister regulations No.11 of 2005 Article 8 which states that have a textbook means compulsory. 
B.
The Role of Textbook in Language Teaching and Learning
A textbook plays a pivotal role in language classroom in all types of educational institutions – public schools, colleges, and language schools all over the world. In some contexts, teachers are free to choose their own textbooks, Garinger (in Setiawati: 2010).

For teachers, a textbook can be great of value because it provides an organization or structure of the course, selection of subject matters that can be used as basis for determining course contents, a certain number of activities and suggestions for teaching strategies, and information about other reading, sources of information, audiovisual, and other aids, and other teaching materials and teaching tools (Callahan, 1982:391).

Similarly, Halliwell (1992:113) states that a textbook helps a teacher by providing: a learning program which is appropriately sequenced and structured to include progressive revision, a wider range of material that an individual teacher may be able to collect securely, economy of preparation time, a source of practical teaching ideas, a work that learners can do on their own so that the teacher does not has to be the center stage all the time, a basis of homework if that is required, and a basis for discussion and comparison with other teachers.

Kanafi (in Pusporini, 2009:6) says that theoretically, experienced teachers can teach English without a textbook. In most cases teachers need textbooks in the class. Textbook are also beneficial for students. For learners, a textbook may provide a major source of contact they have with their target language, excluding the input provided by the teacher, Richard (in Setiowati, 2010:21).

Furthermore Crawford (2002:80) says the textbook enables the students to learn what is presented in it and it makes them possible to review and prepare their lesson. Certainly, textbooks play a crucial role and contribute much to success of teaching-learning programs. Therefore, selection of textbooks selectively and carefully is needed.

In conclusion, a textbook is an essential element in education, particularly in language classes. 
A textbook is a source of learning. That is, the information contained in the textbook could be used both by teachers and students to achieve learning objectives. The textbook is one of the determinants educations: success and failure of the quality of education depends on the textbook itself. 

For teachers, the structure and sequence of a textbook simplify the language learning process. So the time required will also be more economical. In many situations, books used by teachers as a basis for initial preparation of the syllabus. First of all a textbook which is used as a benchmark for later themes and his unit was developed according to the needs of students.

As for students, a textbook is usually used to explore the materials which have been obtained from teacher. Textbooks greatly affect the state of the learner, such as the independence of learners in developing language skills outside the classroom. This allows students to gain more experience to learn the language. Because the role is very important both for teachers or students, a careful selection of textbooks is needed.

C.
Evaluating English Textbooks
This part presents the theories related to the need of textbook evaluation and approaches to textbook evaluation. The approaches to textbook evaluation include content analysis and evaluation method.

1. Need of Textbook Evaluation

Textbook or materials used in EFL/ESL classroom are created by four groups of people. These include publishing companies, government agencies, curriculum development teams at the school level, and classroom teachers (Gebhard, 1996:89). Unfortunately, not all teachers have enough time or capability in developing a textbook or materials, it is still important for them to be able to evaluate the textbook being used Sukriawati (in Setiowati, 2010:23).

Pusat Perbukuan (2005:28) defines textbook evaluation as a process of measurement of a certain textbook by using instrument-containing criteria, which give clear pictures of the textbook being evaluated. Tomlinson (2001) state that textbooks evaluation or materials evaluation involves measuring the value of a set of learning materials or a textbook by making judgments about the effect of the materials or the people using them.

Moreover, Cunningsworth (1995:14) states that the intention of evaluation activities is to adopt new course book. Another reason for evaluation is to identify particular strengths and weaknesses in course books already in use, so that optimum use can be made of their strong points, whilst their weaker areas can be strengthened through adaptation or by substituting material from other books.

In conclusion, a textbook evaluation is an activity to measure certain book using instrument-containing criteria so the weaknesses of the book can be strengthened. Besides, evaluating a textbook also gives positive contribution to teaching-learning process.

2. Approaches to Textbook Evaluation

This study uses content analysis and evaluative methods to evaluate the book. Below are the explanations about content analysis and evaluation methods.
a. Content Analysis

Content analysis is potentially one of the most important research techniques in the social sciences.  Stemler (2001) states that content analysis has been defined as a systematic, replicable technique for compressing many words of text into fewer content categories based on explicit rules of coding. 

Another source explains that content analysis, a research methodology that examines words or phrases within a wide range of texts. According to Neuendorf (2002: 10),

Content analysis is a summarizing quantitative analysis of messages that relies on the scientific method (including attention of subjectivity –intersubjectivity, a priori design, reliability, validity, generalizability, replicability, and hypothesis testing) and is not limited as to the types of variables that may be measured or the context in which the messages are created or presented. 

Moreover, Berelson (1952: 18) adds that content analysis is a research technique for the objective, systematic, and quantitative description of the manifest content of communication. 

In short Lestari (in Pusporini, 2009: 9) says that content analysis concerns real phenomena or real situation. The meaning above shows that content analysis applicable to various studies especially language learning. In relation to this study , content analysis is used as a method to evaluate the content of English textbook based on EFL textbook evaluation criteria. 
b. Evaluation Method

Evaluation is a matter of judging the fitness of something for a particular purpose (Hutchinson and Waters, 1987:97).

There are three types of textbook evaluations proposed by Cunningsworth (in Setiowati, 2010:26). The first type is pre-use evaluation. Pre-use evaluation is conducted before the textbook is used. It is the most common evaluation which is done for looking for the potential performance of the book in the future. The second type is in use evaluation. It is conducted while the textbook is in-use. The last type is post-use evaluation. Post-use evaluation is conducted after the textbook is use.

Moreover, Tomlinson (in Setiowati: 2010) says that the most effective ways of conducting an evaluation are as follows. The first step is designing the criteria and organizes under category headings. The next step is giving a score for each criterion and gives comments at the end of each category. The final step is writing a brief report highlighting those points, which will help make decisions about selection. 

Based on the definition and types of textbook evaluation, this research wants to evaluate English textbook based on EFL textbook evaluation criteria. This study belongs to in-use evaluation because the book is in-use.
D.
Criteria of EFL Good textbook
There are some criteria that can be used to evaluate textbooks. This study only asserts two kinds of criteria. The first set of criteria is National Education Standard, a set of criteria used by the government to evaluate e-book. The second set of criteria is the criteria of EFL textbook evaluation, this criteria consists of three different sources. This study is conducted using only one set criteria of EFL textbook evaluation.

1. National Education Standard

Indonesian Department of Education through Committee of National Education Standard (2007) sets standard to evaluate e-book. This standard is in the form of two instruments. The following are the two instruments.

Table 2.1 Instrument 1

	Components 
	Sub Components

	I.  Content Suitability
	

	A.  Suitability of subject matter with standard competency and basic competency 
	1. Completeness 

	
	2. Deepness

	B.  Accuracy of material 
	3. Social function

	
	4. Element and structure of meaning

	
	5. Linguistic features

	C.  Supporting material for learning
	6. Modernity

	
	7. Development of life capability

	
	8. Development of diversity perception

	II. Presentation Suitability 
	

	A.  Technique of presentation
	9. Systematization

	
	10. Balance among each chapter 

	B.  Presentation of learning   
	11. Learner-centeredness 

	
	12. Development of students’ initiative, creativity, and way of thinking 

	
	13. Development of students’ independence

	Components
	Sub Components

	
	14. Development of students’ ability to shelves reflection/evaluation

	C.  Completeness of presentation 
	15. Introduction Completeness 

	
	16. Substance Deepness

	
	17. Closing 


Source: Committee of National Education Standard, 2007.
Table 2.2 Instrument II
	Components
	Sub Components

	III.  language Suitability 
	

	A.  Suitability of students’ development level
	1. Suitability of students’ cognitive development

	
	2. Suitability with students’ socio-emotional development

	B.  Communicative 
	3. Readable message

	
	4. Accuracy of language principle

	C.  Unity and coherence of the ideas
	5. Coherence of meaning in a section/chapter/sub-chapter/paragraph/sentence

	
	6. Unity of meaning in a section chapter/sub-chapter/paragraph/sentence


2. Textbook Evaluation Criteria from Different Sources

a. (Sheldon) sets several key questions to evaluate a textbook. They are: 
	Rationale 
	· Why was the book written in the first place, and what gaps is it intended to fill? 

· Are you given information about the Needs Analysis or classroom piloting that were undertaken?

· Are the objectives spelt out?

	Availability 
	· Is it easy to obtain sample copies and support material for inspection?

· Can you contact the publisher’s representatives in case you want further information about the content, approach, or pedagogical detail of the book?

	User definition
	· Is there a clear specification of the target age range, culture, assumed background, probable learning, preferences, and educational expectations? 

· Are entry/exit language levels precisely defined, e.g. by reference to international ‘standards’ such as the ELTS, ACTFL or Council of Europe scales, or by reference to local or country-specific examination requirements?

· In the case of an ESP textbook, what degree of specialist knowledge is assumed (of both learners and teacher)?   

	Layout/graphics
	· Is there an optimum density and mix of text and graphical material on each page, or is the impression one of clutter?

· Are the artwork and typefaces functional? Colorful? Appealing?  

	Accessibility
	· In the material clearly organized?

· Can the student find his or her location in the material at any point, i.e. is it possible to have a clear view of the ‘progress’ made, and much still needs to be covered?

· Are there indexes, vocabulary lists, section headings, and other methods of signposting the content that allow the student to use the material easily, especially for revision or self-study purposes?

· Is the learner (as opposed to the teacher) given clear advice about how the book and its contents could be most effectively exploited?  

	Linkage 
	· Do the units and exercises connect in terms of theme, situation, topic, pattern of skill development, or grammatical/lexical ‘progression’? 
· Is the nature of such connection made obvious, for example by placing input texts and supporting exercises in close proximity? 

· Does the textbook cohere both internally and externally (e.g. with other books in a series) 

	Selection/grading 
	· Does the introduction, practice, and recycling of new linguistic items seem to be shallow/steep enough for your students?

· Is there a discernible system at work in the selection and grading of these items (e.g. on the basis of frequency counts, or on the basis of useful comparisons between the learner’s mother tongue and English)?

· Is the linguistic inventory presented appropriate for you purposes, bearing in mind the 1.1 background (s) of your learner? 

	Physical characteristics 
	· Is there space to write in the book?

· Is the book robust? Too large? Too heavy?

· Is the spine labeled?

· Is it a book that could be used more than once, especially if it is marked by previous students?

	Appropriacy
	· Is the material substantial enough oh\r interesting enough to hold the attention of learners?

· Is it pitched at the right level of maturity and language, and (particularly in the case of ESP situations), at the right conceptual level?

· Is it topical?  

	Authenticity
	· Is the content obviously realistic, being taken from L1material not initially intended for ELT purposes? 

· Do the tasks exploit language in a communicative ‘real-world’ way?

· If not, are the texts unacceptably simplified or artificial (for instance, in the use of whole-sentence dialogues)? 

	Sufficiency
	· Is the book complete enough to stand on its own, or must the teacher produce a lot of ancillary bridging material to make it workable?

· Can you teach the course using only the student’s book, or must all the attendant aids (e.g. cassettes) be deployed?

	Cultural bias
	· Are different and appropriate religious and social environments catered for, both in terms of the topics/situations presented and of those left out? 
· Are students’ expectations in regard to content, methodology, and format successfully accommodated? 

· If not, would the book be able to wean students away from their preconceived notions? 

· Is the author’s sense of humor or philosophy obvious or appropriate? 

· Does the course book enshrine stereotyped, inaccurate, condescending or offensive images of gender, race, social class, or nationality?

· Are accurate or ‘sanitized’ views of the USA or Britain presented; are uncomfortable social realities (e.g. unemployment, poverty, family breakdowns, and racism) left out?    

	Educational validity
	· Does the text book take account of, and seem to be in tune with, broader educational concerns (e.g. the nature and role of learning skills, concept development in younger learners, the function of ‘knowledge of the world’, the exploitation of sensitive issues, the value of metaphor as a powerful cognitive learning device)?  



	Stimulusi/practice/revis-ion
	· Is the course material interactive, and are there sufficient opportunities for the learner to use his or her English so that effective consolidation takes place? 

· Is the material likely to be retained/remembered by learners? 

· Is allowance made for revision, testing, and on-going evaluation/marking of exercises and activities, especially in large-group situations; are ready-made achievement tests provided for the course book, or is test development left for hard pressed teacher? Are ‘self-checks’ provided?     

	Flexibility
	· Can the book accommodate the practical constrains with which you must deal, or are assumptions made about such things as the availability of audio-visual equipment, pictorial material, class size,  and classroom geography; does the material make too many demands on teachers’ preparation time and students’ homework time? 

· Can the material be exploited or modified as required by local circum-stances, or is it too rigid in format, structure, and approach? 

· Is there a full range of supplementary aids available?    

	Guidance 
	· Are the teacher’s notes useful and explicit?
· Has there been an inordinate delay between the publication of the student’s and teacher’s books which has meant that teachers have had to fend for themselves in exploiting the material? 
· Is there advice about how to supplement the course book, or to present the lessons in different ways? 

· Is there enough/too much ‘hand-holding’? 

· Are tape scripts, answer keys, ‘technical notes’ (in the case of ESP text books), vocabulary lists, structural/functional inventories, and lesson summaries provided in the Teacher’s Book?

· Is allowance made for the perspectives, expectations, and preferences of  non-native teachers of English?  

	Overall value for money 
	· Quite simply, is the course book cost-effective, easy to use, and successful in your teaching situation, in terms of time, labour,and money? 

· To what extent has it realized its stated objectives?  


b. Ansary and Babaii, give their evaluation criteria of EFL/ESL textbooks as following:
1) Approach

· Dissemination of a vision (theory or approach) about

· the nature of language

· the nature of learning

· how the theory can be put to applied use

2) Content Presentation

· Stating purpose(s) and objective(s)

· For the total course

· For individual units

· Selection and its rationale

· Coverage

· Grading

· Organization

· Sequencing

· Satisfaction of the syllabus

· To the teacher

· Providing a guide book

· Giving advice on the methodology

· Giving theoretical orientations

· Key to the exercises

· Supplementary materials
· To the student

· Piecemeal, unit-by-unit instruction

· Graphics (relevant, free from unnecessary details, colorful, etc.)

· Periodic revisions

· Workbook

· Exercise and activities

· In the classroom

· Homework

· Sample exercises with clear instructions

· Varied and copious

· Periodic test sections

· Accompanying audio-visual aids

3) Physical Make-up

a) Appropriate Size & weight

b) Attractive layout

c) Durability

d) High quality of editing and publishing

e) Appropriate title

4) Administrative Concerns

a) Macro-state policies

b) Appropriate for local situation

· Culture

· Religion

· Gender

c) Appropriate Price

c. The last evaluation criteria are taken from “Evaluation of EFL Materials Taught at Iranian Public High Schools” by Jahangard from The Asian EFL Journal, Volume 9, Number 2, June 2007. Ali Jahangard examined 10 EFL textbook evaluation schemes. The result of the examination was 13 evaluation criteria:
1) Are the objectives explicitly laid out in an introduction, and implemented in the material?

2) Good vocabulary explanation and practice.

3) Approaches educationally and socially acceptable to target community.

4) Periodic review and test sections.

5) Appropriate visual materials available.

6) Interesting topics and tasks.

7) Clear instructions.

8) Clear attractive layout, print easy to read.

9) Content clearly organized and graded.

10) Plenty of authentic language.

11) Good grammar presentation and practice.

12) Fluency practice in all four skills.

13) Encourage learners to develop own learning strategies and to become independent in their learning.

Here are the explanations for each item:

1) Are objectives explicitly laid out in an introduction, and implemented in the material?

There is an introduction that attempts to clarify the intended teaching objectives. A good textbook needs to state the goals which the teachers and the learners should achieve. The ultimate goals of the curriculum are clarified. The authors of the book clearly specify the final objectives of the curriculum in vivid words so that the stake holders know what they are expected to have learnt at the end of the program (long term objectives). Likewise, the short term objectives remain specified in the introduction. So the teachers know what the learners should be able to do to demonstrate that they have achieved the intended objectives at the end of each course e.g. at the end of each year in the educational program.
2) Good vocabulary explanation and practice
A textbook should concern with the correspondence between the different senses of the word introduced in the new words sections and the senses which are used in the reading comprehensions. It is needed to show the fact obviously that a word might have several different senses.

3) Approaches educationally and socially acceptable to target community

A good textbook should include all five aspects: structure, function, situation, topic, skills which are reasonable, good enough so that can be logically acceptable in relating a certain community.

4) Periodic review and test sections
At the beginning and the end, review exercises are attached sometimes. However they are not enough. It seems better to include tests and review tests at the end of each one of the lessons. It is worth mentioning that the tests should be comparable and compatible with the format and the testing methods which will be employed in the mid- term and final exams.

5) Clear attractive layout, print easy to read

The textbooks are acceptable regarding the clarity and orthographic beauty. However, it would be more appealing if colorful pictures of real people and real environment were used. Both teachers and students will be more interesting comparing the textbooks which are not.

6) Appropriate visual materials available

Visual materials can be defined as the facilities that can be employed by teachers and learners to enhance language learning in classrooms. They may range from simple hand-made realia, charts and pictures to electronic and digital materials. Providing appropriate visual materials means giving information clearly furnished with illustrations that facilitate students in understanding each material. Whether it's in reading comprehension or grammar section.

7) Interesting topics and tasks

The topics of readings vary from factual to anecdotal ones and sometimes are funny stories. It is difficult to judge on behalf of the learners whether those are interesting for them or not. it seems that it would be better if the topics are updated to become more congruent with the taste of the new generation which might be a bit different from that of the authors who designed the books at least ten years ago. Tasks that are very traditional would make students more easily saturated. A good textbook should carries out that problem well.

8) Clear instructions
Most of the instructions are clear and easy to understand for the learners in the books in the series. Even if the learners might not be familiar with the structures and the lexis used in the instructions, the models given for each group of exercises provide contextual clues for the learners as to what they are expected to do. The bias instructions will create bias answers and learning process.
9) Content clearly organized and graded
Sentences will be too complex for learners to understand. It may happen because they did not know the meaning of the new words included in. Planning the content carefully and consisting in series for each material to be slightly more difficult can help students achieve each competency without feeling tired and stressed.

10) Plenty of authentic language
Authenticity is defined as follows by Johnson and Johnson (1999): Texts are said to be authentic if they are genuine instances of language use as opposed to exemplars devised specially for language teaching purposes. 

It means that the content of a textbook add the example based in fact. The contextual illustrations can help the learners easily create an imagination on their mind. 

11) Good grammar presentation and practice
Grammar drills occupy the lion’s share of each lesson and range from repetition, substitution to transformational ones. They are aimed at providing the learners with oral practice of the intended grammatical points.

12) Fluency practice in all four skills

Fluency means a smooth way of moving. Practice means the actual performance of an activity. In sum, the criteria above indicate that there is no separation between the activities to the other activities. The four skills tested in nature so that students do not gain experience while studying in the four skills.

13) Encourage learners to develop own learning strategies and to become independent in their learning
A scientist states that: good reader usually browses the whole text before starting to read and pays attention to the organization and structure of the text as well as other parts which are relevant and compatible to the goals of the reading.
The explanation above simply is an illustration that successful learners are persons who are able to develop his knowledge after completed the learning process by using a textbook.
6








