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CHAPTER II

REVIEW OF RELATED LITERATURE


This chapter discusses the related theories, to support the study. This includes: Definition of reading, reading comprehension, and strategies of reading comprehension. Definition of Communicative Language Teaching (CLT). Some of the characteristics of good practice in Communicative Language Teaching (CLT). The technique and the material of Communicative Language Teaching (CLT). The goals of Communicative Language Teaching(CLT). And, Students Achievement.

A. Reading
1. Definition of Reading

Related to the meaning of the reading the writer draws it into three points of its meaning. The first, reading means the process of getting information from printed text or written symbol verbal. It is according to Henry Guntur Tarigan explanation that definition of reading is as a process that is done by the readers to be use for getting the messages conveyed the writer on the medium of writing text.
 Additionally Michael Swan says “if we say that students is a good as comprehension we means that he can read accurately and efficiency, so as to get a maximum information from the text. Its means reader try to find the message from what they have read.
 Moreover reading is an active process. Active means while the readers are reading, they try actively to interact with the printed text with the meaning. Furthermore, the interaction occurs among the author, the printed text, and the readers. When the readers are reading, they have to be able to establish the instant meaning of various written symbols connect them with existing knowledge and comprehension of the information and ideas communicated. At the same time, the readers interact their prior knowledge combined with the visual information results in their comprehension message. The author and the readers interact each other intellectually through a set of symbols, the meaning of which depend on how and for what the writer makes us of them, and on how and for what the readers react toward them.

Reading involves an interaction between thought and language. It means that the readers carries to the task a formidable amount of information and ideas, attitudes, and beliefs. This knowledge joined with the ability to make linguistic predictions, determines the expectation of the readers. Concerning the reading, Christine Nuttall, proposes definition of reading that:

Reading as the meaningful interpretation of printed written verbal symbols. It means that reading is a result of the interaction between the perception of graphic symbols that represents language and reader`s language skills and the knowledge of the world. In this process the readers tries to recreate the meaning intended by the writer.

Reading is critical and creative digestive process made for acquiring a comprehensive understanding as a final goal. Some reading text maybe presented in many kinds of language. To appreciate the meaning intended by the author, the readers need to criticize. Moreover, literally meaning is useless. Hence reading is not just concerning linguistic symbol but also critical process.

Related to the meaning, Carol King says that reading is concerned with meaning to a greater extern than it is with form, although it is independent.
 In addition, reading is a process of reconstructing on tenses where the ideas and message that the writer expresses on purpose, in order to understand. Furthermore, reading is not only the general ability, but also the combination of much abilities that more specific.

From the above ideas it is concluded that the reading is not a passive process and not merely word recalling. In addition, based on those definitions above the students must have experiences and knowledge about language. These aspects case them to grasp the meaning of what the text is about. Besides, in order to comprehend the printed or the written words in the text, the students need to recall the concepts. The students have already bad to mind, relate to the written material, and perhaps get new meaning. 

2. Definition of Reading Comprehension

The larger agenda that concern the RRSG is the promotion of proficient reading. The RRSG sees achieving reading proficiency as a long-term developmental process; what constitutes “reading well” is different points in the reader`s development. The end point(proficient adult reading(encompasses the capacity to read, with ease and interest, a wide variety of different kinds of material is neither easy to understand nor intrinsically interesting. Adult reading involves reading for pleasure, learning, and analysis, and it represents a prerequisite to many forms of employment, to informed participation in the democratic process., to optimal participation in the education of one`s children, and to gaining access to culture capital.

A formal definition of reading comprehension may seem unnecessary because the term is use to widely and is meaning is assumed to be generally understood. Teachers think of reading comprehension as what students are taught to do in reading instruction during the early school years and as a reading capacities they are expected to display throughout the middle and high school years.
 Taxpayers and employers think of reading comprehension as one of the capabilities that high school graduates should have acquired during their years in school. University faculty view high levels of reading comprehension as a prerequisite to the student`s success. Yet, coming to the formal definition that is widely accepted turns out to be rather difficult. We believe that it is necessary, as a prerequisite to mapping the domains of knowledge relevant to formulating a research agenda in this area, to define comprehension in a way that clearly specifies its key elements.

According to Finnocchairo and Brumfit (1983), reading is bringing meaning and getting meaning from printed or written material.

Reading is foreign language consist of grasping meaning in that language through its written representation. Reading comprehension that is also called reading for comprehension is an activity meant to extract certain kinds of information from English text.

One of the most important aspects of teaching reading is to enables students understand what they have to read. To read well, students have to master four skills in comprehending reading text. Tarigan states that comprehension skill can be divided into activities.

a. Extensive reading, it consists of survey reading, skimming, and superficial reading.

b. Intensive reading, it consists of close reading, comprehension reading, critical reading, reading ideas, foreign language reading, and literary reading.

3. Strategies for Reading Comprehension

For most second language learners who are already literate in a previous language, reading comprehension is primarily a matter of developing appropriate, efficient comprehension strategies. Some strategies are related to bottom up procedures, and other enhance the top-down processes. Following are ten such strategies, each of which can be practically applied to your classroom techniques.

a. Identify the purpose in reading

 How many times have you been told the read something yet you don`t know why you`re being asked to read it? You did only a mediocre job of retaining what you “read” and perhaps were rather slow in the process. Efficient reading consists of clearly identifying the purpose in reading something. By doing so, you know what you`re looking for and can weed out potential distracting information. Whatever you are teaching a reading technique, make sure students know their purpose in reading something.

b. Use graphemic rules and patterns to aid in bottom-up decoding (especially for beginning levels learners)

At the beginning levels of learning English, one of the difficulties students encounters in learning to read is making the correspondences between spoken and written English. In many cases, learners have become acquainted with oral language and have some difficulty learning English spelling conventions. They may need hints and explanations about certain English orthographic rules and peculiarities. While you can often assume that one –to-one grapheme-phoneme correspondences will be acquired with ease, other relationships might prove difficult. Consider how you might provide hints and pointers on such patterns as these:

a. “short” vowel sound in VC patterns (bad, bim, leg, wish. etc.)

b. “long” vowel sound in VCe (final silent e ) patterns (late, time, bite, etc.)

c. “long” vowel sound in VV patterns (seat, coat, etc.)

d. Distinguishing “hard” c and g from “soft” c and g (cat vs. city, game vs. gem,etc.)

These and a multitude of other phonic approaches to reading can prove useful for learners at the beginning level and especially useful for teaching children and non literate adult.

c. Use efficient silent reading techniques for relatively rapid comprehension (for intermediate to advanced levels)

If you teaching beginning levels students, this particular strategy will not apply because they are still struggling with the control of a limited vocabulary an grammatical patterns. Your intermediated-to-advanced levels students need not be speed readers, but you can help them increase efficiency by teaching a few silent reading rules:

a. You don`t need to “pronounce” each word to yourself

b. Try to visually perceive more than one word at a time, preferably phrases.

c. Unless a word is absolutely crucial to global understanding, skip over it and try to infer its meaning from its context.

As from these fundamental guidelines, which if followed can help learners to be efficient readers, reading speed is usually not much of an issue for all but the most advanced learners. Academic reading, for example, is something most learners manage to accomplish by allocating whatever time they personally need in order to complete the material. If your students can read 250 to 300 words per minutes, further concern over speed may not be necessary.

d. Skim the text for main ideas

Perhaps the two most valuable reading strategies for learners (as well as native speaker) are skimming and scanning. Skimming consists of quickly running one`s ayes across a whole text (such as an essay, article, or chapter) for its gist. Skimming gives readers the advantage of being able to predict the purpose of the passage, the main topic, or message, and possibly some of the developing or supporting ideas. This gives them a heard start as they embark on more focused reading. You can train students to ski passages by giving them, say, thirty second, to look through a few pages of material, close their books, and then tell you what they learned.

e. Scan the text for specific information

 The second in the most valuable category is scanning, or quickly searching for some particular piece or piece of information in a text. Scanning exercises may ask students to look for names or dates, to find a definition of a key concept, or to list a certain number of supporting details. The purpose of scanning is to extract specific information without reading through the hole text. For academic English, scanning is absolutely essential. In vocational or general English, scanning is important in dealing with genres like schedules, annuals, forms, etc.

f. Use semantic mapping or clustering

 Readers can easily be overwhelmed y a long string of ideas or events. The strategy of semantic mapping, or grouping ideas into meaningful clusters, helps the reader to provide some order to the chaos. Making such semantic maps can be done individually, but they make for productive group work technique as students collectively induce order and hierarchy to a passage. Early drafts of the maps can be quite messy(which is perfectly acceptable.

g. Guess when you aren`t certain

This is in extremely broad category. Learners can use guessing to their advantage to:

a. guess the meaning of a word

b. guess a grammatical relationship (e.g., a pronoun reference)

c. guess a discourse relationship

d. infer implied meaning (“between the lines”)

e. guess about a culture reference

f. guess content messages.

Now, you of course don`t want to encourage your learners to become haphazard readers! They should utilize all their skills and put forth as much effort as possible to be on target with their hypotheses. But the point here is that reading is, after all, a guessing game of sorts, and the sooner learners understand this game, the better off they are. The key to successful guessing is to make it reasonably accurate.

You can help learners to become accurate guessers by encouraging them to use effective compensation strategies in which they fill gaps in their competence by intelligent attempts to use whatever clues are available to them. Language based clues include word analysis, word associations, and textual structure. Nonlinguistic clues come from context, situation, and other schemata.

h. Analyze vocabulary

One way for learners to make guessing pay off when they don`t immediately recognize a word is to analyze it in terms of what they know about it. Several techniques are useful here:

a. Look for prefixes (co-, inter-, un-, etc.) that may give clues.

b. Look for suffixes (-tion, -live, -ally, etc.) that may indicate what part of speech it is.

c. Look for roots that are familiar (e.g., intervening may be a word a student doesn`t know, but recognizing that the root ven comes from latin “to come” would yield the meaning “to come in between”).

d. Look for grammatical contexts that may signal information.

e. Look at the semantic context (topic) for clues.

i. Distinguish between literal and implied meanings

This requires the application of sophisticated top-down processing skills. The fact that not all language can be interpreted appropriately by attending to its literal, syntactic surface structure makes special demand on readers. Implied meaning usually has to be derived from processing pragmatic information, as in the following examples:

a. Bill walked into the frigid classroom and immediately noticed Bob, sitting by the open the window.

“Brrr!” he exclaimed, simultaneous eyeing Bob and the open windows, “It`s sure cold in here, Bob.”

b. the policeman help us his hand and stopped the car.

c. Mary heard the ice cream man coming down the street. She remembered her birthday money and rushed into the house . . . (Rummelhart 1997: 265)

Each of these excerpts has implied information. The request in (a) is obvious only if the reader recognizes the nature of many indirect requests in which we ask people to do things without ever forming a question. We can`t be sure in (b) if the policeman literally (physically) stopped the car with his hand signal was obeyed by a driver. Rummelhart`s classic example in (c) leads the reader, without any other context, to believe Mary is going into the house to get money to buy ice cream until the last few words are supplied:”. . . and locked the door!”

j. Capitalize on discourse markers to process relationships

 Many discourse makers in English signal relationships among ideas as expressed through phrases, clauses, and sentences. A clear comprehension of such markers can greatly enhance learner`s reading efficiency. Table 1.1 enumerates almost one hundred of those markers with which learners of intermediate proficiency levels ought to be thoroughly familiar.

Table 2.1 Types of Discourse Markers (Mackay 1987:254)

	Notional category/meaning
	Marker

	1.Enumerative. Introduce in order in which points are to be made or the time sequence in which actions or processes took place.

2.Additive

2.1Reinforcing. Introduces a reinforcement or confirmation of what has preceded.

2.2Similarity. Introduces a statement of similarity with what has preceded.

2.3Transition. Introduces a new stage in the sequence of presentation of information.

3.Logical Sequence

 3.1Summative. Introduces a summary of what has preceded.

3.2Resultative. Introduces an expression of what result or consequence of what preceded (and includes inductive and deductive acts).

4.Explicative. Introduces an explanation or reformulation of what preceded.

5.Illustative.Introduces an illustration or example of what preceded.


	First(ly), second(ly), third(ly), one, two, three /a, b, c, next, then, finally, last(ly), in the first / second place, for one thing / for another thing, to begin with, subsequently, eventually, finally, in the end, to conclude.

again, then again, also , moreover, furthermore, in addition, above all, what is more

so, so far, altogether, overall, then, thus, therefore, in short, to sum up, to conclude, to summarize

so, as a result, consequently, hence, now, therefore, thus, as a consequence, in consequence

namely, in order word, that is to say, better, rather, by (this) we mean

for example, for instance




Table Continuous … 

	6.Contrastive.

6.1Replace. Introduces an alternative to what preceded.

6.2Antitentic. Introduces information in opposition to what preceded.

6.3Concessive. Introduces information which is unexpected in view of what preceded.


	alternatively, (or) again, (or) rather, (but) then, on the other hand

conversely, instead, then, on the contrary, by contrast, on the other hand

anyway, anyhow, however, nevertheless, nonetheless, notwithstanding, still, through, yet, for all that, in spite of (that), at the same time, all the same




B. Definition of Communicative Language Teaching (CLT)

Many of these some methodologists emphasize the acquisition of linguistic structure or vocabulary. Adherents of the Communicative Approach, which we will consider in this chapter, acknowledge that structure and vocabulary are important. However, the teacher feels that preparation for communication will be inadequate if only these are taught.

Furthermore, since communication is a process it is insufficient for students to simply have knowledge of target language forms, meaning and functions. Students must be able to apply this knowledge in negotiating meaning. It is through the interaction between speaker and listener (or reader and writer) that the meaning become clear. The listener gives the speaker feedback as to whether or not he understands what the speaker has said. In this way, the speaker can revise what he has said and try to communicate his intended meaning again, if necessary.

According to Krashen (1978), the work of the American applied linguist and his distinction between acquisition versus learning provided a theoretical foundation from which to understand the important role of communication in second language learning. Second-language acquisition is analogous to the way in which a child would acquire his/her first language. The concept implies that languages can be learned effectively without formal study of structure and form. From these changes grew a new approach to language teaching in the seventies termed the Communicative Approach or Communicative Language Teaching (CLT).
Finnocchairo and Brumfit, (1983) have compared the Audio-Lingual Method and Communicative Language Teaching (CLT) by contrasting their characteristics as follows:

Richard and Rodgers (1986) described other significant characteristics of this new approach including its emphasis on the use of authentic, “from life” materials and language-based realia such as magazines, newspapers, and graphic and visual sources around which communicative activities might be constructed. In terms of the type of communicative activities in which students might engage, the authors include role plays, simulations as well as a variety of games. A tolerance for errors means that learners are not being constantly corrected. Instead, errors are seen as a normal phenomenon in the communicative process (Littlewood, 1981). Interaction is an important feature of the communicative classroom. Through grouping, pairing, and cooperative relationship, student have to opportunity to express their own individuality (Ibid.).

In relation to the respective roles of teacher and student, Richards and Rodgers (1986) argue that Communicative Language Teaching (CLT) “often requires teachers to acquire less teacher-centred classroom management skills” (p.78). Teachers are responsible for responding to and for monitoring and encouraging the language learner`s needs. Their role is to organize the classroom as a setting for communication. Their role is not error suppression and correction but that of a teacher-counselor who exemplifies an effective communicator (Richards Rodgers, 1986). Littewood (1981) describes the role of the teacher in CLT as that of a “facilitator of learning”, a consultant, advisor, coordinator of activities, classroom manager, communicator, “human among human” who “steps out of his didactic role” (p.94).

Communicative Language Teaching (CLT) with its emphasis on meaning and communication and its learners-centred approach has served as the dominant approach to language teaching since the demise of the Audio-Lingual Method. Many language teaching methodologists subscribe more or less consciously to one or other aspects of communicative teaching (Stern, 1992). The approach incorporates many of the characteristics of the other methods which preceded it while at the same time managing to avoid the “narrowness and dogmatism of the method concept” (Ibid.). As a result, it has the potential of making a more lasting contribution to language teaching then the Direct Method, Grammar Translation Method (GTM) or the Audio-Lingual Method.

Yet, despite the apparent popularity of CLT and, despite its being an improvement over preceding innovations, it cannot be seen as a panacea for the problems that have been faced by language teachers. Stern (1992) explains:


As for Communicative Approach, the reliance on a single overriding concept, `communication`, is a disadvantage which prevents Communicative Language Teaching (CLT) from being entirely satisfactory as theoretical framework.

In order to account for all varieties and aspects of language teaching we either stretch the concept of communication so much that it loses any distinctive meaning, or we accept its limitations and then find ourselves in the predicament of the `method` solution: an excessive emphasis on a single concept (p.14).

Stern thus dismisses CLT as a suitable theoretical frame work for the teaching of a second language. Yet no other approach, method or framework has evolved to replace it. Must we assume that CLT represents the final stage in the process of evolution of language teaching? If past trends are an indication of present and future possibilities, then we must assume that practices will continue to evolve as they have always done. Past evolutions have reflected the social, economic, political, or educational circumstances as well as the language theories and psychological perspectives on language learning of the period. How might the conditions of the 21st century impact on the approach teaching? What factors or conditions are most likely to influence approaches? What theories and psychologies and of learning are most significant for learning in the 21st century and are thus significant in terms of the evolution? The following is aim to consider these questions and to predict the future evolution of approaches to the teaching and learning FSFL.

In the seventies and eighties periode. Exactly towards the end of sixties and early in the seventies, the general abstract, structural view of language was replaced instead by the semantic and social emphasis in language (Stern, 1992). The growth of psycho-linguistics, socio-linguistic, and interest in semantics had important implications for the teaching of languages in that they highlighted the importance of real-word language use. During the early seventies, work by American sociologist Hymes resulted in the concept of communicative competence. Hymes (1968) argued that a sentence must not only be grammatically correct or competent, but that it must also be appropriate in relation to the context in which it is use. He openly criticized Chomsky`s emphasis on linguistics competence by arguing that it “posits ideal objects in abstraction from socio-culture features that might enter into their descriptions” (p.7). Hyme`s theory attempted to define what an individual needs to know in order to be communicatively competent in speech community.

The humanistic emphasis in pedagogy that occurred in the United States during the 1970`s encouraged more individualization of instruction and more group work. The introduction and growth of French-Immersion programs in Canada during the seventies and eighties focused pedagogical attention on the importance of meaning and communication in a second-language learning. Alternate methods such as Silent way, Suggestopaedia, Community Language Learning (CLL) received receptive responses in the seventies and focused attention away from the pattern and drill approach and towards communication. The emphasis in the Franch-Immersion classroom on non-language content and on real communication as well as the perceived success of the approach no doubt raised awareness of the importance in language learning of meaningful communicative interaction, purposive behavior, authentic language and negotiation and social meaning.

An “explosion of research on second language” in the seventies recognized the importance of the individual`s constraction of language thus raising questions about the role played in language learning by the learner`s motivation, perceptions and initiative (Stern, 1992). Research in language learning, particularly that which contrasted first and second language learning, led to a search for new methods. The work of the American applied linguist Krashen (1978) and hide distinction between acquisition versus learning provided a theoretical foundation from which to understand the important role of communication in second-language learning.

According to Krashen, second-language acquisition is analogous to the way in which a child would acquire his/her first language. The concept implies that languages can be learned effectively without formal study of structure and form.
 

From these changes grew a new approach to language teaching in the seventies termed the Communicative Approach or Communicative Language Teaching (CLT). Finnocchairo and Brumfit, (1983) have compared the Audio-Lingual Method and Communicative Language Teaching (CLT) by contrasting their characteristics as follows:
Table 2.2 Comparison of the Audio-Lingual Method and Communicative  Language Teaching (CLT).
	Audio-Lingual Method
	Communicative Language Teaching (CLT)

	1.Language learning involves structures

2.Emphasis on structure and form

3.Aim is linguistic competence

4.Errors must be prevented at all coasts

5.Teacher must specify what language the student will use

6.Students must interact with the language

7.Accuracy is a primary foal

8.Language is habit

9.Teachers control the learners
	1.Language learning involves communicating

2.Emphasis on meaning

3.Aim is communicative competence

4.Errors are part of language learning

5.Teachers cannot know what language the student will use

6.Students must interact with people

7.Fluency is a primary goal

8.Language is creation

9.Teachers assist the learners


Communicative Language Teaching (CLT) in what we might broadly categorize as an EFL context is clearly a greater challenge for students and teachers. Often, intrinsic motivation is a big issue, since students may have difficulty in seeing the relevance of learning English. Their immediate use of the language may seem far removed from their own circumstances, and classroom hours may be the only part of the day when they are exposed to English. Therefore, the language that you present, model, elicit, and treat takes on great importance. If your class meets for, say, only ninety minutes a week, which represents a little more than 1 percent of their waking hours, think of what students need to accomplish!

Can students learn English in an EFL setting? (Or French in an “EFL” setting?). The answer is “yes” because many people have done so. Here are some guidelines to help you compensate for the lack of ready communicative situations outside the classroom:

1. Use class time for optimal authentic language input and interaction.

2. Don`t waste class time work that can be done as homework.

3. Provide regular motivation-simulating activities.

4. Help students to see genuine uses for English in their own lives.

5. Play down the role of test and emphasize more intrinsic factors.

6. Provide plenty of extra-class learning opportunities, such as assigning an radio program, getting an English-speaking conversation partner, doing outside reading (news magazines, books), writing a journal or diary, in English, on their learning process.

7. Encouraging the use of learning strategies outside class.

8. Form a language club and schedule regular activities.

All of those theoretical interests underline what we can best describe as CLT. It is difficult to offer a definition of CLT. It is unified but broadly based, theoretically well informed set of tenets about the nature of language and of language learning and teaching. From the earlier seminal works in CLT (Widdowson 1978, Breen & Candlin 1980, Savignon 1983) up to more recent teacher education textbooks (Brown 2000, Richard-Amato 1996, Lee & VanPatten 1995, Nunan 1991a), we have definitions enough to send us reeling. For the sake of simplicity and directness, I offer the following six interconnected characteristics as a description of CLT:

1. Classroom goals are focused on all of the components (grammatical, discourse, functional, sociolinguistic, and strategic) of communicative competent. Goals therefore must intertwine the organizational aspects of language with pragmatic.

2. Language techniques are designed to engage learners in the pragmatic, authentic, functional use of language for meaningful purposes. Organizational language forms are not the central focus, but rather aspects of language that enable the learner to accomplish those purposes.

3. Fluency and accuracy are seen as complementary principles underlying communicative techniques. At times fluency may have to take on more importance than accuracy in order to keep learners meaningfully engages in language use.

4. Students in communicative class ultimately have to use the language, productively and receptively, in unrehearsed contexts outside the classroom. Classroom tasks must therefore equip students with the skills necessary for communication in those contexts.

5. Students are given opportunities to focus on their own learning process through an understanding of their own styles of learning and through the development of appropriate strategies for autonomous learning.

6. The role of teacher is that of facilitator and guide, not an all-knowing bestower of knowledge. Students are therefore encouraged to construct meaning through genuine linguistic interaction with others.

C. Some of The Characteristics of Good Practice in Communicative Language Teaching (CLT)
The greats contribution of the communicative Language Teaching is asking teacher to look closely at what is involved in communication. If teacher intend students to use the target language, then they must truly understand all that being competent entails.
 Some of the characteristic of Communicative Language Teaching are:

1. Motivation
One of the most characteristic feature of good practice is the sense of enjoyment and motivation which is created.

2. Clear Explanation
The clear of explanation are given about: what are they expected to learn during the year, what is the purpose of current lesson, how to tackle the tasks set them, and what to do when they meet problems in their work.

3. Co-Operative Group Work
Activities involving the whole class together and closely controlled by the teacher are necessary and valuable for introducing, reinforcing or clarifying element of language. However to learn using the language spontaneously, learners need frequent opportunities to work with each other on suitable tasks.

4. Selective Use Published Course Materials
Adapted to ability / needs of learn, adjusted to suit style of teacher, and used in conjunction with other materials reflecting interest of pupils (up to date, realita fashion, local color)

5. Teacher Attitudes
Positive attitudes on the part of the teachers to the teaching of languages and a good level of teaching skills are crucial to pupil`s performance, high but realistic expectations of the pupils expressed in challenging but attainable tasks matched to the ability of the pupils. And then should avoid low expectations resulting in tasks being set which make to few demands of pupils, thoughtful lesson planning and a well-organized approach to work, focusing a variety of activities on one principal theme is particularly effective in securing learning, the effective use of audio-visual aids and the imaginative use of other resources leading to active participation by pupils, and activities in lessons which lack of focus and a clear purpose and which are not presented in ways which interest and involve pupils will often result in poor quality work from the pupils.
6. Understanding The Target Language
Answers to listening or reading comprehension exercise can be note in welsh or English and later use to give oral answer in target language, checking and discussing answers in welsh or English reduces the amount of foreign language exposure, extracts often nee to be replayed during the checking of answers to enable pupils to listen again, and listening comprehension should not simply be used as a vocabulary test but also as a means of developing pupil`s linguistic skill.

7. Communicating in The Target Language
Reading for comprehension and pleasure are ideal homework tasks as well as classroom activities. Extended reading at home need to be encouraged and adequately monitored.

D. The Technique and The Materials of Communicative Language Teaching (CLT)
The technique and the materials of Communicative Language (CLT) Teaching are:

1. Authentic materials
To overcome the typical problem that student can`t transfer what they learn in the classroom to the outside world and to expose students to natural we see that the teacher uses the copy of genuine newspaper article. He also assigns the students homework, requiring they listen to live radio or television broadcast.

2. Scrambled sentences
The students are given a passage in which the sentences are in scrambled order. This may be a passage they have worked with or one they haven`t seen before. They are told to unscramble the sentences so that the sentences are restored to their original order. This type of exercise teaches students about the cohesion and coherence properties of language.

3. Language game
Game are used frequently in the Communicative Language Teaching. The students find them enjoyable and if they are properly designed, they give students valuable communicative practice games that are truly communicative.
4. Picture strip story
In the activity we observed, one of the student in a small group was given a strip story. She showed the first picture of the story to the other members of her group and asked them to predict what the second picture would look like. An information gape existed the students in the groups did not know what the picture contained.

E. The Goals of Communicative Language Teaching (CLT)
The goal is to have one`s students become communicatively competent. While this has been the stated goal of many of the other method, in the Communicative Language Teaching (CLT) the notion of what it takes to be communicatively competent is much expanded.

Communicative competent being able to use the language appropriate to given social context.
 To do this students need knowledge of the linguistics form, meaning, and function. They need to know that many different forms can be use to perform a function and also that a single form can often serve a variety of functions. They must be able to choose from among these the most appropriate form, given the social context and the roles of the interlocutors. They must also be able to manage the process of negotiating meaning with their interlocutors. The goals of Communicative Language Teaching are:

1. Make students communicative competent. This is to emphasize students ability to communicate in real situation.

2. Develop procedures for teaching of the focus language skills that acknowledge the independence of language and communication.

3. To make easy students to communicate with other people in social con text.

4. To increase students vocabulary.

5. To make students enjoyable.

6. Can to describe the picture.

7. Students have skill to read the story.

8. New language becomes easier to learn when pupils put words from related sense groups together.

9. They will become progressively more able to use the foreign language as the normal means of communication to cope with basic tasks during their work.

F. Students Achievement

Students learning is a whole person, it means they has intellect aspect, emotion, and physical aspect. It brings change in behavior in intelligent. This change be better. Achievement is gain or research by effort.
 In the teaching learning process are three fase:
1. Information;

2. Transformation; and

3. Evaluation.

To measure students achievement use evaluation. It can do by observation and test. The result of them is showed by their achievement.
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