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CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter presents eight subchapters related to the study, they are  about reading comprehension, reading skill, approach to teach reading, strategies to understand written texts, testing reading, reading material, authentic material, and review of related studies.
A. Reading Comprehension  
Reading, according to Goodman in Cahyono (2009:131) is as essential interaction between language and thought in which the writer encodes his thoughts as language and the reader decodes the language into thought.
Therefore, reading consists of two related processes: word recognition and comprehension. Word recognition refers to the process of perceiving how written symbols correspond to one‘s spoken language. Comprehension is the process of making sense of word, sentence and connected texts. 

Weir (1993:64) states that reading is seen as a selective process taking place between the reader and text, in which background knowledge and various types of language knowledge interact with information in the text to contribute text comprehension. This explanation is in line with the statement of O’malley and Pierce (1996:94):

Although reading was once assumed a combination of decoding and oral language, it is now acknowledged that reading comprehension depends heavily on knowledge about the world as well as on knowledge of language and print.

Alderson, as quoted in Cahyono (2010:5) defines reading as an enjoyable, intense, private activity from which much pleasure can be derived, and in which one can become very absorbed.
Reading comprehensions defined as the level of understanding of writing. The reading comprehension focused on the ability to draw the meaning from certain writing. According to Buehl (2001: 5) in the past, reading comprehension was described more as a skill than as an active mental process. Reading is understood as the skill of recognizing letters, words, which let to the ability to connect words into sentences, sentences into paragraph and paragraph into longer discourse that represented various themes or ideas. However, the key concept of comprehension is that a reader constructs meaning from texts rather than merely reproducing the word s on the page. Meaning is something that is actively created rather than passively received. 
  Snow (2002:11), states that reading comprehension is the process of simultaneously extracting and constructing meaning through interaction and involvement with written language.  According to Richard et al (1992: 306) reading means perceiving a written text in order to understand its context while the result, understanding, is called reading comprehension. The different types of reading comprehension are usually distinguished according to the reader’s purposes in reading and the type that is used; the following are types of comprehension:
1. Literal comprehension
Literal comprehension means reading in order to understand, remember, or recall, the information explicitly contained in the passage.
2. Inferential comprehension

This type of comprehension is intended to find information that is not explicitly stated in a passage, using the reader’s experience and intuition, and by inferring (inferencing).

3. Critical or evaluative comprehension

It is kind of reading in order to compare information in a passage with the reader’s own knowledge and values.

4. Appreciative comprehension

This last type of comprehension is intended to read in order to gain emotional or other kind of valued response from a passage. 
Proficient reading depends on the ability to recognize words quickly and effortlessly. If word recognition is difficult, students use too much of their processing capacity to read individual words, which interferes with their ability to comprehend what is read. According to I. Alexander, (1998: 159) reading comprehension involves taking meaning to a text in order to obtain meaning from a text. An individual may be said to comprehend a text fully when he can: 
1. Recognize the words and sentences of the text and know what these words and sentences mean (obtain literal meaning)

2. Associated meanings ,both denotative and connotative from personal experiences with the printed text (obtain inferential meaning)

3. Recognize how all these meanings and/or his perceptions of them fit together contextually.

4. Make value judgments about, and based on the reading experience (read critically)
In short, it can be said that reading is a process that include the writer by encoding the thought into the language represented with the words   and the reader decodes the language into thought. When the reader decodes the language, it relates two processes those are word recognition and comprehension. The comprehension means the understanding of written text and it focused on deriving the meaning. The comprehension is affected by the background knowledge and many kinds of language interact with information in a text. 
B. Reading Skill 
To understand reading comprehension one should begin by analyzing what comprehension involves and how it relates to the entire reading process. Smith in I. Alexander (1988: 159) states that fluent reading entails two fundamental skills: (1) prediction of meaning and the sampling of surface structure sufficiently to make prediction certain and (2) making the most efficient use of visual information, which is all the cues to meaning available in the printed text.
Reading comprehension has been traditionally taught from a skill perspective. There are eight-comprehension skills through a factor analysis procedure as identified by Davis in I. Alexander (1988:167), those are 

1. Recalling word meanings
2. Drawing inferences about the meaning of a word from context

3. Finding answers to questions answered explicitly or merely in paraphrase content

4. Weaving together ideas in the content 

5. Drawing inferences from content

6. Recognizing a writer’s purpose, attitude, tone and mood
7. Identifying a writer’s technique

8. Following the structure of a passage.
C.  Approach to Teach Reading
There are differences in approaches to teach reading. Some of them are bottom up, top down and interaction. “Bottom-up views reading as a process of decoding written symbols into their aural equivalents in a linear fashion” (Nunan: 1999, 252). It is also further explained by Gunning (1992: 8):

 In the bottom up approach, children literally start at the bottom and work their way up. First, they learn the names and shape of the letters of the alphabet. Then they learn the names and shapes of the letter of the alphabet. Then they learn consonant sounds, followed by simple and then more complex vowel correspondences.
According to Goodman as stated in Cahyono (2010:6), top down is processing in which we draw on our intelligence and experience to understand a text. A top down approach, as its name indicates, starts at the top and works downward.  It is suggested that a learning to read would first memorize a whole story and later learn to deal with individual words. 
In interaction approach, reading is considered an active, constructive process, with the focus on the reader, whose experiences, cultural background, and point of view will determine the comprehension of a written piece. Sub skills are mentioned but emphasis is on cognitive processes used to decode words and understand and remember text: using context to figure out unknown words, activating one’s knowledge of a topic, predicting meaning, summarizing, and visualizing.  

Alderson as stated in Cahyono (2010:6) combine element of bottom up approach and top down. Reading is considered to be an interactive process is conversation between the writer and the readers, even though the writer is not present and because of it, using both process are necessary. Thus, in the perspective of the interactive model, the top down approach is used to predict the meaning and the bottom up approach is to check it. 

D. Strategies to Understand Written Texts
Reading is an intensive process in which the eye quickly moves to assimilate texts. It is necessary to understand visual perception and eye movement in order to understand the reading process. Sometimes, it is very difficult for the readers to understand the reading texts, which are various and usually contain many difficult vocabularies to conceive. There are several types of strategies in understanding the reading different kind of material and purpose. Some of them are:
1. Sub vocalized reading combines sight-reading with internal sounding of the words as if spoken. Advocates of speed reading claim that it can be a bad habit that slows reading and comprehension but other studies indicate the reverse, particularly with difficult texts. 

2. Speed-reading is a collection of methods for increasing reading speed without an unacceptable reduction in comprehension or retention. It is closely connected to speed learning.

3. Proofreading is a kind of reading for detecting typographical errors. One can learn to do it rapidly, and professional proofreaders typically acquire the ability to do so at high rates, faster for some kinds of material than for others, while they may largely suspend comprehension while doing so, except when needed to select among several possible words that a suspected typographic error allows.

4. Structure-Proposition-Evaluation (SPE) method. It is popularized by Mortimer Adler in How to Read a Book.  It mainly for non-fiction treatise, in which one reads writing in three passes: (1) for the structure of the work, which might be represented by an outline (2) for the logical propositions made, organized into chains of inference and (3) for evaluation of the merits of the arguments and conclusions. This method involves suspended judgment of the work or its arguments until they are fully understood.

5. Survey-Question-Read-Recite-Review (SQ3R) method, often taught in public schools, which involves reading toward being able to teach what is read, and would be appropriate for instructors preparing to teach material without having to refer to notes during the lecture. According  to this method the reader start by doing a survey (s) on the content of the  book or article and look for the chapter  title, subtitles, headings, and subheading. The next step is question (s). In this step the title, subtitle and headings that we survey are turned into question that we expect to be answered in each section. Then we begin to read (r) and look for the answers to the question that have been formulated.  The next recite (r) the main points or make note of them. After finishing reading the chapter, we should review (r) the chapter once and restudying each section. 
6. Multiple Intelligences-based methods draw upon the reader's diverse ways of thinking and knowing to enrich his or her appreciation of the text. Reading is fundamentally a linguistic activity: one can comprehend a text without resorting to other intelligences, such as the visual (e.g., mentally "seeing" characters or events described), auditory (e.g., reading aloud or mentally "hearing" sounds described), or even the logical intelligence (e.g., considering "what if" scenarios or predicting how the text will unfold based on context clues). However, most readers already use several intelligences while reading, and making a habit of doing so in a more disciplined manner—i.e., constantly, or after every paragraph—can result in more vivid, memorable experience.

7. Rapid Serial Visual Presentation (RSVP) reading involves presenting the words in a sentence one word at a time at the same location on the display screen, at a specified eccentricity. RSVP eliminates inter-word saccades, limits intra-word saccades, and prevents reader control of fixation times. RSVP controls for differences in reader eye movement, and consequently is often used to measure reading speed in experiments.
Readers who struggle with texts are usually unaware of strategies that will help them construct meaning. Besides those above strategies, other expert proposed some strategies in comprehending text. According to Vacca and Vacca (1999:53) those are think-aloud, reciprocal teaching, and Question –answer relationship (QARs).
1.  Using  Think –Alouds to Model Comprehension Strategies 

In think alouds, teachers make their thinking explicit by verbalizing their thoughts while reading orally. Davey in Vacca and Vacca (1999:53) explains that this process help the readers clarify their understanding of reading and their understanding of to use strategies.  

Davey suggests five basic steps when using think-alouds. First, select the passages to read aloud that contain points of difficulty, ambiguities, contradiction or unknown words. Second, while orally reading and modeling thinking aloud, have students to follow silently and listen to hoe trouble spots are thought through. Third, have students work with partners to practice thinks aloud by taking turns reading short, carefully prepared passages and sharing thought. Fourth, have the students practice independently, using a checklist to involve the students while verifying use of procedures. Finally, to provide for transfer, integrate practice with other lessons, and provide occasional demonstrations of how, why, and when to use think-alouds. 
Five points that can be made during think – alouds are showing how

a. To develop hypotheses by making predictions
b. To develop images by describing pictures forming in one’s head from the information being read

c. To link new information with prior knowledge by sharing analogies

d. To monitor comprehension by verbalizing a confusing point

e. To regulate comprehension by demonstrating strategies
2. Using reciprocal teaching  to model comprehension strategies 
According to Palinscar & Brown in Vacca & Vacca (1999:56) when using reciprocal teaching, the teacher models how to use four comprehension activities (generating, summarizing, predicting, and clarifying) while leading a dialogue Then students take turns assuming the teacher’s role. 

When planning a reciprocal teaching lesson, there are two phases. The first phase has five steps:

a. Find text selections that demonstrate the four comprehension activities

b. Generate appropriate questions

c. Generate predictions about each selection

d. Locate summarizing sentences and develop summaries for each selection

e. Note difficult vocabulary and concepts 

In the second phase, decisions are made about which comprehension activities to teach, based on the students need. It also helps to determine students’ present facility with the activities so that we are prepared to give needed support during the process. 
3. Using Question –Answer Relationships (QARs) to model comprehension strategies 

According to Pearson and Johnson in Vacca and Vacca( 1999:59)  the type of question asked to guide comprehension should be based on the information readers need to answer the question. Therefore, teachers must help students become aware of likely sources of information as they respond to questions.” 
“Right there, think and search, author and we, and on our own are mnemonics for question answer relationships (Raphael in Vacca & Vacca: 1999, 60)”. QARs make explicit to students the relationship that exist among the type of question asked, the text and the readers’ prior knowledge. In  the process of teaching QARs, we help the students become aware of and skilled in using learning strategies to find the information they need to comprehend at different level of response to the text. 

The procedures for learning QARs can be taught directly to students by reading teachers and can be reinforced by content area specialists. The following steps, which we have adapted for content area situations, are suggested for teaching QARs:

a. Introduce the concept of QARs by showing students a chart or an overhead transparency containing a description of the four basic questions –answer relationship.

b. Begin by assigning students several short passages from the textbook. Follow   each reading with one question from each of the QARs categories on the chart.

c. Continue by practicing with short passage using one question for each QARs category per passage. First, give the students pssage to read along with question and answer and identified QARs. Second, give students a passage along with questions and answer; this time they have to identify QAR for each. Finally have them write their responses.

d. Review briefly then assign a longer passage with up to six questions. First, have the students work in groups to decide QAR category for each question and the answer for each. Next, assign second passage, comparable in length, with five questions for students to work on individually. Discuss their responses either in small groups or with the whole class.

e. Apply the QAR strategy to actual content area assignments. For each question asked, students decide on the appropriate QAR strategy and write out their answers. 
E. Testing reading 
There are wide varieties of procedure and instrument types for testing reading. Two of most familiar types according to Allison (1999: 125) are short –answer comprehension questions and cloze testing.
Short answer question are usually designed to cover a range of abilities (or sub skills) that test designers believe are involved in comprehension. Some examples include identifying main points, locating significant details, understanding reference items and ties they affect in texts, inferring meaning of vocabulary item in context and inferring writer intentions.
The term cloze is related to the gestalt notion of ‘closure” and has to do with completing a whole from which parts are missing cloze testing involves systematic deletion of words from a text, such that test takers draw on the remaining text to predict and supply words that are missing.
Besides those types of reading tests, according to Brown (2004, 204), the traditional “Read a Passage and Answer Some Questions” technique is undoubtedly the oldest and the most common.  Almost all the proficiency test uses the format impromptu reading and responding the questions according to the passage.
There are many types of question that can be used in testing reading comprehension, some examples of the type of reading tests are:
1. Selective deletion gap filling

Read the passage below and find where words are missing. Choose one word from the list of word provided to fill in each gap.
Example:  Choose from following words: Freetown likes, they, her, them, sings, works, is, she, go, doesn’t, not, live, a, never, their, sister, but, lives, town, dog. 
Yemi is in the eleventh grade and (1) seventeen years old. She does not 920 in Bamako.(3) lives in a small (4) nearby.(5) father in a factory in Bamako, and her mother works in(7) hospital in the town she has four brothers and one(8). Her sister does not (9) live in Bamako. She (10) in Freetown and works in office. Yemi’s brothers live with (11) parents and (12) to school in Bamako. Yemi’s brothers live with (11) parents and (12) to school in Bamako. Yemi (13) basketball at school. She (14) English but she (15) like Mathematics. 
(Adapted from C.J Weir, 1993:78)
2. Cloze Tests  

Cloze tests are reading passage with blanks representing words that have been deleted from the original text, the blanks are to be filled in by the reader (Taylor O’malley, 1996:114).

Sample cloze passage:
The Dream Keeper
Once, long ago, there was a girl who could talk to the birds. When he was little, she _____ happy. She walked ________ forest, played by ______ stream, and never thought _______her purpose in life. ______as she grew older, ______asked: why am I ________? Where am I going? ______am I? But no______ could answer these questions, ______one day she walked ____the forest. May be the ______ will know, she thought. ______are my friends nd ____will talk to them. ________at how they live. _____is no hesitation in ________flight. There is no_________in their song. Surely ______know their purpose. Maybe _______know mine, too. 

(Adapted from O’Malley, 1996:117)
3. Texts with comprehension questions

Sample texts with comprehension questions: 

One day , Pa said that spring was coming.

In the Big Woods, the snow was beginning to thaw. Bits of it dropped from the branches of the trees and made little holes in the softening snow banks below. At noon all the big icicles along the eaves of the little house quivered and  sparkled in the sunshine ,and drops of  water hung trembling at their tips.

Pa said he must go to town to trade the furs of the wild animals he had been trapping all winter. So, one evening he made a big bundle of them. There were so many furs that when they were packed tightly and tied together they made a bundle almost as big as pa.
Ery early one morning Pa strapped the bundle of furs on his shoulders and started to walk to town. There were so many furs to carry that he could not take his gun.

Ma was worried, but Pa said that by starting before sun-up and walking very fast all day he could get home again before dark. 
Question:

a. Who is telling the story?

b. Why is pa taking furs to town?

c. Why is ma worried about Pa?

d. What do you think will happen next?

(Adapted from O’Malley, 1996: 119)
4. Impromptu  reading plus comprehension questions 

This test type is similar with the above type but it uses multiple choices.

Example of   reading passage plus comprehension question:
 The Hollywood sign in the hills that line the northern border of lost Angeles is a famous landmark recognized the world over. The white -painted, 50-foot-high, sheet metal letters can be seen from great distances across the Los Angeles basin.
The sign was not constructed, as might suppose, by the movie business as a means of celebrating the importance of Hollywood to this industry; instead, it was first constructed in 1923 s a means of advertising homes for sale in a 500- acre  housing subdivision in a part lost Angeles called “Hollywood land”. The sign was constructed at the time, of course, said” Hollywood land.” Over the years, people began referring to the area by the shortened version “Hollywood,” and after the sign and its site were donated to the city in 1945, the last four letters were removed.
The sign suffered from years of disrepair, and in 1973, it needed to be completely replaced, at a cost of $27,700 per letter. Various celebrities were instrumental in helping to raise needed funds. Rock star Allice Cooper for example, bought an O in memory of Groucho Marx, and Hugh Hefner of playboy fame held a benefit party to raise the money for the Y. the construction of the new sign was finally completed in 1978.
 Question:

1. What is the topic of this passage?
a. A famous sign
b. A famous city
c. World landmarks
d. Hollywood vs. Hollywoodland

2. The expression” the world over “in line 2 could best be replaced by…
a. In the northern part of the world

b. On the top of world 

c. The entire world 

d. In the skies
3. It can be inferred from the passage that most people think that Hollywood sign was constructed by …
a. An advertising company

b. The movie industry

c. A construction company

d. The city of Lost Angeles

4. According to the passage , the Hollywood sign was first built in …
a. 1923

b. 1949

c. 1973

d. 1978
5. Which of the following is not mentioned about Hollywood land?

a. It used to be the name of an area of   Los Angeles 
b. It was formerly the name of the sign of the hills

c. There were houses for sale there

d. It was the most  expensive area  of Lost Angeles 
(Adapted from Brown, 2004:205)
F. Reading Material 
According to Askey as quoted by Simanjuntak (1989:4) once reading material appropriate to the level and interest of particular students has been identified, the more of the material that the students read the better and the more quickly his reading skill will develop. It means that the way of doing a lot of reading, the students can develop better comprehension skills. Therefore, the material that is used is essential to be concern.
In preparing the material for reading lesson, according to Simanjuntak (1988:31) there are three points of view need to be considered. They are readability, suitability of the content and exploitability. 
1. Readability

Obviously a text should be at right level of difficulty and semantic relevance, should be weighed before it is selected for use. The combination of structural and lexical difficulty is readability. If the teacher wants to select the suitable text, the teachers should know the students. When the students come from a various background, teacher can make a use trial and error. Because ideally, the students should be given any material that appropriate with their need, but if it is not possible in any circumstances, the teacher may choose the material that mostly suits with the students.
The proportion of the new lexical items (words and idioms or compound phrases) can be acceptable depends on the reader’s purpose. If the readers only want to get the gist of the text, they can skip unfamiliar words in away that they could not risk if they needed a through understanding. On the other hand, for intensive reading, it may be acceptable to have many new words. For extensive reading, the object is that the students should read a great deal.
2. Suitability of content

To know whether the reading material have suitability of content it is needed to carry out an investigation of what his own students like. For instance by using this following guidelines recommended by Nuttal in Simanjuntak (1988:32).
a. Will the text do one or more these thing?

b. Does text challenge the students ‘intelligent without making unreasonable demands on their knowledge of the foreign language?

c. If there are new lexical items, are they worth learning at this stage and too much numerous? If not worth learning, or if there are too many, consider replacing them with words already known. Are some of them understandable by means of inference from the context?
3. Exploitability 
Exploitability is arguably the most important after interest. A text that the teacher cannot exploit is no use for teaching even if the students enjoy reading it. The term exploitation is using to mean “facilitation of learning.” When the teacher exploits a text, he makes use of it to develop his students’ competence as readers. The focus of interest in the reading lesson is language and content .The teacher wants his students to learn how language is used for conveying content. When the teacher chooses a text, therefore, he needs to be clear what sort of interpretive skills it demands, and what methods the teacher will be able to use to help his students to develop them. However, the teacher should interest the students. 
G. Authentic Materials

1. Definition of authentic material

 The material used in teaching English, especially for reading is categorized into two, those are authentic and non-authentic material. Here, the writer shows the definition of both kind of materials. There are some definitions of the authentic material according to some scientist. Lindsay and Knight (2008: 69) states:

There are two basic types of the text-authentic and non-authentic. Examples of authentic text are newspaper article, website pages, email, and packaging and label and so on.  Non- authentic texts are written especially for learners using imaginary context and simplified vocabulary and sentence construction, for example, a reading text in an elementary course book, and a reader for young learners.

The statement of Lindsay and Knight above means that there are two kinds of text namely authentic and non- authentic texts. The non -authentic texts are the reading material which written for the learners by using simplified vocabulary and sentence construction. It usually found in course book and lesson book. Otherwise, the authentic texts are written not for learners, using unsimplified vocabulary, and sentence construction. The examples of authentic material are article in newspaper, magazines, email, etc. 
According to Wallace as quoted by Wicaksono in Cahyono (2010:25) authentic texts defined as “real life texts, not written for pedagogic purposes.” This definition is virtually the same with the preceding; it means that authentic texts are real text that is not intended for educational purpose. However, Harmer (2007:100) gives other explanation about it, he states: 

When we ask students to read, the success of the activity will often depend on the level of the text we are asking to them to work with. Ideally, we would like students to read authentic texts- in other words, texts that are not written especially for language learners, but which are intended for any competent user of the language.
In other book, Harmer (2003: 273) states:

 Authentic material is language where no concessions are made to foreign speakers. It is normal, natural language used by native or competent speaker of a language. 
 Those explanations mean that the authentic materials are not written for the language learner. It is for the competent user of language or even for the native speaker. 
Widdowson's in Martinez (2002) differentiates the terms authentic and genuine material. Authentic would be material designed for native speakers of English used in the classroom in a way similar to the one it was designed for. For example, a radio news report brought into the class so students discuss the report on pollution in the city where learners live. Most of the time, though, this material is used in a genuine way, in other words, not in the way it was intended, but in a somewhat artificial way. For example, news article where the paragraphs are cut up and jumbled so students have to put them back together in the correct order. 
There are some differences of the characteristics of authentic and non-authentic material. In authentic materials, language data produced for real life communication purposes. They may contain false starts, and incomplete sentences. They are useful for improving the communicative aspects of the language.
In the other hand, the non- authentic materials are specially designed for learning purposes.  The language used in them is artificial. They contain well-formed sentences all the time so; it is useful for teaching grammar.
In conclusion, the authentic materials or authentic texts are texts that are not produced for either the educational purpose or the language but for the competent user of language. It usually intended for real life communication purpose. 
2. The advantages and disadvantages  of using authentic material
 Authentic materials are considered to helpful to bridge the gap between the classroom and outside world. It is supported by Nuttal’s statement as quoted by Wicaksono in Cahyono (2010:57) “Authentic texts can be motivating because they are proof that the language is used for real life purposes by real people.”
However, using authentic materials and media has advantages and disadvantages. According to Gebhard (1996:101), one disadvantage is that it takes time an effort to locate authentic materials. A second disadvantage is that it is sometimes difficult to make authentic materials and media comprehensible to the students. Other disadvantage is that some students will not accept authentic materials and media as being valuable learning source.  

Although using authentic material has disadvantages, there are very strong reasons to use them. Authentic materials and media can reinforce for students the direct relation between the language classroom and the outside world.  In addition, authentic material and media offer a way to contextualize language learning. When the lesson is centered on comprehending something that is used in real world, students tend to focus on the content and the meaning than on language. This offers students a valuable source of language input, as students can be exposed to more than just the language presented by the teacher and the text.

Using authentic material in the classroom, even when not done in an authentic situation, and provided it is appropriately exploited, is significant for many reasons. Some of the reasons are students are exposed to real discourse. Authentic materials keep students informed about what is happening in the world, so they have an intrinsic educational value. As teachers, we are educators working within the school system, so education and general development are part of our responsibilities. Sometimes, the same piece of authentic material can be used under different circumstances if the task is different. Language change is reflected in the materials so that students and teachers can keep abreast of such changes.  Textbooks often do not include incidental or improper English while books, articles, newspapers, and so on contain a wide variety of text types, language styles not easily found in conventional teaching materials.
The authentic materials can encourage reading for pleasure because they are likely to contain topics of interest to learners, especially if students are given the chance to have a say about the topics or kinds of authentic materials to be used in class. Authentic materials have a positive effect on learner motivation. They provide authentic cultural information and provide exposure to real language. They relate more closely to learners ' needs and interests and support a more creative approach to teaching. Unlike traditional teaching materials, authentic materials are continuously updated.
3. Sources of Authentic Materials 

When people first think of authentic materials, they usually assume that we are talking about newspaper and magazine articles. However, the term can also encompass such things as songs, web pages, radio and TV broadcasts, films, leaflets, flyers, posters, indeed anything written in the target language and used unedited in the classroom. 
The materials used, will depend on the usual factors, such as, topic, target language area, skills, student’s needs and interests.
 There are some examples of authentic materials. In spoken form, there are TV commercials, films, news items, weather forecasts, airport and station announcement, radio talks, interviews, and debates. While in written form are recipes, articles, train timetables, advertisements, brochures, poems, application forms, and instruction for using equipment. Other materials that can be used are literature, computer software, the internet, menus, advertisement in magazines, the agony column, etc.
H. Review of Related Studies  
Related to this research, there are some previous studies, which are similar or in line with this study.  Here, the researcher presents two of the studies, those are “Using Authentic Materials to Improve the Student’s Reading Comprehension,” that written by Agung Wicaksono and “Using Advertisement in the Teaching of Reading” by Nailul Fauziyah. 
The first study was conducted by Agung Wicaksono at the English department of the university of Nusantara”PGRI” Kediri in the academic year of 2008-2009. This research was carried out as classroom action research in collaborative with one of English lecturers in that university.  This study took two problems in research formulation, those are (1) can authentic materials improve students’ reading comprehension? (2) How is the process of the teaching and learning situation conducted when authentic materials are used in the reading class?
In classroom action research conducted by Wicaksono, there were two cycles and each cycle consisted of four step, those are planning, implementation, observation and reflection.

The planning activities included preparing the material, making the lesson plan, and designing the steps in doing action; preparing a list of the student’s name; preparing sheets for classroom observation; and preparing a test.
The implementation activities included giving a pre-test; teaching reading comprehension using authentic materials based on the planned materials and steps; giving opportunity to the students to ask any difficulty or problem and giving post-test in every cycle.

The observation activities concerns with observing the students activity during the action and making notes. The reflection activities in this phase were analyzing the observation results, and calculating the results of the reading comprehension   test. 
The results of this research were displayed in term of each cycle. In the first cycle, the materials used were taken from newspaper, magazines, brochures, and the topic was choosen by the teacher. Meanwhile, in the second cycle, authentic materials from internet and the topic were selected and used by the students.  
The finding of this research showed that there are three main improvements on students when they were taught using authentic materials. The main improvement was improvement on students’ reading comprehension. The student could answer Wh -questions and inferential question well, and they could identify the topic and main idea of a paragraph. Another improvement was on the teaching, learning .The class was inspiring, and the students participated fully in reading activities, engaged in discussion eagerly, and enjoyed reading authentic materials. Other improvement was on the students’ perception towards reading. They thought that reading was fun, not difficult and important.
The second study was conducted by Nailul Fauziyah from College for Islamic Studies “Bahrul Ulum” Tambak Beras, Jombang, East Java. In this study, Fauziyah took advertisement as the media of teaching reading. From this action, it was hoped that developing discourse analysis in advertising introduces the students to relevant theories such as linguistic choices (lexis, morphology, syntax, semantic and phonology) and feature of context. This research was applied for the fifth semester of EFL students in order to construct their linguistic understanding with the real-language materials. The teaching of reading skill using advertisement applies the advertising discourse analysis and the communicative language teaching (CLT) approach. In this case, learners are presented with the task they have to perform or problem the have to solve.
The teaching procedures in this study were including pre-teaching, whilst -teaching and pos- teaching. In pre -teaching the teacher warm up the learners by reviewing the understanding of the linguistics features, context and word into printed summary that was distributed by the teacher.  In whilst teaching , the teacher  asked the students to do some actions, such as underlined and looked up the unfamiliar words of the text, asked the learners to rewrite the text analyzed into the table analysis, asked them to understand about the message of the text ,end so on.  The last, in post teaching, the teacher asked the students to submit their work.

  In the end of the study, it could be concluded that this technique motivated the learner to understand some reading information easily and interestingly. This strategy was successfully carried out in reading skill for the fifth semester of English department because they were assumed to have reach the linguistics knowledge in any different sources, such as, a movie theatre (reading in pamphlet or movie advertisement) a shopping center ,etc. Thus, as stated by Berardo in Cahyono (2009: 134) it was believed that ,” using advertisement as a media of teaching reading leads the students to real life material as the authentic communication language, which motivates them to develop their reading competence easily and interestingly .”                             
Different from those two studies above which conducted in university level, this present research was conducted in senior high school, especially for the first grade students. If the first study conducted by Wicaksono chose the collaborative action research as the research design, this present study uses the experimental research. Therefore, the focus of this research is only to find the effectiveness of the use of authentic material in improving students reading comprehension achievement. In addition, this study does not concern to the teaching and learning situation whenever using authentic material. The materials used are advertisement in magazine, letter, news item text, narrative, and procedure text. 
 Similarly, with the study conducted by Nailul Fauziyah, advertisement here is used. But if in Fauziyah‘s study, the advertisement was just as the media, in this study, it is become one of the reading material studied by the students. The aim to use advertisement is not to develop discourse analysis in advertising to introduce the students to relevant theories such as linguistic choices (lexis, morphology, syntax, semantic and phonology) and feature of context because of the level is different. Thus, this study only concern to the comprehension of the students toward the reading text that derived from authentic material. 
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