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CHAPTER I
INTRODUCTION
This chapter describes some essential elaborations as the introduction of this study. Those elaborations are background of the study, statements of the problem, purposes of study, significance of the study, scope and limitation of the study, and definition of the key terms. The details of the elaborations are described clearly as follows:

A. Background of the Study
Everyone thinks that English is important. In learning the English language, students’ motivation and skills are very important. By having a good skill and high motivation, learners will be able to operate their abilities to analyze and study the target language effectively. In the real world, it is badly needed to have person who can master and communicate in English well.
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Nowadays, English is very important because English is the one of the International language. Many countries use English as daily language. English is used in many factors such as education, politics, technology, physics, tourism, laws, economics etc. Indonesia as a developing country needs more plants, industries, modern technology and so on. It means that English is very important because most books related to development are written in English so need to be studied more deeply.
Teaching English is the main part to empower the students in mastering  English to use the development and involved in the international globalization. Teaching English in Indonesia now requires many improvements regarding many schools grade their availability to be local, national, or even international school standard. According to Djiwandono (2010:23) in the scientific journal of Komunitas Linguis Indonesia, he shows that the teaching English process in Indonesia increases well and rapidly. It is shown by the abilities gained and achievements reached by the students by learning English in the three recent years. 
To be more specific, the progress gained by the students is mostly in reading skill. Harris and Smith (1986:43) defined it as the intellectual and emotional perception of the printed message. They further clarify the key terms of their definition that message implies communication, intentionality and organization; printed means the use of alphabetical code-that is, the use of sound spelling patterns and the conventions of punctuation to approximate spoken language; perception indicates the role of personal construction of the message which may vary from reader to reader; emotional shows a recognition of the fact that feelings and connotations prompted by the topic and the author's formulation of the message will color the reader's perception; and intellectual identifies the activity as cognitive, rational, and meaning - driven.
Meanwhile, Harris and Sipay (1980) provide a definition of reading as quoted below:
Reading is the meaningful interpretation of printed or written verbal symbols. Comprehension in reading is believed to be a result of interaction between the perception of graphic symbols that represent language and the reader's language skills and knowledge of the world. In this process the reader tries to recreate the meaning intended by the writer. (Harris and Sipay, 1980:34)

From the theoretical views of reading, it can be adopted that the reading process of interpretation conducted by the reader, in this case, the students are actively involved in reading process as the process of understanding of the text content.
In teaching and learning process, English teachers have to able to encourage and motivate learners to study. As foreign language, English is considered as problem for almost of Indonesian learners. They think that English is difficult. They often loose motivation in learning English. So, English teachers have to able to aplicate motivational strategy in teaching and learning process. 
Regarding to the students’ involvement and the teachers’ ways in teaching concerning with the reading process, the fact of the development in reading process in a school namely MTs Aswaja Tunggangri Kalidawir is found by the researcher that the progress on reading development mostly appears in the teaching and learning process. As the general view of the researcher, the teaching process in MTs Aswaja Tunggangri Kalidawir acquires much valuable development. It can be shown by the students’ activeness and the teacher’s strategy which produce the development shown by the students’ achievement in reaching above minimum score of English namely 65.00. Most of students get good scores in reading text so that the process of qualified reading improves the quality of students’ interpretation.
From the background statements above which the researcher consider the theoretical background and the factual background, she conducts the research on descriptive study on teaching reading of the second graders at MTs Aswaja Tunggangri Kalidawir. This is proposed to be the title of this research in brief phrases namely: A Descriptive Study on Teaching Reading to the Second Grade Students at MTs  Aswaya Tunggangri Kalidawir. So, the researcher hopes that her research is expected to be successful and increase the students’ achievement in mastery of English Reading. 
B. Statements of the Problem
To clarify the problem area in this paper, the researcher makes problem limitation. The main problems here deal with teaching reading at the second year students of MTs Aswaja Tanggungri Kalidawir. The statements of the research problem are formulated as follows:
1. What is the material development implemented in teaching reading of the second grade students at MTs Aswaja Tanggungri Kalidawir?
2. What techniques of teaching reading are used in the second grade students at MTs Aswaja Tanggungri Kalidawir?

3. What evaluation of teaching reading is used in the second grade students at MTs Aswaja Tanggungri Kalidawir?

4. How is the students’ response in learning reading of second grade at MTs Aswaja Tanggungri Kalidawir?

C. Purposes of the Study
In accordance with the statements of the problem above, the purposes of the study of conducting this study are as follows:

1. To describe the material development implemented in teaching reading of the second grade students at MTs Aswaja Tunggangri Kalidawir,
2. To describe the techniques of teaching reading are used in the second grade students at MTs Aswaja Tunggangri Kalidawir ,

3. To describe the evaluation of teaching reading is used in the second grade students at MTs Aswaja Tunggangri Kalidawir , and 

4. To describe the students’ response in learning reading of second grade at MTs Aswaja Tunggangri Kalidawir 
D. Significance of the Study
Based on the purposes mentioned above, this study is much expected to be useful to:
1. English Teacher

This study can motivate the English teacher to improve the quality of teaching and increasing students’ achievement in English lesson. The teacher can also summarize what she/he has done during the teaching and learning process to the need of teacher’s evaluation. To be specific, this functions as reflection toward the teacher does in daily teaching activity so that the lack can be improved and the goodness can be maximalized.
2. Second Grade Students

The students get many advantages especially in improving their skill on reading text at the second grade. Besides, they can motivate by regarding the achievement level they can get compared by the result of this study.

3. Researcher

The researcher is able to prove the development of the teaching reading at the second grade and know the fact of the teaching reading variation to enrich her knowledge in adding many kinds of teaching development including materials, techniques, evaluation and even motivation.

4. To the School

The school can be developed through various effective and efficient strategy in teaching since the students’ skills will be improved and the teacher’s teaching strategy will be various, effective, and efficient. Conducting this study, through the appropriate teaching strategy in teaching the students like teaching vocabulary could improve the school’s program and quality.
E. Scope and Limitation of the Study
The scope of the study is limited to the descriptive study of the teaching reading in the second grade students at MTs Aswaja Tunggangri Kalidawir. Meanwhile, the subjects of this study are the English teacher and the eighth year students of MTs Aswaja Tunggangri Kalidawirin the process of teaching and learning. Meanwhile, the limitation of this research is that the descriptive information on teaching reading in the second grade class at MTs Aswaja Tunggangri Kalidawir . The teaching process to describe in this study is classified to be the material development, techniques, and evaluation in teaching reading. Meanwhile, the learning process to describe is proven by the students’ responses in learning reading skill at MTs Aswaja Tunggangri Kalidawir. The limitation is the weakness of this research which shows that the result of this study cannot be applied in another subject regarding the difference of characteristics, time, and place.
F. Definitions of Key Terms
The definitions of key words used in this study are specifically defined to make the readers easy in understanding the content of this study. Those definitions of key words are clearly defined as follows:
1. Descriptive Study

Descriptive study involves simple statistical procedures that are used to describe, organize and summarize the important general characteristics of a set of data. A descriptive study meant in this research is a number that represents some feature of the data in form of description of summarizing the qualitative data.
2. Teaching Reading

Teaching reading proposed in this study is the process of teaching and learning reading text in the second grade students at MTs Aswaja Tunggangri Kalidawir . The teaching reading described in this study is about the reading materials, teaching techniques, and the evaluation used in reading skill. Meanwhile, for gaining the students’ response in completing the valid data, the teaching reading process is added by the involvement of students’ response toward the motivation in learning reading.
3. MTs Aswaja Tunggangri Kalidawir 
MTs Aswaja Tunggangri Kalidawir is the subject study of this research which is located in Tunggangri Kalidawira, Tulung Agung Regency to be specific, the subject pointed is in the second grade students who are considered to have progress in reading.

CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter contains several essential points concerning with the topic of the research. They include the definition and nature of reading, reading materials, teaching reading techniques, evaluation of reading test, students’ learning motivation, teaching in MTs Aswaja Tunggangri Kalidawir , and review of related studies.. The more explanations about each point are discussed below.

A. Definition and Nature of Reading 
Many experts of reading defined the term “reading” in different ways. Reading is generally a process communicating information between a writer and reader. In another way, Rumelhart (1985:78) states that reading is a process of understanding a written language, here, we know that the reader needs to read in form of written text so that the process of reading is to pronounce the written text in order that it can be understandable.

According to Snow (2002:66) reading comprehension can be meant as the process simultaneously extracting and constructing meaning through interaction and involvement with written language. The use words extracting and constructing to emphasize both to importance and the insufficiency of the text as determinant of reading comprehension. Comprehension entails three elements. They are: 1) The readers who is doing the comprehending, 2) The text is to be comprehended, and 3) The activity in which comprehension is a part.
In considering the reader, we include all capability, capabilities, knowledge, and experiences that a person brings to the actions of reading. Text is broadly construed to include any printed text or electronic text. In considering activity, we include the purposes, processes, and consequences associated with the action of reading.
These three dimensions define a phenomenon that occurs within a larger socio cultural context that shapes and is shaped by the reader and that interacts with each of three elements. The identities and capacities of readers, the text those are available and valued, and the activities in which readers those are engaged with those tests are all influenced by, and in some cases determined by, the socio cultural context mediates students’ experiences, just as students’ experiences influence the contest.
Furthermore, reader, text, and activity are also interrelated in dynamic ways that vary across pre – reading, reading, and post – reading. We consider each of these three "micro periods" in reading, because it is important to distinguish between what the reader brings for reading and what the reader takes from reading. Each action of reading is potentially a micro developmental process. For example, in the pre – reading micro period, the reader arrives with a host of characteristics, including cognitive, motivational, language, and non – linguistic capabilities, along with a particular level of fluency. During the reading micro period, some of these reader characteristics may change. Likewise, during the post – reading micro period of the same reading event, some of these same reader characteristics, or other reader characteristics, may change again.
Nature of Reading

So far there not has been a complete agreement between psychologist and linguists on what one means when he refers to reading. Some psychologists and linguists think of reading as a discrimination act or a decoding process- that is one that involves merely the recognition of words (Gagne, 1970; Fries, 1963; Jenkins and Larsons, 1978 in Harris and Sipay, 1980:90). According to this explanation, thinking begins when reading stops. This view can be compared to what beginning students of a foreign language might be doing as they pronounce words without comprehending them.

Others explanation include meaning as an integral part of a reading act. One refers to identifying words and acquiring meaning from them (Smith, 1977:24). Another describes reading as reconstructing messages that appear in written form (Goodman, 1967:11). Both explanations imply that reading is a thinking act. However reading is defined, it seems evident that involves idea acquisition. That is why, reading construction continues after decoding skills have been learned.

The meaning of reading might be extended to include reaction to and integration of ideas (Rumelhart, 1977:67). A natural consequence of receiving ideas is reflecting upon them. Their acceptance or rejection could alter thinking and modes of behavior. In fact, ideas gained through reading, combined with previous experiences, might produce new insight that contributes to a person's total development.

Harris and Smith (1986:43) defined it as the intellectual and emotional perception of the printed message. They further clarify the key terms of their definition that message implies communication, intentionality and organization; printed means the use of alphabetical code-that is, the use of sound spelling patterns and the conventions of punctuation to approximate spoken language; perception indicates the role of personal construction of the message which may vary from reader to reader; emotional shows a recognition of the fact that feelings and connotations prompted by the topic and the author's formulation of the message will color the reader's perception; and intellectual identifies the activity as cognitive, rational, and meaning - driven.

Meanwhile, Harris and Sipay (1980) provide a definition of that reading is the meaningful interpretation of printed or written verbal symbols. Comprehension in reading is believed to be a result of interaction between the perception of graphic symbols that represent language and the reader's language skills and knowledge of the world. In this process the reader tries to recreate the meaning intended by the writer. (Harris and Sipay, 1980:34)

The two definitions above basically contain similar ideas. They are as follows: 1) Reading deals with printed or written materials, 2) Reading is intended to get meaning, 3) Reading is dependent upon the text, the reader's language skills and background knowledge of the world, and 4) Reading involves thinking.

Reading deals with printed or written materials is reading which the material is in form of printed and written material. Meanwhile, reading intended to get meaning means reading which has purpose to understand what the reader reads, understand the content of the read materials. The third idea is that reading is dependent upon text, the reader’s language skills and background knowledge of the world. In this idea, reading is naturally based on the text read by the reader, the text influences the reading process, and the reader’s skill on reading takes important role in deciding the knowledge and information from the reading materials, and the prior knowledge influences the reader’s understanding and comprehension towards reading materials.

Harmer (1991:190), in the practice of English language teaching says reading is an exercise dominated by the eyes and brains. The eyes received messages and the brain has to work out the significance of the message, unlike listening a text, reading moves at the speed of the reader to decide how fast he wants to read a text, whereas listener often to do their best with a text whose speed is chosen by speaker. While Nuttall (1982: 2) defines reading into three parts, they are: 1) understand interpret meaning sense, 2) decode decipher identify, and 3) articulate speak pronounce. 
B. Reading Process

Efforts to explain the reading process- that is, the underlying conditions or structures that account for the ways in which words are perceived and ideas are understood through the print medium- have generated some theories which could influence reading instruction. Some explanations concentrate heavily on word perception, others are more concerned with comprehension. However, whatever aspects of reading- perception of words or comprehension- is considered to be of primary importance, it is apparent that readers must convert the print, that is, graphic symbols, into meaning. 
Reading actually occurs into three basic theories of reading model; bottom – up, top – down, and interactive.

1. Bottom – up Model

The bottom – up model of reading process is proposed by structural linguist and behavioral psychologist. Simanjuntak ( 1988 ) denotes that the bottom – up model of reading is that “ reading is a precise process involving exact, detailed, sequential perceptions and identification of letters, words, spelling patterns, and larger language units”. This model assumes that a reader decodes or translates the printed symbols in the text by moving hi eyes from left to right across the page, first taking in letters, combining these to form words, and larger units (such as Phrase). In short, in this reading model is assumed as merely a decoding process.
The decoding process is further taking place after words have been perceived, that is, by converting those graphic representations into sounds of the language or speech. Then, if a reader has the ability to comprehend the spoken language resulting from the convention of the graphic symbols, he is believes to have understood what he reads. In the other words, one is assumed to drive meaning in reading in the same way as in listening.

2. Top – down Model

In this reading model process is based on psycholinguistic theory, that is, theory which highlights the interaction between language and thought. The proponent of this theory Goodman, who describes reading as a psycholinguistics guessing game”. That is, a reader generates hypothesis about meaning and revises them if they are not confirmed; he guesses and predicts meaning trough the information he possesses and graphic, syntactic and semantic message obtained from the printed text (Kralin,1984).
According the explanation above, it is clear that in the top – down model, the process of comprehension deals with the skill of the reader in utilizing the graphic, syntactic, and semantic system to predict the meaning of the text. It means that reader will e read a text by reading the sentences, and then tries to find the information by predicting and guessing the meaning.

3. Interactive Model

This model of reading tries to compromise the two models above as they seem to stand in opposing poles Rumelhart in Karlin ( 1984 ) claims that reading comprehension is the result of neither a bottom – up nor a top – down process, but the product of interaction between both of them. In other words, both the bottom – up and top – down process occur simultaneously. According to this model, a reader process letters and words at the same time as they formulate hypothesis about the meaning of what is on the printed page. Word identification facilities the production of hypotheses and the production of hypotheses facilities the identification words.
Based on this model, comprehension is believed to be dependent upon both the graphic information and the information in the readers’ mind. Therefore, the ability to comprehend a text depends on how well the reader does both.
C. Types of Reading 

There are several types of reading:

a. Reading technique or reading aloud

This is a type of the reading where the students are expected to be able to read with correct pronunciation, stress, and intonation.

b. Reading comprehension, close reading or intensive reading

This refers to the comment classroom reading activities that we will the main concern in this discussion.

c. Extensive reading or Reading for enjoyment

This type of reading is usually conducted outside of the class, with the main purpose of enjoying the content of the reading materials. Therefore, the students usually asked to read short stories, novels, or dramas.
d. Speed reading

As the name indicates, the requires speed in reading, there are two types of speed in reading, namely skimming, is quickly looking over a selection to get the general idea rather than reading every word, and scanning, is locating specific information.

Skimming and scanning are useful skills. They do not remove the need for careful reading, but they enable the reader to select the texts, or the portions of a text, that are worth spending time on.

D. Reading Materials
As we know that reading materials are very important to develop the students' skill. Harmer (1991; 191-213) says that there are many kinds of reading materials. It consists of:

1.   Reading to Confirm Explanation

In this section the students are encouraged to predict the content of the text,   and it gives the students an interesting and motivating purpose for reading. This is designed for intermediate students.

2.   Reading to Extract Specific Information

Here the students should see the question or task they are going to answer      before reading the text. If they do the task, it will be possible for students to read in the required way; they should scan the text only to extract the information which the questions demand.
3.   Reading for Communicative Task

The exercise in this section consists of filling up blank. In filling up blank, the teacher gives the students a short description about someone' identity, then to fill up the blank with some information taken from the description after they have read.

4.   Reading For General Comprehension

Reading for general comprehension is a skill that involves absorbing only the main points of the text. The reader is not looking for the specific points but rather for whatever is necessary to get an overall understanding of the text.
5.  Reading For Detailed Comprehension (Information)

Reading for detailed comprehension can give the students' valuable opportunity to study written English in detailed and thus they learned more about the topic and how language is used.

6. Reading For Detailed Comprehension (Function And Discourse)

In reading, it is important to understand in which the text are structured and to recognized the function that are being performed, for example, the teacher gives the students a text and ask them to find the answer for the referential question.
Meanwhile, the reading materials based on the Center of Development and Empowerment of Teachers and Education Personnel (CDELTEP), the text types introduced in the second grade of SMP/MTs or in the same level of Junior High School are as follows:
1. Short-Functional  Texts 

Short-Functional Texts are the texts used as its function in the social life.

Below are the examples of short-functional texts introduced for junior high school students: 
a. Notice 

Notice is advance notification or warning. It can also be a formal declaration of one’s intention to end an agreement, typically one concerning employment or tenancy, at a specified time.
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Figure 2.1 Example of Notice

b. Announcement
An announcement is a formal public declaration about a fact, occurrence, or intention. It makes known the arrival of (a guest) at a formal social occasion. Here is the example of announcement in Junior High School:
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Figure 2.2 Example of Announcement
c. Personal Letter 

Personal letter is a written, typed, or printed communication, sent by post or messenger. This is made by the personal and sent to the receiver to give certain purpose of information as the letter content. Below is the instance of the personal letter:
Dear Roni, 

I can’t believe how hot it is! Hot and dry! Every five minutes, I drink another glass 

of water.  

You told me not to go to Joshua Tree Park in July but I didn’t listen. I wanted to see 

a desert before I returned home. 

Tell, it is interesting and beautiful in a different way. Very quiet and peaceful. 

Five minutes? Time for another glass of water! 

See you soon, 

Gia 

Figure 2.3 Example of Personal Letter
d. Invitation

An invitation is a written or verbal request inviting someone to go somewhere or to do something. Here is the simple sample of invitation:
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Figure 2.4 Example of Invitation
e. Warning

Warning is a short functional text which is an advance notice in form of a statement or event that warns or serves as a cautionary example. Below is an example of warning:
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Figure 2.5 Example of Warning
2. Monologue Texts 

The monologue texts introduced in secondary junior high school are procedure text, descriptive text, report text, recount text, and narrative text. Nugroho and Hafrizon (2010:34) explain that the monologue text is a speech, most often seen in a play, where one person speaks alone. A dialogue is when more than one person speaks. Here are the explanations and examples of monologue texts:
a.  Procedure Text 

Some sociocultural functions of procedure texts are to instruct, to warn, and state temporal sequences. Linguistic feature used to instruct is imperative; and to state temporal sequences is  sequencers, such as   first, next, then,  finally. Occasionally, procedural texts are completed with   diagram, flow chart, or illustrations. Read the following procedural text, and pay attention to the generic structure: 
Figure 2.6 Example of Procedural Text
From the text above, it is obvious that the things mentioned in the text are noun phrases, such as:   “a slice of bread”/”two slices of bread”. In addition to noun phrases, the text also contains verb phrases (imperatives and present tense), and sequencers. The frequent social functions used in the text are:  Sequencing (temporal): initially, then, next, finally Cause and Effect: is the result of, because, consequently, caused by. 

 Below are some examples taken from authentic materials? 

1) Pour the seasoning, vegetable oil, and chili powder on a bowl, while noodle is being cooked. (Indomie) 
2) One way to teach a song is by first handling out the lyrics, then going through the grammar and syntax, examining the vocabulary used, and finally, trying to analyze the content of the song. (an article in the English Teaching Forum, July 1993) 
3) When every student has thoroughly grasped the meaning of the lyrics, I play it and have them sing aloud…(the same article as b) 
4) Please put hand baggage in the overhead luggage compartment or under your seat. (Garuda on board instructions in the Garuda In-flight magazine) 
5) Liquor consumed on board must come from the galley and be served by cabin attendants. (the same source as d) 

From the above text, it is clear that  many similarities and differences in sentence patterns (imperative and present participle) can be found. 

b.  Descriptive text 

Below are some examples of descriptive texts. Read the texts carefully to look into things related to linguistic features, generic structures, and lexicogrammars. Descriptive text, according to Sanggam Siahaan and Kisno Shinoda in their book Generic Text Structure (1996: 89), is written English text in which the writer describes an object. In this text, the object can be a concrete or abstract object. It can be a person, or an animal, or a tree, or a horse, or camping. It can be about any topic. Here is the example: 


Figure 2.7 Example of Descriptive Text
c.  Recount text 

The following texts are recount texts. The first example is a letter from a primary school student to his grandpa and grandma. The second example is a report about hockey game between  two teams, Gerringong and Warilla,  held by The South Coast Women’s Hockey Association, in Kiama.  


[image: image5]
Figure 2.8 Example of Recount Text
d.   Report text 

Report text has two main elements, general classification and description. Below is the example of simple repot text for Junior High School students:   





Figure 2.9 Example of Report Text
e.  Narrative text 

The narrative text type tells a story. Its purpose is to present a view of the world that entertains or informs the listener or reader. The response text type is a person’s response or action to another text (a book, film, play, and so on). The generic structures of the text are orientation, complication, resolution. The language features usually found  in narrative text are specific characters, time words that connect events to tell when they occur, verbs to show the actions that occur in the story, and descriptive words to portray the characters and settings.


Figure 2.10 Example of Narrative Text

E. Teaching Reading Techniques
Traditional techniques used in teaching reading in this school are explained as follows:
1. Lecturing Technique
The lecturing technique is the technique of teaching reading by giving explanation to the students about the reading materials to the students. In this technique, the teacher prepares the materials and implement what she/he has planned to the students by lecturing.

This technique can fulfill the teaching and learning objectives regarding what the teacher has planned and proposed in the teaching and learning process can be achieved easily. Lecturing technique is well-known to be teacher-centered teaching strategy which placed the teacher as the learning source (Adam: 1998:67).

Lecture is when an English teacher is the central focus of knowledge transfer. Typically, an English teacher will stand before a class and present information or knowledge for the students to learn. Usually, very little exchange occurs between the teacher and the students during a lecture.

Lectures are a straightforward way to impart knowledge to students quickly. An English teacher also has a greater control over what is being taught in the classroom because she/he is the sole source of knowledge. Students who are auditory learners find that lectures appear to their learning style. Logistically, a lecture is often easier to create than other techniques of instruction. Lecture is a technique familiar to most teachers since it is typically the way they were taught.
2. Demonstration Technique

Demonstration technique is called also as “doing technique” which demonstrates step by step what the students need to read, the procedures in the job task, and it is possible to use physical procedures (Raymond: 1988:14).
While the teacher is demonstrating the reading to the students, the teacher explains the knowledge or the way to read even the meaning of what she/he reads to the students. To be effective, the teacher plans the demonstration so that the teacher is sure to show the step on reading and explain the comprehension toward the students. 

According to Raymon (1988:16), the basic technique of instruction for teaching skill-type subject matter is the demonstration technique. He stated that this technique is recommended for teaching reading skill since it covers all the necessary steps in an effective learning order. The demonstration step gives the students opportunity to see and hear the details related to the knowledge or reading materials given by the teacher. The knowledge will be complete since the steps are briefly demonstrated by the teachers. Those details include the necessary background knowledge, the steps or procedures, the nomenclature, and conclusions. 
3. Discussion Technique

Based on Bridget (1967:34), he stated that discussion technique is an interactive strategy in tertiary learning. Most teachers of formal schools tend to be more comfortable with the lecture technique, but the discussion technique can provide face to face learning strategy in the classroom. It is teaching strategy in which the teacher brings the students face to face as they engage in verbal interchange of ideas.
He further explained that the teacher in his/her interactions with his/her learners performs a variety of roles. The teacher is firstly a teacher whose business is to transmit knowledge, and in doing this, a teacher specifies the objectives of the lessons and examines the needs and background of the students for relevance of the topics and its suitability. Importantly too, in applying the discussion strategy to the teaching-learning process, the teacher plays the role of a manager, guide, initiator, referee, and a summarizer.
4. Asking and Questioning Technique

Technique of teaching reading used by the teacher is asking and questioning technique. The technique provides the solving of problem by asking questions. Gurrince (1996:89) explained that the role of questions in teaching, thinking, and learning is that the teachers tend to overemphasize “coverage” over “engage thinking” is that they assume that answers can be taught separate from questions. 
He added that questioning is critical to the teaching-learning process. When working with young learners, they will ask lots of questions. Answers, in this case, cannot be copied and pasted from other source. This technique gives the teacher natural and background knowledge to ask and answer the questions. 
F. Evaluation on Reading Test

Evaluation is a methodological area that is closely related to, but distinguishable from more traditional social research (Djiwandono: 1999:13). Evaluation utilizes many of the same methodologies used in traditional social research, but because evaluation takes place within a political and organizational context, it requires group skills, management ability, political dexterity, sensitivity to multiple stakeholders and other skills that social research in general does not rely on as much. From here, the researcher concludes that evaluation is the systematic assessment of the worth or merit of some object.

Concerning with the reading skill measured the improvement; the researcher finds that there are some evaluations used in this school. There are many different types of evaluations depending on the object being evaluated and the purpose of the evaluation. Perhaps the most important basic distinction in evaluation types is that between formative and summative evaluation (Brown: 1967:178). Formative evaluations strengthen or improve the object being evaluated -- they help form it by examining the delivery of the program or technology, the quality of its implementation, and the assessment of the organizational context, personnel, procedures, inputs, and so on. Summative evaluations, in contrast, examine the effects or outcomes of some object -- they summarize it by describing what happens subsequent to delivery of the program or technology; assessing whether the object can be said to have caused the outcome; determining the overall impact of the causal factor beyond only the immediate target outcomes; and, estimating the relative costs associated with the object.

Formative evaluation includes several evaluation types:  a) needs assessment determines who needs the program, how great the need is, and what might work to meet the need, b) evaluability assessment determines whether an evaluation is feasible and how stakeholders can help shape its usefulness, c) structured conceptualization helps stakeholders define the program or technology, the target population, and the possible outcomes, d) implementation evaluation monitors the fidelity of the program or technology delivery, e) process evaluation investigates the process of delivering the program or technology, including alternative delivery procedures 

Summative evaluation can also be subdivided: a) outcome evaluations investigate whether the program or technology caused demonstrable effects on specifically defined target outcomes, b) impact evaluation is broader and assesses the overall or net effects -- intended or unintended -- of the program or technology as a whole, c) cost-effectiveness and cost-benefit analysis address questions of efficiency by standardizing outcomes in terms of their dollar costs and values, d) secondary analysis reexamines existing data to address new questions or use methods not previously employed , and e) meta-analysis integrates the outcome estimates from multiple studies to arrive at an overall or summary judgment on an evaluation question 
G. Students’ Learning Motivation


Students’ learning motivation according to Moslow (1987:167) stated that learning motivation is the part of the needs of human which cover the actualization and support to enlighten every single human. As the human need, motivation especially in learning is useful to stimulate human’s perception to be as her/his motivation. Learning motivation can be classified as self-esteem which is the part of motivation wholly to be placed in the learning area specifically. The figure below shows that self-esteem and learning motivation is the part of human’s needs.
[image: image6.png]TYPES OF NEEDS EXAMPLES

Need to find all of one’s true “self”

Need for appreciation, confirmation, status,
Self-esteem needs vestige, worth, value

Belonging and love needs Need for membership, acceptance,

love, friendship, relationships

Need for security, protection,
freedom from harm, safety,
predictability.

Safety needs

Need for food, water, ar,

Physiological needs,




Figure 2.11 Learning motivations as Human’s need
The figure 2.11 above shows that self-esteem needs is the need of human in the fourth level from the basic human needs. Besides learning motivation, human needs appreciation, confirmation, status, prestige and etc. those show that the students as social human has responses toward what they feel at school especially when they are taught English.

The students have learning motivation which are different one another. The responses toward the lesson taught to them are logically not same. The students’ learning motivation can come from inside and outside. The inside learning motivation come from the students’ thinking and realization and the outside learning motivation can come from reward, achievement, appreciation, even punishment.

H. Teaching in MTs Aswaja Tunggangri Kalidawir 
Teaching in MTs Aswaja Tunggangri Kalidawir would be so different from teaching to other same level of schools. In this school, teaching any kinds of subjects will require a big motivation and patience in this school. It is caused by the characteristics of the students of MTs Aswaja Tunggangri Kalidawiris so unpredictable. Many students are talkative and they are not interested in studying. The motivation and the patience of the teacher are badly needed here. In this case, the teacher takes those lacks of students of MTs Aswaja Tunggangri Kalidawirto as the subject of the research. To be specific, this part discusses teaching specifically at the subject of the research. Here are the details:
1. Teaching English in MTs Aswaja Tunggangri Kalidawir
Teaching English is more challenging in MTs Aswaja Tunggangri Kalidawir. An English teacher should be able to adapt to the students’ conditions so that what they feel in learning is not to force joining to learn English but the English joins to their lives. The causes of not accepting the learning materials can be the method used by the teacher is too boring, the students’ condition is crowded, etc. 
As an English teacher, a teacher should motivate the students to be more active in learning so that they will feel comfortable in learning. Besides, a teacher has to be a counselor who is able to be a consultant when the students face difficulties in learning English. The third role of an English teacher has to be a good designer in creating suitable and appropriate teaching and learning techniques in order that student can absorb much knowledge from the teacher. In conclusion, an English teacher should be flexible to the surrounding especially in adapting the students’ situation.
2. Teaching Reading at Second Grade of MTs Aswaja Tunggangri Kalidawir
Teaching language skills in the second graders is quite difficult done at MTs Aswaja Tunggangri Kalidawir. Since the students do not understand the meaning on what they are reading, they do have high curiosity in learning. Specifically, reading as one of language skills, is a hard work to teach the students in order that they intend to read the text given well even correctly. Teaching reading is more challenging to do when most students do not care to what their teacher teaches to them. 
As what the teacher done daily at MTs Aswaja Tunggangri Kalidawirin in teaching reading, the teacher sometimes teaches the students reading aloud to emphasize the pronunciation of the students, reading comprehension to know how deep students understand the text, reading fast to know the speed of students in reading text. The English teacher of MTs Aswaja Tunggangri Kalidawir still has many problems to solve concerning with the students’ activeness in reading.
CHAPTER III 
RESEARCH METHOD
Research methods are a variety of techniques that people use when studying a given phenomenon. It will lead way to reach a good observation. Generally, there are four main steps that are often applied in the scientific research. They are, research design, data and data source, data collection, and data analysis. Here are the elaborations of each step:
A. Research Design

The research design of this study was a descriptive qualitative research. The objective of the descriptive research was to describe the real condition in a certain situation. In this research, the researcher used the case approach to find out the case study on under achievement students in MTs Aswaja Tunggangri Kalidawir.

Kaplan and Maxwell (2011) stated that “qualitative research methods are designed to help researcher understand people and the social and cultural contexts within which they live”. Meanwhile, according to Miles and Huberman (1994:6-7) as cited by Sukidin in his book entitled ”Metode Penelitian Kualitatif Perspektif Mikro” stated “Qualitative method tries to tell variety of unique that exist in individual, group, and society, organization in daily live complexly, clearly, deeply and can be responsible scientifically.” 
Yin (2011) defined “the descriptive study research method is a research strategy, an empirical inquiry that investigates a phenomenon within its real-life context.”

According to Arikunto (2002:120) “descriptive study was an investigation that done intensively, clearly and deeply into an organization, institution or certain indication”. Concerning to the statement above, researcher wanted to learn intensively the background and environment interaction from social units that was to be subject, gain a sharpened understanding of why the instance happened as it did and what might become important to look at more extensively in future research.
B. Data and Data Source

The data needed in this study were the data and data source determined in this study were the setting and subject of this study and instruments of this study. The data was obtained from MTs Asawaja Tanggungri Kalidawir, Tulung Agung at the second grade students on academic year 2010/2011 and English teacher teaching in the second graders. The setting of place of this study was in the MTs Aswaja Tanggungri Kalidawir Tulung Agung which was private Islamic school.

C.  Data Instrument

There were two kinds of instruments of collecting data: 1) the main instrument was the researcher herself and 2) the minor instruments were interview sheet, observation sheet, and questionnaire.

1. Researcher

The researcher provided general views of the implemented teaching and learning method according to her theoretical framework as stated in the second chapter. She synchronized the theory and practice in the teaching of English in MTs Aswaja Tunggangri Kalidawir. From here, this study provides three qualified data and one of them was from the researcher herself as the observer in searching to prove the teaching and learning in MTs Aswaja Tunggangri kalidawir.
2. Interview Sheet

A famous expert G.W. Allport in Methodology Research of Sutrisno Hadi (1992:192) said, “If we want to know how people feel, what their experience and what they remember, what their emotion and motives are like, and the reason for acting as they do-why not ask them?”
One of the supported instruments of collecting the data was interview sheet, which was used for getting information about study habit of underachievement student and family background of underachievement student. In this study, the interviewer chooses:

a. Viewed from kind of interview orientation, it was included semi structured interview, because the interviewer asked some structured questions firstly and one by one was asked again to get more explanation.
b. Viewed from number of interviewee, this interview was personal interview because the interview done to one by one person. So, interviewer got intensive data maximally.
The interview sheet (See Appendix 4) included the point required to interview according to the needs of describing the teaching reading in the second grade class of MTs Aswaja Tunggangri Kalidawir. The contents of the interview can be seen systematically in Table 3.1.
Table 3.1 Interview Contents
	Interview point materials
	Asked using WH-Questions

	
	What
	Why
	Where
	When
	How

	The teacher’s teaching preparation
	
	
	
	
	

	The teacher’s way in teaching
	
	
	
	
	

	The evaluation of teaching
	
	
	
	
	

	Material development in teaching
	
	
	
	
	


From the Table 3.1 above, the interview was done to the teacher to gain the data of material development, teaching techniques, and teaching evaluation can be got structuredly from the teacher.
2. Observation

Beside the interview sheet, the researcher also did observation as supported instrument of collecting data. The researcher had done the observation, to get or to collect the data about the teaching reading done by the English teacher, the material development, and the evaluation and the students’ responses. The kind of the data that was used in this study was verbal data because all data were in the form of words, phrases and sentences. The observation was in form of check list which contained of checking the teaching and learning activities in second grade of MTs Aswaja Tunggangri Kalidawir. Below is the observation guideline to make this study easily conducted:
Table 3.2 Observation Guideline
	Teaching Stage
	Descriptors
	Meeting
	Note

	
	
	II
	III
	

	Pre Activity

(10 minutes)
	1. Teacher greets the students and checks the students’ attendance list

2. Teacher explains the objectives the lesson

3. Teacher reviews the students’ previous lesson
4. Teacher discusses the students previous error and mistakes

5. Teacher gives brainstorming before reading class
	
	
	

	While Activity 
(25 minutes)
	6. Teacher gives clear instruction to read the text
7. Teacher asks the students to read the given text various way
8. Teacher monitors the students’ mistakes in reading and correct them
9. Teacher distributes the task

10. Teacher asks the students to do the task

11.  teacher monitors the students’ activities

12. teacher collects the students’ work

13. teacher asks the students to present their task on front of the class

14. teacher checks and discusses the students’ answer with class
	
	
	

	Post Activity 
(10 minutes)
	15. Teacher summarizes the material 

16. Assessment process
	v

v
	v

v
	


Table 3.2 shows that observation was conducted to empower the data got from interview. This form of guideline carefully checked the structured activities in the class of reading in MTs Aswaja Tunggangri Kalidawir since it was useful to provide clear information to collect the data.
3. Questionnaire
A questionnaire was used to obtain the students’ view of English and to know the responses in reading  teaching class. The questionnaire asked about the students’ views toward English, reading materials, teaching techniques, and teacher’s evaluation. This makes the data got in this study more objective and valid qualitatively. The questionnaire form (See Appendix 8) provided for choices involving their responses toward the teaching reading class they join. Those choices were ‘yes’ which means they went along with the statement in the questionnaire and ‘enough’ showing the half agree toward the statement. Meanwhile ‘less’ shows that the students feel a little bit agree toward the sentence stated in the questionnaire. And, the last was that ‘no’ which, of course, meant that the students did not agree with the statement.
D. Data Collection
Before doing the research, the researcher asked the recommendation letter from STAIN Tulung Agung to conduct this research, after getting permission from the office, she did her study.

1. The research was done in MTs Aswaja Tunggangri Kalidawir, the researcher took a class as the representative of the second grade in MTs Aswaja Tunggangri Kalidawir as subject of the research.

2. It was treated from 5 until 19 April 2011, which the schedule of activities as follows:
a. 5 April 2011

The researcher submitted the permission letter to conduct the research and did general observation about the class intended to observe. Getting the letter of recommendation from school, the researcher conducted her research by preparing the instruments of research to obtain the data.

b. 7 April 2011

The researcher collected the raw data in form of the identity of the students, English teacher, and the school to complete the research identification on the subject identity. Then, she explained to the teacher about the way she collected the data by doing the interview and the observation.
c. 12 April 2011

The researcher conducted her study by interviewing the teacher of English related to her descriptive study about teaching reading including the preparation, implementation, and the evaluation, even the material development in reading class.
d. 14 April 2011

The researcher obtained the data by conducting observation and questionnaire to the students to get the students’ responses toward the teaching reading including the strategy, material, and evaluation. The students’ responses were formulated as in the structured interview in order that the researcher got the same standard to obtain the data under the certain criterion.
e. 19 April 2011

The researcher reported the result of her study to the teacher and the students and wrote the reports to submit as the result of this study.
After the data were collected, the researcher analyzed and took conclusion from this data by regarding from the formulated research problems as stated before.
E. Data Analysis

There were two kinds of descriptive research methods namely, descriptive quantitative and descriptive qualitative. Referring to Shuzman’s opinion (1973:108) as cited by Rahayu (1999:15) “Qualitative data exceedingly complex and readily convertible standard measurable units of object seen and heard, in level abstraction, in frequency of occurrence, in relevance to central questions in the research”
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Figure 3.1 Procedures of data Analysis
The first step deals with collecting and selecting data. The complete process of obtaining the required data had been discussed in the previous section. After that, the existing of the research problems as the raw materials was examined through the snowball technique which meant to be circular analysis (the analysis using multiple research instruments like interview, questionnaire, and questionnaire) to get fixed data as which is related to the research problems. This step was called data reduction. 

The data reduction is concerned with the process of identifying, selecting, classifying or categorizing, and coding the data. It was done with the purpose of providing a clear description of the research data and facilitating the researcher to collect the data. Based on the concept of data reduction, reducing the data of this research covers the following steps. First, identifying the teaching techniques used, reading material development, evaluation on reading test, and the students’ responses under investigation were done. The data from interview and observation was classified into four main parts of the research problems.

In sum, the whole process of analysis falls into two main parts: a descriptive part and a reflective part. The descriptive part records and orders systematically the required data in the research problems which include the teaching reading described, while the reflective part is the researcher’s personal description of the teaching techniques used, reading material development, evaluation on reading test, and the students’ responses, which includes comments and analysis of the observed data. 

CHAPTER IV
RESEARCH FINDINGS
The data presentation in chapter IV consisted on some results gained from the research problems. They are; 1) the development of teaching materials, 2) teaching reading technique, and 3) evaluation on reading, and 4) students’ responses towards the teaching reading. Here are the presentations of the data:

A. Development of teaching materials
The data explained the development of teaching reading was got from the interview as depicted in Table 3.1 in the previous chapter. The developed material used in teaching reading found that the teacher used descriptive text to develop. Some reasons why descriptive text was developed were that the current lesson taught to the students at that time was descriptive text and the descriptive text was concerned to some tourism destination in East Java to make the students know more about their culture and tourism destination.
The teacher developed the topic or title or even the tourism objects to describe so that the descriptive text produced various topics. In this session, the teacher could be freely asking the students to stimulate their creativity in exploring the tourism destinations. The students also got more interesting topics to describe challengingly. 
B. Teaching Reading Technique 
Teaching reading techniques were found in the process of teaching reading the second grade of MTs Aswaja Tunggangri Kalidawir. This data was gained from the interview result in the second question. The question of the interview was about the teacher’s way in teaching including her technique in teaching. The most used techniques in her teaching were lecturing technique and demonstration technique. The reasons why the English teacher used those techniques was based on the students’ characteristics in MTs Aswaja Tunggangri Kalidawir. She considered using both lecturing and demonstration techniques to make the students not feel bored toward her ways in teaching. For the students were mostly lazy to study, the teacher used lecturing technique to ask them to write some essential notes from the teacher’s explanation. Meanwhile, when the students’ activeness was good, the teacher asked them to demonstrate some communicative competence of English lesson like performing dialogue, presenting news, performing drama, telling story, etc. The ways in the English teacher taught reading using lecturing was based on her lesson plan she made before. If the bore came, she asked the students to perform some reading materials like performing dialogue or conversation and some passages in front of the class.
Those four points of interview was based on the research problems which were asked to the teacher as the interviewee in this study. The points above were presented according to the result of interview (See Appendix 5).

C. The Evaluation of the Teaching Reading
The third research problem was about the evaluation of the teaching reading. This problem asked to the teacher concerning with the research problem was about the evaluation towards the teaching of reading in the second graders at MTs Aswaja Tunggangri Kalidawir. The kind of test she used to evaluate the reading process was by using essay test. Here is the sample of the test:


DIRECTION: Answer these questions below clearly and correctly according to descriptive text below!

D. Coban Rondo Waterfall
Coban Rondo Waterfall is a recreational place which is located on the foot of Panderman mountain completed with a beautiful panorama. It has a cool weather and many recreational facilities. It is included to Pandansari Village, Pujon subdistrict, Malang,  27 km from Malang. 

We can get there by private vehicle or public transportation.  The price of the tickets to enter Coban Rondo is not expensive and neither are the vehicles. 

There are many facilities provided, such as: parking area ,cafeteria and souvenir stores ,public toilets ,camping area ,fishing area ,benches ,mosque ,informational place, hotels, shelters ,children playing ground, elephants' attraction. For visitors who want camping, there are tent supplies or we can bring our own tent. 

In this place, we can do jogging, camping, fishing, taking a bath in the river for children with clean and cold water coming from the waterfall, relaxing with family while enjoying elephants' attraction which is performed by 3 Sumatra elephants coming from Waykambas elephants' school, Lampung, Sumatra. Besides, we can also enjoy the beautiful panorama with a cool weather completed with Pine, Casuarina, and other trees. The city view of Batu can also be seen here through posts view. We can also spend the night in Nuansa Biru hotel which location is in the area of Coban Rondo waterfall.

Some tourism objects which are close to Coban Rondo Waterfall are Coban Manten, Songgoriti, Kusuma Agrowisata, and Selecta.

(source: http://www.petra.ac.id/eastjava/cities/malang/tourobj/coban.htm)
Answer the following questions based on the text!

1. Where is Coban Rondo Waterfall located?

2. How is the weather there?

3. How far is the location from Malang?

4. Are the tickets to enter the location expensive?

5. What kinds of activities can we do there?

6. What can be seen through posts view there?

7. Which hotels is the location in the area of Coban Rondo waterfall?

8. Mention the tourism object near Coban Rondo waterfall?

9. Is Coban Rondo far from your house?

10. How can you define Coban Rondo according to your understanding?
Figure 4.1 The sample of test to evaluate students’ mastery on reading
The consideration why the English teacher used that kind of test to evaluate the students’ comprehension was because she considered that the way to used essay based on the reading passage was fair to the students. Students learnt to read and understand and check their understanding concerning with the content of the reading passage using essay test. The test was administered to the students after the teacher accomplished her teaching to the students at class. The way the test and the evaluation process done was by giving the test after the reading process done and discussing the students’ answers in the class, then evaluate using simple formula like;

Table 4.1 Assessment Rule of Reading 

Adapted from Pedoman Penilaian Bahasa: 1998:45

The last point was about the material development done by the English teacher in MTs Aswaja Tunggangri Kalidawir. The reading material developed by the teacher was mostly about genre text, mainly like descriptive text. The reason why the English teacher developed the descriptive text was by regarding its easiness and variety in performing picture to attract the readers. The way she developed the reading material was by writing some descriptive text or chopping descriptive texts from other source books.

E. Students’ Responses towards the Teaching Reading
The students’ responses toward the teaching and learning reading were got from conducting questionnaire. The questionnaire contained some related questions ( See Appendix 7) to the responses owned by the students in viewing the teaching reading.

The questionnaire questions consisted of ten questions answered by four choices namely; a) Strongly agree (SA), b) Agree (A), c) Not agree (NA), and c) Seriously not agree (SNA). Those abbreviations were made to make easy presenting the data of the students’ response towards the teaching reading process ad their view in reading process so far (See Appendix 9).

The first statement was that learning to read was fun. From this statement, there were nine students chose “Strongly Agree” which showed that they were seriously interested in learning reading in the class. Nine other students also pointed to answer “agree” which showed also implicitly that they really liked reading. Meanwhile, six students answered that they did not agree that reading was fun; in this case, they seemed bored toward the teaching and learning reading. Meanwhile, nine of them did not like much reading since they showed that they chose “SNA”.
The second statement of questionnaire was that the students really enjoyed the reading class. Twenty-one students answered that they joyfully joined the reading class. Three other said that they were happily joining the reading class. Only six students did not enjoy the class. This shows that most of the students enjoyed the reading class. Statement number three was that reading was important part of English lesson. From this point, there were ten students feeling that they needed reading as more important part of English lesson. There were also five students supposed that reading was important part of English. Thirteen students thought that reading was a little bit important so that they answered “did not agree” towards that statement. And, two other students seriously did not agree with the statement.
The following statement was about the students’ plan on learning reading as correct as possible. When the researcher asked that to the students, the result was that there were six students had brilliant plans to improve their ways in reading to make their correct reading. Eighteen students also stated that they needed to change their ways on reading in order that they could improve their English. But, this was contrast that there were four students did not agree that. They also supported by two students which were extremely having no plan to improve their ways on study reading. The next statement was that the students liked the reading activities. Asked by using this questions, there were only two students liked much the reading activities taught by the teacher. This was supported by twenty-three students who liked best the activities consisting in the teaching and learning activities by choosing “Agree” toward the statement. As the opposite, eight students did not enjoy the reading activities served by their English teacher. Even though, there were seven students did not like extremely the teaching and learning activities of reading.
The following statement was that learning reading was important to the students’ learning progress. From this statement, there were only thirteen students choosing “Agree” as their proof that the learning of reading could improve their learning progress. Meanwhile, four students did not get the progress on their learning from reading. This then was supported by thirteen students who showed they did not agree much toward the statement. The seventh statement given in questionnaire was that the students could improve the knowledge through reading. There were only seven students answered and as the opposite there were twenty-three students chose “Not Agree” as their answer.
The following statement was that the students felt that reading was important because it would be useful to the future. The part of questionnaire produces that eleven students agreed that reading could be useful one day to their future. Meanwhile, nineteen students did not agree that by reading they could get benefit. The following statement was that as often as the students read, the reading passages could be easily understood. From this, there were fourteen students seriously agreed this statement and they were also supported two students answering “Agree” to state they agreed to the statement. As its contrast, there were fourteen students did not agree toward the statement. The last statement was that the condition when the students were in the foreign country, the students would read the English books. There were four students answered “Strongly Agree” toward the statement. This was also supported by the other nine students by answering “Agree” to show their consistence to learn reading. Meanwhile, fifteen students did not agree with the statement to learn reading in another country or other sources. The two extreme students also disliked the statement by choosing “Seriously Not Agree” toward the statement.
CHAPTER V
DISCUSSION OF FINDINGS
This chapter disscusses the essential points of this study. They are the teaching technique on reading, the development of reading materials, evaluation on reading tests, and the students’ responses toward the teaching reading process in MTs Aswaja Tunggagri Kalidawir. Those important points were explained into two classifications namely discussion of the research problems and discussion on the findings and the theoretical perspectives.
A. Discussion of the Research Problems

In the discussion of the research problems, the researcher discusses the four parts of research problems of the teaching of reading and the students’ responses. They are; a) reading material development, b) teaching reading technique, c) evaluation on reading, and d) students’ responses on teaching reading process. The four is elaborated clearly below:
1. Reading Material Development at MTS Aswaja Tunggangri Kalidawir

The reading material developed by the English teacher as elaborated in the previous chapter was descriptive text. As formulated in the first chapter, the material asked to be developed by the English teacher was answered in the data presentation namely descriptive text. The descriptive text taught to the students of the second grade in MTs Aswaja Tunggangri Kalidawir was developed using its features. The features of descriptive text developed were the pictures to describe and the materials of English descriptive text.
The features of descriptive text were mainly able to develop. The development made by the English teacher was by modifying the text. Here is the example shown in Table 5.1 below:

Table 5.1 Sample of the reading material development
LAKE TOBA


Toba Lake is a very beautiful recreation place. It is  located in North Sumatra Province, Indonesia. 

Lake Toba lies in the northern part of Barisan Mountain Range, which is volcanic traverses Sumatra Island from northwest to southeast as its backbone. The lake trough is surrounded by precipitous cliffs 400-1,200 m high. Based on the  topographic feature and the wide distribution of volcanic ejecta around the lake, some geologists and valcanologists have considered it to be a giant caldera or cauldron.

The water surface of L. Toba is 905 m above sea level and about 1,100 km2 wide. The total area of the lake, including the areas of Samosir and Paradapur Islands, amounts to 1,780 km2. The mountains around the lake are called Batak Highlands. The only draining river from L. Toba, the Asahan, flows southeastwards dissecting the gentle slopes of the pyroclastic plateau. 

Answer the questions !

1. What is the text talking about ?

2. Where is Toba Lake located ?

3. What surround Lake Toba ?

4. Where is Samosir island located ?

5. What is Batak Highlands ?

6. How wide Samosir and Paradapur Islands?

7. What river is draining from lake Toba?

8. How long the water surface of lake Toba?

9. Do you know the history of lake Toba?

10. According to you, what can you describe about lake Toba?

From Table 5.1 above, the English teacher tried to develop the relevant topic of reading material taught to the students namely tourism destination. Besides, the developments were about the picture attracting the readers and the questions following the descriptive text. From those, it can be answered clearly that descriptive text and its features were developed by the English teacher in teaching reading.
2. Teaching Reading Techniques at MTs Aswaja Tunggangri Kalidawir

The teaching technique was the second research problem formulated in the first chapter in this study. Teaching reading technique used in the second grade class at MTs Aswaja Tunggangri Kalidawir was based on the interview result done to the English teacher. The teaching reading techniques were lecturing technique and demonstration technique. Both of them were used in proper to attract the students’ interest in reading class. The students should not be bored in learning so that the teacher had strategy to use both techniques to attract the students when getting bored and active.
Lecturing technique used by the English teacher in teaching reading was by giving explanation toward what the students had read. The students were asked to read the reading material, and then the teacher explained the content of reading materials. This technique was theoretically ineffective but factually it functioned to make the students not bored. Sometimes, the English teacher in MTs Aswaja Tunggangri Kalidawir found her students bored so that she used this technique. This technique was classified to be teacher-centered model of teaching which the teacher was as the center in conducting teaching and learning process. The English teacher was as the source to gain knowledge and information.
Meanwhile, the demonstration technique was used to solve the students’ activeness. When the students were active, the students were asked to demonstrate reading materials in front of the class. The demonstration was like demonstrating the dialog or conversation, telling story, performing drama, etc. those activities of demonstration technique were made from the reading materials. The demonstration technique gave the teacher easiness to create the students-centered model. This model performed the students’ activeness to demonstrate the reading materials in form of demonstration or performance. This technique was useful to make the teaching and learning situation more active and communicative.
3. Evaluation on Reading Test at MTs Aswaja Tunggangri Kalidawir
The evaluation process used by the English teacher was by using subjective test in form of essay. It contained ten items which were made based on the content of the descriptive text. The test was administered after the reading process was accomplished. The test functioned to review the reading mastery done by the students so that the level (score) of reading ability of students could be seen from the achievement in doing the task given by the English teacher.

The test was made in a good preparation. The teacher made the material of reading more attractive namely using tourism destination. The test was made according to the topic chosen by the teacher. The reading test was then assessed using mathematical formula to gain the students’ reading score in doing the test of reading passage. 

The assessment done by the teacher was done objectively using appropriate and proper formula suitable with the test administered to the students. The assessment formula was taken from the assessment guidelines (Pedoman Penilaian) made by National Education Department. Meanwhile, the evaluation was done in the end of the meeting. This was considered to be more effective since the students could understand what they learnt and what they should do according to the reading materials they had. The students were given reading test as the process of evaluation to prove that the teaching and learning process was actively conducted by the teacher and the students.

From the explanation above, the researcher could answer the research problem in third point to describe the teaching and learning techniques in MTs Aswaja Tunggangri Kalidawir. Furthermore, this proved the description of the teaching reading technique clearly.

4. Students’ Responses on Teaching Reading Process at MTs Aswaja Tunggangri Kalidawir
The last research problem discussed in this subheading was students’ responses on teaching reading process at MTs Aswaja Kalidawir. This was taken from the result of students’ questionnaires (See Appendix 9). As presented in the previous chapter, the students’ responses toward the teaching and learning process were actively functioned. As explained before, the students were active to give the comments to the teacher. From the ten statements in students’ questionnaire, the students stimulated to direct their knowledge into the materials of reading. 
According to the researcher, the students’ responses toward what the students faced during the teaching and learning process, the students could follow the teacher’s directions in reading and understanding what they read. In this case, the students were effectively using their multiple intelligences in case of way of reading, understanding what they read, and doing the questions following the reading materials. Students’ responses were cooperative and effective.

B. Discussion on the Findings and the Theoretical Perspectives
The discussion on theoretical perspectives was to prove the theory and practice of this study. The fact during the research process should be in line with the theoretical bases used in this study so that this study was indeed good both practically and theoretically. There were some theoretical perspectives discussed to show the consistent ways in this study. Here are the discussions in details:
The first theoretical perspective discussed here was about the definition of reading. As state in the second chapter, many experts of reading defined the term “reading” in different ways. Reading is generally a process communicating information between a writer and reader. In another way, Rumelhart (1985:78) states that reading is a process of understanding a written language, here, we know that the reader needs to read in form of written text so that the process of reading is to pronounce the written text in order that it can be understandable. In this study, the fact was that the teacher did reading process through reading which included pronunciation practice toward what the students read since the way in pronouncing could influence the understanding as stated by Rumelhart (1985).
In addition, according to Catherine E. Snow (2002:66) reading comprehension can be meant as the process simultaneously extracting and constructing meaning through interaction and involvement with written language. The use words extracting and constructing to emphasize both to importance and the insufficiency of the text as determinant of reading comprehension. Comprehension entails three elements. They are: 1) The readers who is doing the comprehending, 2) The text is to be comprehended, and 3) The activity in which comprehension is a part. From this school, the researcher took a brief line that the practice in this study indeed implemented this school, the teacher asked the students to extract the information consisting in the text they read, besides, the English teacher also got the students to construct the meaning implicitly in the descriptive text to retell to the class. This showed that the theory worked as its definition in this study. In reading comprehension process, the teacher completed the elements of comprehension like involving the students as the readers of the reading passage to do comprehension toward the text. Furthermore, the text to comprehend was also available to develop namely descriptive text. The last element was the activity in which comprehension is a part of it. The activities done both the teacher and the students like lecturing and performing the reading passage involved the comprehension process toward what the teacher taught or explained to the students and what the students performed in front of the class.
The meaning of reading might be extended to include reaction to and integration of ideas (Rumelhart, 1977:67). A natural consequence of receiving ideas is reflecting upon them. Their acceptance or rejection could alter thinking and modes of behavior. In fact, ideas gained through reading, combined with previous experiences, might produce new insight that contributes to a person's total development.

Meanwhile, Harris and Sipay (1980) provide a definition of that reading is the meaningful interpretation of printed or written verbal symbols. Comprehension in reading is believed to be a result of interaction between the perception of graphic symbols that represent language and the reader's language skills and knowledge of the world. In this process the reader tries to recreate the meaning intended by the writer. (Harris and Sipay, 1980:34)

Both definitions above basically contain similar ideas. They are as follows: 1) Reading deals with printed or written materials, 2) Reading is intended to get meaning, 3) Reading is dependent upon the text, the reader's language skills and background knowledge of the world, and 4) Reading involves thinking. This was done in this study also implemented these theories. Reading passage used in the second grade students at MTs Aswaja Tunggangri Kalidawir was also in form of printed material. Next, it was also having aim to acquire the meaning of the text in its context. The third thing was that reading was based on the text, reader’s language skill, and background knowledge. This was true that the reading done in this study was based on the text the students read. Besides, the teacher did brainstorming to set the students’ background knowledge before they read the text. Also, when the students were asked to read, it means that the reader’s skill in reading was trained. The last was that reading required thinking process. In this case, the researcher found that the process of thinking in this study was when the students comprehend the content of the text. The whole facts showed that these schools worked effectively in teaching and learning reading in the research subject.
CHAPTER VI  
CONCLUSIONS AND SUGGESTIONS
Concluding this thesis, Chapter VI summarizes everything discussed so far in the previous chapters, draws some relevant conclusions based on the findings and their analysis presented in Chapter V, and finally offers some suggestions for further research on teaching reading issues appearing in different sources, which may enrich or even endorse the findings in this present research.
A. Conclusions
The conclusion is to answer the research problems and summarizes the findings found during the research process. They are concluded as follows:

1. Related to the reading material the teacher used descriptive text. It is developed since it is as the material taught to the students during the research and the interesting side to develop like from the features of descriptive text namely picture and the content. 
2. The answer is that the English teacher in MTs Aswaja Tunggangri Kalidawir used lecturing technique and demonstration technique. Both are used based on the students’ characteristics daily in the class. 
3. The researcher found that the evaluation process was done in the end of the reading process which functioned to review the students’ reading skill and understanding mastery in comprehending the reading material. 
4. The last is about the students’ response toward the teaching reading in the class. Given a set of questionnaire, the students had various reasons why they like and vice versa toward the teaching, but, the teacher had already had other alternatives to stimulate the students’ motivation in the class by modifying the reading materials and teaching techniques.
From those, it can be concluded that all the research problems can be answered through this descriptive study. The result of the study can finally fulfill the questions formulated as research problems. As described in the two previous chapters, the researcher found that generally, the teaching reading in the second grade at MTs Aswaja Tunggangri Kalidawir is good both in side of the teacher and the students. The teacher prepared as well as possible in teaching, developed the materials attractively, evaluated the students’ task objectively, and the students joined the class well and properly.
B. Suggestions

Drawing the conclusion above, the researcher has some constructive suggestions to improve the further study and teaching reading at class here are the divisions of the suggestions:

1. To English Teacher
The researcher found the weakness of the teacher when she felt that the teaching reading is a side-burden. It means that the teaching reading is sometimes centered to the teacher and students. The researcher suggests to the teacher in order that the students and the teacher can cooperate to create process of teaching reading which functions the students and the teacher in balance portion of teaching and learning process.
2. To the School
To the stakeholder of education in MTs Aswaja Tunggangri Kalidawir, the researcher suggests that the media of reading and the nuances of teaching and learning should be repaired as well as possible in order that bore will not often comes to the educator and the learners.
3. To Further Research
Since this study has its weakness, the further research is suggested to review the part of the teaching and learning process in any fields like concentrating the test making, observing the students’ learning process, observing the teacher’s lesson plan, etc. it is regarded to be more valuable and challenging so that the results of descriptive study will be various and different to each other.
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The Fly and The Bull


There was once a little fly who thought he was very important. He felt proud of himself. One sunny morning, he flew around looking for someone to talk to. He saw a bull grazing in a field. He decided to fly down to talk to him. 


The little fly flew down and buzzed around the bull’s head The bull did not bother him. He went on chewing grass. 


The fly then buzzed right inside the bull’s ear. The bull continued chewing grass. The fly thought, ”What a stupid animal!”


Now the fly decided to land on one of the bull’s horns to make the bull notice him. He waited for the bull to say something, but the bull kept quiet.


The fly then shouted angrily, ”Oh, Bull, if you find than I am too heavy for you, let me know and I’ll fly away!”


The bull laughed and said, ”Little fly, I don’t care if you stay or leave. You are so tiny that your weight does not make any difference to me, so please be quiet and leave me alone.”








THE RABBIT AND THE WOLF


One day when a rabbit was walking in the forest, he heard someone crying out, “help! Help!” He looked around, and finally he saw a wolf. A great stone had fallen on his back so that he could not get up. He asked the rabbit’s help, and said that he would die if nobody helped him.


The rabbit worked very hard, and finally managed to get the big stone off the wolf’s back. Then the wolf jump up and caught the rabbit in his mouth. The rabbit cried and asked for mercy, but the wolf insisted on killing him for his meal.


Then the rabbit said, “No good person kills someone who has helped him. It is not fair. You can ask the duck, who is very fat and knows everything.”


So both of them went to the duck. He listened to their story, and then he said, “Show me the stone.” They went to the stone.


“Now, let me be sure about this,” said the duck. “Put the stone on the wolf’s back exactly as it was when you found him. “So the wolf lay down, and with much effort the stone was put on his back again.


“Well, what do you think?” the wolf asked the duck.


The duck thought for a moment. Then he said, “I think you were wrong to be cruel to the rabbit, which had help you. Now see if someone else will help you!”


And leaving him in the sorry state in which the rabbit had come upon him, they went their way.








Title





General Classification





 Pelican





The white pelican is one of the most successful fish eating birds


�The success is largely due to its command hunting behavior. A group, perhaps two dozen birds, will gather in a curved some distance off shore. The bird then begins to move forward towards the shore, beating the water furiously with their wings, driving the fish before them. When the water is shallow enough for the bird to reach the fish, the formation breaks up as each dips its bill into the water to scoops up its meal. As the bird lifts its head, the water drains from its bill leaving the fish which are then swallowed Pelicans are among the oldest group of birds. Fossils of this genus have been found dating back 40 million years. 





(taken from wikimedia, accessed on April 14 2009)








Description





Too Late


The plane was late and detectives were waiting at the airport all morning. They were expecting a valuable parcel of diamonds from South Africa. A few hours earlier, someone had told the police that thieves would try to steal the diamonds. When the plane arrived, some of the detectives were waiting inside the main building while others were waiting at the airfield. Two men took the parcel off the plane and carried it into the Customs House. While two detectives were keeping guard at the door, two others opened the parcel. To their surprise, the precious parcel was full of stones and sand.








Maciwoda Robot


Maciwoda robot is the latest innovation of Japan technology. It is a kind of robot, which can replace the works of house servant in daily lives. It is 5.5 feet height and weight 100 pound. It is not very heavy so that every user can take in anywhere. This model is designed to be mobile. Whenever, wherever we need it, it always ready to do everything to us. The most advantageous thing we can reach is that we don’t need to think of much we will pay for because it doesn’t need salary. This innovation is equipped with a sound sensor name “Braino”, which is located within its head. This apparatus is very small and is designed to be the most essential thing because it functions as the brain of the robot. Whenever we utter an order, this apparatus will respond our order and do what we want. ”Hando” is the part which is like human’s hands. It is designed as a unique model, resembles to our hands. It is 100 cm length and standardized to resemble to humans. This part is equipped with “iron fingers” to hold something and the most prominent is its wrist can be changed into the various types as broom to sweep and mop the floor. It is also equipped with air freshener. When we think of it, we refer to the foot, which is called “ Foota” as the part to prompt up its body. It is a flexible part and it is designed to be 200 cm length. The materials to form “Foota” are iron and aluminum.  “Foota” and shortened to reach the places under. It is also equipped with wheels and is able to step up or step down ladder.





Data Collection





To Save a Data into a Disk


To save a data into a disk is conducted to avoid the data attrition. In case of that, you have to follow these rules: prepare a new disk (formatted disk).There must be a complete computer apparatus such monitor, CPU, and the complete A: drives.


First, insert the disk into the A:drive.


Next, you type the data that you want to save.


Alternatively, if the data is already available, click the data.


Turn the pointer at the menu “file”


Then, clicks “save” and for the available data, just conducts right click.


Now, you can see the sub menu and turn the pointer to the data destination. In this case, you save the data in a disk so click A:/


Retype the name of the data if you wish.


After that, turn the pointer again to the top right corner and click “close”


The right steps perform a right saving. A person clicking the disk will get a right-saved data.
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