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CHAPTER II

REVIEW OF RELATED LITERATURES
In this chapter, the researcher will discuss about some theories and literature related to the matter being researched. These theories need to be described as theoretical basis for data analysis. The theories included in discussion are language teaching and learning strategy, and English proficiency. 
A. Language Teaching and Learning Strategy

1. Language Teaching Strategy

a. Strategy 

Strategy has important role in every activity, because every activity which want to achieve a goal, it always need a strategy.  Strategy is a method to plan of operation in the war, like how to manage a position or tactics of ground force or naval force in war (Hornby in Iskandarwassid and Sunendar, 2008: 3). According to J.R David (in Sanjaya, 2006: 126) Strategy is a plan, method, or series of activities designed to achieves a particular educational goal. Strategy is a set of instruments which is useful and active with individual participate directly to develop their second language or foreign language (O’malley and Chamot in Iskandarwassid and Sunendar, 2008: 3). Whereas according to Nunan (1999: 71) strategies are the mental and communicative procedures learners use in order to learn and use language.  

Strategy has interpretation as a broad outlines direction to act to achieve a particular goal. If it correlate with teaching and learning process, so strategy is a general pattern of the teacher activities, the students in the teaching and learning process to achieve a particular a goal (Djamarah and Zain, 2006 : 5). In the instructional context, Gagne (in Iskandarwassid, and Sunendar 2008: 3) also adds that strategy is internal individual ability for thinking, solving a problem, and making decision. It is mean that instructional process causing the students have a unique mind for analyzing, solving a problem in making decision.  

In educational context, strategy is important role, because to achieve a goal of teaching and learning, the teacher must have the strategies to extend the material or information to the students as like Oxford (in Nunan, 1999: 17) argues that strategies are important for two reasons. In the first place, strategies are tools for active, self-directed involvement, which is essential for developing communicative competence. Secondly, learners who have develop appropriate learning strategies have greater self-confidence and learn more effectively.
b. Teaching  

Teach originated from Old English. It is “taecan” which has a mean as a process of transfer information and knowledge from the teacher to the students (Sanjaya, 2006: 95).  

According to Smith (in Sanjaya, 2006: 96) teaching is imparting knowledge or skill. Teaching is an activity to organize or manage the environment, so create a good atmosphere and correlate it to the students in order to be enjoyable in learning process (Bohar Suharto in Faturrohman and Sutikno, 2007: 7). While Oemar Malik (in Faturrohman and Sutikno, 2007: 7) explains that teaching is a process of transfer knowledge and proficiency to the students.

Davies (in Faturrohman and Sutikno, 2007: 7) also states that teaching is a professional activity which needs an advance skill and as regard to make decision. Whereas Nana Sudjana (in Faturrohman and Sutikno, 2007: 7) explains that teaching is a process to manage, to organize the environment around the students, so it creating and supporting the students in learning process, and in the next step is a process to give guidance and assistance for the students in learning process.  

In other context, teaching also called instruction as explained by Gagne (in Sanjaya, 2006 : 102) instruction is a set of event that effect learners in such a way that learning is facilitated. To be more complete, Gagne explains:

“Why do we speak of instruction rather than teaching? It is because we wish to describe all of the events that may have a direct effect on the learning of a human being, not just those set in motion by individual who is a teacher. Instruction may include events that are generated by a page of print, by a picture, by a television program, or by combination of physical objects among other things. Of course, a teacher may plan an essential role in the arrangement of any of these events”. 
Tyson and Caroll (in Syah, 2008 : 182) also explain that teaching is a way working with students, a process of interaction, the teacher does something to students, the students do something in return. While Tardif (in Syah, 2008 : 182 argues that teaching is any action performed by an individual (the teacher) with the intention of facilitating learning in another individual (the learner). So, teaching strategy is:   

“The teacher activity to think and to strive for consistency among aspects and components which is molding instructional system, where the teacher uses a particular tactics. Cause instructional system is an activity, so thought and effort of aspects of its component consistency not only implementable before, but also in its implementation. This case based on the thought that a planning not always appropriate in implementation. So, teaching strategy has two dimensions. Firstly, teaching strategy in planning dimension. Secondly, teaching strategy in implementation dimension (Mujiono in Iskandarwassid and Sunendar, 2008: 8)”.

While Kemp (in sanjaya, 2006: 126) explains that teaching strategy is teaching activity which is must to do by the teacher and the students in order to teaching goal can be achieved effectively and efficiently. Dick and Carey (in Sanjaya, 2006: 126) also state that teaching strategy is a set of material and procedure of teaching which is used together to cause a learning output of the students.

So, language teaching strategy inferential as language instructional or teaching planning which is done accurately and measurable. If it correlated with language teaching, so language teaching strategy is teacher action to implement a planning to teach a language. It is mean an effort of the teacher in use a variable of language teaching like goal, material, method and instrument, and evaluation in order to influence for the learners to achieve a particular goal.

Language teaching strategy also inferential as instructional skill pattern which is chosen by a lecturer or a teacher to implement language skill program. That’s program designed in order to create a situation for a learner to do a mental and an intellectual activity optimally to achieve a goal of language skill like listening skill, speaking skill, reading skill, and writing skill.
c. Kinds of teaching strategies 

Iskandarwassid and Sunendar in their book “Strategy Pembelajaran Bahasa”(2008 : 26) explain about the classification of teaching strategy, they are :
1) Teaching Strategy Based on The Component of Instructional Program
(a)    Teacher-Centered Strategy

Teaching strategy which is applying teacher-centered is the oldest strategy, usually called by the traditional of teaching strategy. In this strategy, teaching is just to transfer knowledge and to extend an information to the students. So, the teacher as a source of information which has a dominant position. Whereas, the students just receive all of the information from the teacher. In this case, in learning process, the students are passive. 

(b) Student-Centered Strategy

In student-centered strategy, teaching is an effort to create an environment system which is to optimum the learning activity. It is mean that teaching is an effort to create learning atmosphere for the students optimally. In this strategy, the students as a subject not an object in teaching-learning process. In teaching and learning process, the teacher gives an opportunity for the students to be more active, so in this case, the teacher just as a facilitator and motivator to help the students improve their ability.

(c)    Material-Centered Strategy

Material-centered strategy refers to the opinion which is explain that learning is an effort to get and to mastery the information. According to Gulo (in Iskandarwassid and Sunendar, 2008: 29) in this strategy, there are two matters which need to get a notice. Firstly, learning into cognitive domination where is an affective education and skill get less a notice sufficiency in increasing a quality of human. Secondly, the material which is given in class and in text book will be decrepit cause development of science and technology is rapidly. A material just as an input in teaching and learning process.
2) Teaching Strategy Based on The Activity of Instruction or Material Preparation.

(a) Expository Strategy


Expository strategy is the strategy which is decipherment form, in written material in spite of the explanation, or verbal presentation. So, teacher prepares a material completely, before given it in class. This strategy, material presented by the teacher for the students, and the students must be able to mastery that materials. It is mean that, in this case, the teacher as an informant (teacher-centered) and the students just as a receiver of information (passive). 

(b) Heuristic or Curiorstic Strategy

Heuristic strategy is a strategy which is requires the aspects of the component instructional system turned to the students’ activation look for and find a fact, a principle, a concept by them selves appropriate with what they need. In this case, at the first the teacher gives instruction for the students on the data selected, and then the students make a conclusion based on that data. If a conclusion is exact, so a purpose of this strategy is success and a process is end. So, the students have important role and they must be active, whereas the teacher just as a facilitator. 
3) Teaching Strategy Based on Instruction or Material Preparation

(a) Deduction Strategy

In deduction strategy, the instruction (information) processed from the general to the specific, from the abstract to the real, from the abstract concept to the concrete explanation, from the premise to the logical conclusion. In this strategy have three steps. They are: firstly, the teacher chooses a material to teachable. Secondly, the teacher gives a material to the students. Thirdly, the teacher gives examples and goes to show it to the students. 

For example: instruction of singular sentence, so the teacher begins from the definition, the examples, and the explanation about the characteristics of singular sentence. 

(b) Inductive Strategy

In deduction strategy, the instruction (information) preparation begins from the specific matter, from individual to the general phenomenon, from the empirical individual to the general concept. Kenneth (in Iskandarwassid and Sunendar, 2008: 31) states that there are many steps to determine induction strategy. Firstly, the teacher chooses a part of material, a common procedure, a principle, a concept to teachable. Secondly, the teacher gives specific examples to arranging a hypothesis. Thirdly, the evidences given to justify or negatify a variety of its hypothesis.  Fourthly, make a conclusion from that evidences and examples. 


For example: if induction applied in instruction of singular sentence, so at the first, the teacher gives examples of the singular sentence, then explains about its characteristics until the students can make definition about singular sentence by them selves.
4) Teaching Strategy Based on Method of Discovery Process

(a) Expository Strategy

Expository strategy like has explained above. This strategy requires all of aspects of instructional component turned to the information’s received directly by the students. 

(b) Discovery Strategy

Discovery is a mental process of the students to be able to assimilate a concept or a principle. A mental process mean observe, estimate, understand, classify, digest, explain, measure, and make a conclusion (Roestiyah in Iskandarwassid and Sunendar, 2008: 32). 

In discovery strategy, the students have authorship to find or to experience a mental process by them selves. The teacher is guiding and giving instruction. In this strategy, the teacher must improve the students’ activity in learning process. 

The advantages of the discovery strategy for the students are: 

· Develop, set up preparation, and mastery of skill in cognitive process. 

· Getting individual knowledge, so it can well keep in the students’ memory.

· Motivate the students to learn.

· Giving the students’ opportunity to amend and to progress appropriate their ability.

· Give the students’ guidelines in order to have a motivation to learn more.

· Reinforced and add to confidence the students with their discovery process.

This strategy also has a weakness, this strategy less effective if it applied in large class. 

While, Ghazali in his book “Pembelajaran Ketrampilan Berbahasa” (2010:1) explains that there are three perspectives or approach in teaching, they are:

(a) Teaching Based on The Communication Perspective

The orientation of communicative instruction hammered at a language using (greeting, suggestion, apologize, giving instruction and information) in social situation like in friends’ house, clinic, train station. The students accept a rehearsal to interact with the teacher or their friends.

During communicative phase, at the first time, the students fixed to the cultural situation which is sue a variety of language using:

· Comparing information with limited cooperation (for example: yes, no question).

· Comparing information with unlimited cooperation (for example: miscommunication of information, find the differences).

· Comparing information and process it (for example: discuss or evaluate the information- find the information to solve a problem).

· Information process (for example: discuss or evaluate the facts in order to solve a problem or to achieve a decision).

To create learning environment in order to increase communication, Vogel, Brassard, Park, Thibaudeu, and White (in Ghazali, 2010: 10) give six components of the characteristics of special communicative classroom:

· Language input focuses on the concepts and the information. 

· Class expression dynamics determined by interaction

· Demand of assignments which is fulfill in real characteristics.

· Interesting material, stimulate intellectual ability and challenge 

· Methodology which is increase an interaction through students’ activity as a center

· Language assignments which are emphasizing on the collection of information activity, create a discrepancy situation, and increase a variety of skill and strategy development.
Savigon (in Ghazali, 2010 : 11) argues that communicative classroom must involve the learners in dynamic and interactive communication process and give an opportunity for the learners to have an experience about language and also analyze it. Language experience must involve the learners, it is mean that involve cognition, psychomotor, and affection dimensions.

Based on the concepts of communicative teaching above, there are seven principles of class based on the communication perspective, they are:

(1) Determine a functional language using in different social situation

(2) Classify a class activity correlating between a language form and language function, and give a functional practice in social situation

(3) Use an interesting material, stimulate an intellectual, and challenge the students

(4) Adding together language assignments which is emphasize on the collection of information activity, collaboration, and interaction which have a particular purpose

(5) Focuses on the students, a quality of their cognition, psychomotor, and affection.

(6) Give an opportunity to the students to change and to unearth an attitude, feeling, and their opinion

(7) Give an opportunity to the students to integrate a different skill in language to finish language assignment.
(b) Teaching based on proficiency perspective

From teaching perspective, procedures of class needed to implement the type of this teaching perspective which demands in the students activities oriented. The students must be interacting with the others; it is mean mixed up with language use interactively related to their affective and interest requirement. Authentic language and cultural situation must use as much as possible, that is create many opportunity for the students to implement a function of communication. The teacher must gives error correction which influence in linguistic accuracy (phonology and grammatical) and also in meaning and information.

(c) Teaching Based on Interaction Perspective

Interactive teaching focuses on the effort to create communicative situation and enable for the students to extend and receive the authentic instruction which contain with the interesting information for sender and receiver of instruction.  

From interaction,” the students get facilitate in using language” when they take in situation which requires a collaboration and negotiation in contexts involved (Rivers in Ghazali, 2010: 28).

The class principles based on interaction perspective are:

· Emphasize in students’ characteristics-age, requirements, reason to lean a language- in curriculum design and lesson plan.

· Emphasize in collaboration and group work as facilitate to improve instructional or natural communication.

· Adding the language assignments which demand a variety of language skills and behaviors.

· Use an interesting language, useful and challenge for the students.

· Give different opportunity to the students to give their contribution.

· Focuses on different learning modality; sight, sound, touch, and sources of multimedia. 

· Put the students in situations problem solving which have a variety of solution.

2. Language Learning Strategy

Learning is a process of behavior change of the learners as it is interaction among the learners and the environment through experience and rehearsal. This change occurs comprehensively, as regard cognition, psychomotor, and affection aspects (Iskandarwassid and Sunendar,    2008: 5).

While Gulo (in Iskandarwassid and Sunendar, 2008: 1) states that learning as a mental intellectual activity, substantially as an effort to change behavior. Whereas Hilgard (in Sanjaya, 2006:112) argues that learning is the process by wich an activity originates or changed through training procedures (wether in the laboratory or in the natural environment) as distinguished from changes by factors not attributable to training.

According to Skinner (in Syah, 2008: 90) learning is a process of progressive behavior adaptation. Hitzman (in Syah, 2008: 90) states that learning is a change in organism due to experience which can affect the organism’s behavior. Wittig in his book Psychology of Learning (in Syah, 2008; 90) also states that learning is any relatively permanent change in an organism’s behavioral repertoire that occurs as a result of experience.

Chaplin (in Syah, 2008; 90) limits learning in two kinds formula. First formula, learning is acquisition of any relatively permanent change in behavior as a result of practice and experience. Second formula, learning is process of acquiring responses as a result of special practice. Whereas Rebber in his dictionary which appertain modern Dictionary of psychology (in Syah, 2008; 90) limits learning in two kinds definition. First definition, learning is the process of acquiring knowledge. Second definition, learning is a relatively permanent change in responds potentially which occurs as a result of reinforced practice.

In fact, learning is the human ability which least needs manipulation by others, most learning is not the result of instruction. It is rather the result of unhampered population in a meaningful setting (Illich in Harmer, 2007: 52)



Based on the statements about learning definitions above, it can be inferred that learning is a process of behavior change of the learner, in cognition, psychomotor, and affection aspects cause interaction and experience process with the others and the environment around them.


So, Stren in Iskandarwassid and Sunendar (2008: 7) states that learning strategy as a trends or a universal characteristic from approach which is used by the language learners.

Learning strategies have been defined by several researchers like Bialystok, 1978; Chamot, 1987; O’Malley & Chamot, 1990; Oxford, 1990; Rubin, 1987. These definitions are listed chronologically below with remarks about the major points made in each work (Ya-Ling Wu, 2008):

· Bialystok, E. states that Language learning strategies are optional means for exploiting available information to improve competence in a second language.

· Rubin, J., Learning strategies are those which contribute to the development of the language system that the learner constructs and affects learning directly.

· Chamot, A., Learning strategies are techniques, approaches, or deliberate actions that students take in order to facilitate the learning and recall of both linguistic and content area information.

·  O’Malley, J. & Chamot, A., Learning strategies are the special thoughts or behaviors that individuals use to help them comprehend, learn, or retain new information.

· Oxford, R., Learning strategies are specific actions taken by the learner to make learning easier, faster, more enjoyable, more self-directed, more effective, and more transferable to new situations.

· Hall, J. K., Learning strategies are goal-directed actions that are used by learners to mediate their own learning.

Whereas, Subana and Sunarti (in Iskandarwassid and Sunendar, 2008: 5) argue learning strategy:

· General design or abstract characteristic from the teacher and the student’s activity in teaching and learning process.

· Universal planning about teaching process to achieve a particular educational goal.

· Design which is used in teaching process, plan materials and facilitate of teaching in classroom.

·  General design of the students’ activity which describe a process or a creation of particular situation to achieve teaching activity, so there is change behavior.
Generally, based on the opinions above, it can be concluded that learning strategy is technique or activity which used by the teacher and the students to make teaching and learning process is easier to be understand.  
a. Classification of Learning Strategy

1)  O’malley and Chamot


In 1980 decade, O’malley, chamot et.al research many kinds of strategy which is used by the learners to learn English language as a second language in USA and its result is learning strategies are typically grouped into three categories, that is, metacognitive, cognitive and socio-affective.

(a) Metacognitive Strategy


Metacognitive is general definition about thinking. This strategy makes the learners conscious of reading and problem solving process. They will more conscious about the skills which they needed to fulfill a particular learning situation (Iskandarwassid and Sunendar, 2008: 19).   


So, metacognitive strategies are management techniques by which learners control their learning process via planning, monitoring, evaluating, and modifying their learning approaches (Rubin in Ya-Ling Wu, 2008).
(b) Cognitive Strategy

Cognitive strategies are behaviors, techniques, or actions used by learners to facilitate the acquisition of knowledge or a skill (Derry & Murphy, 1986; Rubin, 1987 in Ya-Ling Wu, 2008).

Cognitive strategy just limits in special learning assignments and involve manipulation of material itself directly. This strategy used to manage a material in order to can be remembered in long time (Iskandarwassid and Sunendar, 2008: 20). So, this cognitive strategy operates directly in information income and manipulates it with methods which increase learning (Tarigan, 1993: 158).

(c) Socio-affective Strategy

Socio-affective strategy is a kind of learning strategy which consist of using interactions to help the learners in comprehension, in learning, or in remembrance of information. This strategy describe a large classification involve interaction with the others or intentional control to the influence (Tarigan, 1993: 159). 


Hall (in Ya-Ling Wu, 2008) also states that Socio-affective strategies include asking for clarification, repeating, imitating, circumlocuting, cooperating, and engaging in private speech.

The detail of three categories of language learning strategy of O’Malley et.al version is shown in the table 2.1.

2) Oxford 

 




According to Oxford in the year of 1990 (Ya-Ling Wu, 2008), learning strategies may be divided into two classes, direct strategies and indirect strategies, and each class contains three categories. Direct strategies help learners to learn the target language directly; indirect strategies help learners to support and manage language learning without directly involving the target language. Direct strategies are subdivided into memory, cognitive, and compensation strategies; indirect strategies are subdivided into metacognitive, affective, and social strategies. 


 Oxford’s classification as described below 

(a) Memory  strategies

Memory strategies are techniques that help learners store and retrieve new information, e.g., creating mental linkages, applying images and sounds, reviewing in a structured way, etc.
(b) Cognitive strategies.
Cognitive strategies are skills or steps that involve direct analysis, transformation, or synthesis of the target language, such as formal practice with sounds or structure, functional practice in natural interactions, reasoning, translating, analyzing, note-taking, etc. 

(c) Comprehension Strategies

Compensation strategies are those that enable learners to make up their missing knowledge in the process of comprehending or producing the target language, such as guessing wisely in listening and reading, using gestures, switching to the native language, and using a synonym or description in order to get the meaning across in speaking or writing.
(d)  Metacognitive Strategies

Metacognitive strategies are steps that learners take to manage or regulate their learning, such as planning and arranging for learning tasks, setting goals and objectives, monitoring the learning process for errors, and evaluating progress.
(e)  Affective Strategies

Affective strategies are those strategies that help learners gain control over their emotions, attitudes, and motivations related to language learning. Such strategies include encouraging oneself through positive self-talk, talking with someone about your feelings about learning the target language, etc. 

(f) Social Strategies 
Social strategies are actions that involve other people, such as asking questions, cooperating with others, and becoming aware of others’ thoughts and feelings.

3) Stern 

Stern classifies learning strategy into two categories, are: analytic strategy and experiential.
(a) Analytic Strategy

Analytical strategy include a variety of techniques in teaching learning level which is designed to increase second language learning out of actual application situation. Analytic techniques refer to introduction, observation, explanation, comparison, illustration, and practice second language characteristics or language application aspect. Through this strategy may the learners can focus on language code. 

There are five characteristics of analytic strategy, are:

· Analytic strategy focus on special language characteristic

· De-contextualitation of linguistic characteristic is more important

· As an object research, language is tested, observed, explained, compared, and arranged in a system.

·  The learners get an opportunity to practice target language characteristic better.

· This strategy gives attention in errors correction to the learners.

(b) Experiential Strategy

The researches of COLT (Communicative Orientation of Language Teaching) indicate that there are five experiential strategy characteristics of language learning, they are:

· Experiential strategy focus on a substantive topic and motivated (not arbitrary or trivial)

· The learners involved in a means activity, not in rehearsals

· Application of language must have real communication characteristic which use language skills as a means activity

· This strategy prioritized in transfer of meaning, fluency, and accuracy

· Diversity social interaction

To make that strategies are clearer, look at this comparison between analytic strategy and experiential strategy in language learning in this table (Harley et.al in Tarigan, 1993:155)

Table 2.2 

	Experiential strategy
	Analytic strategy

	· Focus on a real topic or main idea and stimulate (not as you like)

· The learners involved in a means activity, not in rehearsals

· Application of language have real communication characteristic or use ones of language skill as a part of particular action

· Prioritized in transfer of meaning ad fluency more than errors correction of linguistic and accuracy

· Diversity social interaction 
	· Focus on second language aspect include phonology, grammatical, function, discourse, sociolinguistic

· Study on cognitive of language component (a rule and an information is noted; the component made prominent, connected with the others component and systems)

· Practice or rehearsal of language components or language skill aspects 

· Attention on the accuracy and prevention in errors

· Diversity social interaction  which is needed 


             Tarigan, 1993,155 
B. English Proficiency

1. Definition

Every one has a proficiency in their self and always different which the other. Sometimes they do not know what skill they have. They will feel have a proficiency when they feel have upgrading in a certain learning process like in reading process. They will feel that they have a proficiency when they can not read before, but now they can read fluently. 

Proficiency is a person’s skill in using language for a specific purpose. Proficiency refers to the degree of skill which a person can read, write, speak or understand language (Ricard et.al, 1992: 204). Proficiency referred as a purpose, so it can be defined with a variety of special or standard purpose. Then that purposes or standards can be function as criteria which use to assess proficiency as empirical facts which as actual performance of particular student individually or students’ group. If it has formed, proficiency can be keyed to the others variables in model: context, students’ characteristic, learning condition, and learning process. Therefore, conceptualization and description of proficiency is important step in second language learning research (Stern in Ghazali, 2010:47).

2. The Language Domain

Blagojevich et.al (2004:4) state that English language proficiency standards encompass four language domains: listening, speaking, reading, and writing. The language domains reflect the modality of the communication that is further delineated by the language proficiency levels and their model performance indicators. The definitions of the language domains are as follows:

Listening—process, understand, interpret, and evaluate spoken language in a variety of situations.
Speaking—engage in oral communication in a variety of situations for an array of purposes and audiences. 
Reading—process, interpret and evaluate written language, symbols and text with understanding and fluency. 

Writing—engage in written communication in a variety of forms for an array of purposes and audiences. 

Four components above must be learned by the learners because they are important component of language. Those components are part of the English proficiency standard. so, a person called have language proficiency when they proficient in the fourth of language components above.  
3. Proficiency Levels 

The ACTFL Proficiency Guidelines have come to be a widely recognized proficiency standard in language teaching circle. The current version of the guidelines is historically related to what for many years was a referred to as “FSI levels” of speaking proficiency. The FSI (Foreign Service Institute) levels, now referred to as “ILR” (Interagency Language Roundtable) levels in more formal research settings represent points on an increasing skill of sophistication as determined by the FSI Oral Interview. The Oral Interview is a carefully designed set of structured tasks that elicit pronunciation, fluency and integrative ability, sociolinguistic and cultural knowledge, grammar and vocabulary (Brown, 2001: 97). The test-taker is judged to process proficiency that falls into one of the following eleven different levels:

	LEVEL                                            DESCRIPTION

0 unable to function in the spoken language

0+           able to satisfy immediate needs using rehearsed utterances

1 able to satisfy minimum courtesy requirement and maintain very simple face-to-face conversations on familiar topics

1+      able to initiate and maintain predictable face-to- face conversations and satisfy    limited social demands

2 able to satisfy routine social demands and limited work requirements

2+          able to satisfy most work requirements with language usage that is often, but not always, acceptable and effective

3 able to speak the language with sufficient cultural accuracy and vocabulary to participate effectively in most formal and informal conversations on practical, social, and professional topics

3+           often able to use the language to satisfy professional needs and wide range of    sophisticated and demanding tasks

4  able to use the language fluently and accurately on all levels normally pertinent to professional needs

4+           Speaking proficiency is superior in all respects, usually equivalent to that of a well-educated, highly articulate native speaker

5 Speaking proficiency is functionally equivalent to that of a highly articulate, well-educated native speaker and reflects the cultural standards of the country where the language is  spoken   


 Table 2.3 the test-taker is judged to process proficiency (Brown 2001, 97)

The ACTFL Proficiency Guidelines were created to expand on the FSI levels so that listening, reading and writing would also be included. The Guidelines have one other important difference: they are not connected with any one proficiency test, as the FSI levels are. Instead, they were created to guide any test-maker in the process of assessment. Today, numerous test designers utilize the Guidelines as a standard for assessment. 
 Table 2.4 ACTFL proficiency Guidelines (American Council on The Teaching of Foreign Languages in Brown 2001,100)






Generic Description-Speaking

Novice 
the novice level is characterized by the ability to communicate minimally with learned material.

Novice-Low
oral production consists of isolated words and perhaps a few high-frequency phrases. Essentially no functional communicative ability

 Novice-mid
oral production continues to consist of words and learned phrases within very predictable areas of need, although quality is increased. Vocabulary is sufficient only for handling simple, elementary needs and expressing basic courtesies. Utterances rarely consist of more than two or three words and show frequent long pauses and repetition of interlocutors’ words. Speaker may have some difficulty producing even the simplest utterances. Some Novice-Mid speakers will be understood only with great difficulty.

Novice-high
able to satisfy partially the requirements of basic communicative exchange by relying heavily on learned utterances but occasionally expanding these through simple recombination of their elements. Can ask question or make statements involved learning material. Shows sight of spontaneity, although this falls short or real autonomy of expression. Speech continues to consist of learned utterances rather than of personalized, situationally adapted ones. Vocabulary centers on areas such as basic objects, places, and most common kinship terms. Pronunciation may still strongly influenced by first language. Errors are frequent, and in spite of repetition, some Novice-High speakers will have difficulty being understood even by sympathetic interlocutors.

Intermediate
the intermediate level is characterized by the speaker’s ability to:

· Create the language by combining and recombining learned elements, through primarily in a reactive mode

· Initiate, minimally sustain, and close in a simple way basic communicative tasks

· Ask and answer questions 

Intermwdiate-Low
able to handle successfully a limited number of interactive, task-oriented, and social situations. Can ask and answer questions, initiate and respond to simple statements, and maintain face-to-face conversation, although in high restricted manner and with much linguistic inaccuracy. Within this limitations, can perform such as tasks as introducing self, ordering a meal, asking directions, and making purchases. Vocabulary is adequate to express only the most elementary needs. Strong interference from native language may occur. Misunderstanding frequently arise, but with repetition, the Intermwdiate-Low speakers can generally be understood by sympathetic interlocutors.

 Intermwdiate-Mid
able to handle successfully a variety of complicated, basic, and communicative tasks and social situations. Can talk simple about self and family members. Can ask and answer questions and participate in simple conversation in topics beyond the most immediate needs, e.g; personal history and leisure personal activities. Utterances length increases slightly, but speech may continue to be characterized by frequent long pauses, sin in the smooth corporation of even basic conversational strategies is often hindered as the speakers struggles to create appropriate language forms. Pronunciation may continue to be strongly influenced by first language, and fluency may still be strained. Although misunderstanding still arise, Intermwdiate-Mid speakers can generally be understood by sympathetic interlocutors.

. Intermwdiate-High
able to handle successfully most uncomplicated communicative tasks and situational situations. Can initiate, sustain, and close a general conversation with a number of strategies appropriate to a range of circumstances and topics, but errors are evident. Limited vocabulary still necessitates hesitation and may bring about slightly unexpected circumlocution. There is emerging evidences of connected discourse, particularly for simple narration and/or description. Intermwdiate-High speakers can generally be understood even by interlocutors not accustomed to dealing with speakers at this level, but repetition may still be required.

Advanced 
the advance level is characterized by the speaker’s ability to:

· Converse in a clearly participatory fashion

· Initiate, sustain and bring to closure a variety of communicative tasks, including that close require an increased ability to convey meaning with diverse language strategies due to a complication or an unforeseen turn of events.

· Satisfy the requirements of school and work situation, and

· Narrate and describe with paragraph-length connected discourse

Advanced
able to satisfy the requirements of every day situations and routine school and work requirements. Can handle with confidence but not with facility complicated tasks and social situations, such as elaborating, complaining, and apologizing. Can narrate and describe with some details, linking sentences together smoothly. Can communicate facts and talk casually about topics of current public and personal interest, using general vocabulary. Shortcomings can often be smoothed over by communicative strategies, such as pause fillers, stalling devices, and different rates of speech. Circumlocution which arises from vocabulary or syntactic limitations very often is quite successful, through some groping for words may still be evident. The advanced level’s speakers can be understood without difficulty by native interlocutors.

Advanced-Plus
Able to satisfy the requirements of a broad variety of everyday, school, and work situations. Can discuss concrete topics relating to particular interests and special fields of competence. There is emerging evidence of ability to support opinions, explain in detail, and hypothesize. The advanced-plus speaker often shows a well-developed ability to compensate for an imperfect grasp of some forms with confident use of communicative strategies, such as paraphrasing and circumlocution. Differentiated vocabulary and intonation are effectively used to communicate fine shades of meaning. The advanced-plus speaker often shows remarkable fluency and ease of speech, but under the demands of superior-level complex tasks, language may break down or prove inadequate.

Superior
the superior level is characterized by the speaker’s ability to:

· Participate effectively in most formal and informal conversations on practical, social, professional, and abstract topic; and

· Support opinions and hypothesize using native-like discourse strategies.

Superior 
able to speak the language with sufficient accuracy to participate effectively in most formal and informal conversations on practical, social, professional, and abstract topics. Can discuss special fields of competence and interest with ease. Can support opinions and hypothesize, but may not be able to tailor language to audience or discuss in depth highly abstract or unfamiliar topics. Usually the Superior-level speaker is only partially familiar with regional or other dialectical variants. The superior level speaker commands a wide variety of interactive strategies and shows good awareness of discourse strategies. The letter involves the ability to distinguish main ideas from supporting information through syntactic, lexical, and suprasegmental features (pitch, stress, intonation, sporadic error may occur, particularly in low-frequency structures and some complex high-frequency structures more common to formal writing, but no patterns of errors are evident. Errors do not disturb the native speaker or interfere with communication.






Brown in his book “Teaching by Principles An Interactive Approach To Language Pedagogy (2001: 98)” divided proficiency levels in teaching into three categories are:  

· Teaching Beginning Levels

Since students at this level have little or no prior knowledge of the target language, the teacher (and accompanying techniques and materials) become a central determiner in whether students accomplish their goals. This can also be the most tangibly rewarding level for a teacher because the growth of students’ proficiency is apparent in a matter of a few weeks.


At the beginning or even false-beginning level. Your students have very little language “behind” them. You may therefore be tempted to go along with the popular misconception that the target language cannot be taught directly, that you will have to resort to a good deal of talking “about” the second language in the students’ native language.

1. Authenticity of language 



The language that you expose your students to should. According to principles of CLT discussed in Chapters 4 and 5, be authentic language, not just because students are beginners. Simple greetings and introductions, for example, are authentic and yet manageable. Make sure utterances are t estimated to short, simple phrases. At times such language may appear to be artificial because of all the repetition needed at this stage. Don’t despair; your students will appreciate the opportunity to practice their new language.

2. Fluency and accuracy 

Fluency is a goal at this level but only within limited utterance lengths. Fluency does not have to apply only to long utterances. The “flow” of language is important to establish, from the beginning, in reasonably short segments. Attention to accuracy should center on the particular grammatical, phonological, or discourse elements that are being practiced.

3. Student creativity

The ultimate goal of learning a language is to be able to comprehend and produce it in unrehearsed situations, which demands born receptive and productive creativity. But at beginning level, student can be creative only within the combines of highly controlled of language. Innovation will later when student get more language under their control.

4. Listening and speaking goals 

Listening and speaking functions for beginners are meaningful and authentic communication tasks. They are limited more by grammar, vocabulary, language functions can be achieved with very uncomplicated language.

5. Reading and writing goals 

A glance at the scope and sequence charts in figure 7.1 reveals some notice-able differences between levels 1 and 4 in reading and writing skills. In level 1, reading and writing topics are confined to brief but nevertheless real-life written material. Advertisements, forms, and recipes are grist for the beginner’s reading mill, while written work may involve forms, lists, and simple notes and letters. The most important contextual factor that you should bear in mind in teaching reading and writing to beginners is their literacy level in their own native language an issue that is covered in chapter 18. 

· Teaching Intermediate Levels 
In intermediate levels, the students have progressed beyond novice stages to an ability to sustain basic communicative tasks, to establish some minimal fluency, to deal with a few unrehearsed situations, to self-correct on occasion, to use a few compensatory strategies, and generally to “get along” in the language beyond mere survival.

1. Authenticity of language 

At this level students sometimes become overly concerned about grammatical correctness and may want to wander into esoteric discussions of grammatical details. This penchant for analysis might get them too far afield from authentic, real language. Make sure they stay on the track.

2. Fluency and accuracy 

The dichotomy between Fluency and accuracy is a crucial concern here, more so that either of the order ends of the proficiency spectrum. Some students are likely to become overly concerned about accuracy, possibly berating themselves for the mistakes they make and demanding constant corrections for every slip-up. Other may slide into a self-satisfied rut in which they become actually fluent. In the technical sense of the term, but in which they become very difficult to comprehend. Be on the lookout for both types of student and be prepared to offer individualized attention to each. 

3. Student creativity

The fact that some of this new language is now under control gives rise to more opportunities for the student to be creative. Interlanguage errors such as: 

Does John can sing?

What means this?

Are a good indication of the creative application of a system within the learner’s mind. Try to recognize this form of creativity as a positive sign of language development and of the internalization of a coherent system. Students are also becoming more capable of applying their classroom language to unrehearsed situations.

4. Listening and speaking goals

The linguistic complexity of communicative listening-speaking goals increases steadily. Along with the creation of novel utterances, students can participate in short conversations, ask and answer questions, find alternative ways to convey meaning, solicit information from others, and more. The functions themselves may not be intrinsically more complex, but the forms they use are.

5. Reading and writing goals 

Increasing complexity in terms of length, grammar, and discourse now characterizes reading material as students read paragraph and short, simple stories, and are beginning to use skimming and scanning skills. 

· Teaching advance levels

In this level, the students move up the developmental ladder, getting closer and closer to their goals, developing fluency along with a greater degree of accuracy, able to handle virtually any situation in which target language use is demanded.

1. Authenticity of language 

Everything from academic prose to literature to idiomatic conversation becomes a legitimate resource for the classroom. Virtually no authentic language material should be summarily disqualified at this stage.
2. Fluency and accuracy 

At this level most, if not all of your students are “fluent” in that they have passed beyond the breakthrough stage and are no longer thinking about every word or structure they are producing or comprehending. A handful or two of problems still need attention. If errors are relatively rare, an occasional treatment from you or from peers may be quite helpful. 

3. Student creativity

The joy of teaching at this level is in those moments of student performance when you know that they are now able to apply classroom material to real contexts beyond. Make sure that students keep their eyes fixed on those goals. Be ever wary of classroom activity that simply ends right there in the classroom. 

4. Listening and speaking goals

At this level students can focus more carefully on all the sociolinguistic nuances of language. Pragmatic constraints are common area needing work as students fine-tune their production and comprehension in terms of register, style, the status of the interlocutor, the specific context of a conversational exchange, turn-taking, topic nomination and termination, topic changing, culturally conditioned language constraints. 

5. Reading and writing goals 

Reading and writing skills similarly progress closer and closer to native speaker competence as students learn more about such things as critical reading, the role of schemata in interpreting written texts, and writing a document related to one’s profession (laboratory reports, records of experimental research findings, etc.). 

4. Measure Proficiency Levels



According to Ya-Ling Wu in his research on the title “Language Learning Strategies Used by Students at Different Proficiency Levels (2008)” explains that:
”English proficiency was measured by GEPT (General English Proficiency Test). GEPT is a test of general English proficiency, which was sponsored by Ministry of Education and developed by the Language Training and Testing Center in 1990. The test includes four parts: listening, reading, writing and speaking. GEPT is divided into five levels: elementary, intermediate, high intermediate, advanced and superior. In listening test, it contains three sections: 10 questions on picture description, 10 questions on question-response and 10 questions on short conversation. The reading test includes three sections: 15 questions on incomplete sentence, 10 questions on cloze and 10 questions on reading comprehension. The writing test consists of 5 questions on sentence rewriting according to the required direction, 5 questions on sentence combining, 5 questions on rearranging given words into a sentence and paragraph writing based on the given picture. The scores on listening, reading and writing were used to analyze the relationship between language learning strategy use and English proficiency”.
So, to measure proficiency level of people are using GEPT (General English Proficiency Test). This GEPT is a test of general English proficiency includes listening, reading, writing and speaking.
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