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CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter presents some reviews of relevant theories and studies that are about theories of language and community, theories of English teaching and learning as a foreign language, the English teaching and learning process, and the English teaching and learning speaking.
A. Theory of Language and Community
1. The Function of Language

Using a language as a primary means of communicating our thoughts is so natural for many people that are often difficult to realize what in fact language functions are. Some of the roles of language are so mundane that they are hardly ever notice, other are very elevated, or even abstract. Language is considered to be a system of communicating with other people using sounds, symbols and words in expressing a meaning, idea or thought. This language can be used in many forms, primarily through oral and written communications as well as using expressions through body language.
Furthermore, as Hornby states that language is a system of sound and words used by humans to express their thoughts and feeling (Hornby, 1995:123).  The function of language is the use to which language is put. The purpose of an utterance rather than the particular grammatical from an utterance takes. Generally function of language is as social communication tool. Savington that quotes from Holiday says that language has three basic functions, Savington (1982:17),   they are:
a. Language serves for the expression of context: that is from the speaker experience of the real world, including the inner world of this own consignees. 
b. Language serves to establish and maintained social relation through this function, which we may refer to as interpersonal / social group are determined and individual is identified and reinforced, since by enabling him to interact with other. Language also serves in the experience and develops of his own personality.

According to Oka, which is quoted by Prasetyo that Stuart chase explain that a language in community has two functions, Prasetyo (2008:12), they are:
1) As mean of external communication, its means of communication for interpersonal in the a nation
2) As mean of internal communication. Its means of communication for member of the community and for himself.
2. Theory of Community

As mentioned previously, Community is a composite of group of people who are organized (Hornby, 1995:621). Community is group of people of some people who share and concern a passion for something they do and learn how to do it better as they interact regularly. Community is  people forming a smaller social unit within a larger one, and sharing common interest, work, identity, location, etc. a college community, the labor community. According to Robert Redfield, community is small settlement of people self-contend and distinct from all other communities (Redfield, 1963:119).
Meanwhile, according to Wardhough et all which is quoted by Susanto, says that speech community is a social group which may be either monological or multilingual, held together by frequently of social interaction pattern and set of surrounding areas by weakness in the line communication linguistic (Susanto, 2008:13). Communities may consist of small group bound together make a circle around by face-to-face contact.
The community is very important for the learning and maintenance of a language. A learner of the target language who has no contact with a community in which the language is spoken will have more possible failure to learn or maintain his or her target language.
Communicative language teaching and learning require a sense of community, an environmental of trust and mutual confidence where learner may interact without fear or threat of failure. Communication involves not only an expression of the segmented self but also total openness of the self. Such communication would behave to be present in the authentic community. Good teacher have long recognized the value of community in all learning environment and have found ways to encourage group cohesiveness and responsibility without community there can be no communication.

B. Theory of English Teaching and Learning as a Foreign Language

1. Theory of English Learning
A learning theory is a systematic integrated outlook about the nature of the process whereby people relate to their environment in such away as to enhance their ability to use both themselves and their environments more effectively (Bigge, 1982:4).
According to Krasen as quoted by Richard and Rodgers learning is available only as monitor (Richard and Rodger, 2001:22). The monitor is repository of conscious grammatical knowledge about a language that is learned through the acquired system.
Psychologically, learning is a process of behavior changes of an individual as a result of interaction to the environment in fulfilling the needs of his/her life. The changes itself will be expressed in their whole aspects of behavior. One of successful characteristics in learning process is signaled by the change of behavior of the individual who have learned. 
The word “change” means that someone who has experienced process of learning, he will experience change of behavior, either cognitive aspect, psychomotor, or affective. Huda states that learning is conscious process of role internalization which result either from overt teaching or a self-study of linguistic rules. It profits from error correction and rule explanations. The process of learning depends on external factors and this may account for individual differences (Huda, 1999:7-8).
There is no final answer for many questions about learning, and no theory can be found to be absolutely superior to all others. Nevertheless, teacher can develop learning theories of their own. Through study of learning theories and their historical development, teacher should gain insight into the harmonies and conflicts that prevail in present educational theory. Through this insight, they should more toward developing adequate theories of their own.
2. Theory of English Teaching
Teacher has a certain technique to be applied in his or her teaching. Descriptively, teaching means a process of delivering some information or knowledge from teacher to students (Sanjaya,. 2003:73-74)​.  According to Smith, teaching is imparting knowledge or skill. Teaching is combination of human elements, materials, facilities, equipments, and procedures that influence the attainment of the goal of teaching (Hamalik, 2003:57). 
Teaching is a guidance of learning activity; it is a purposive activity associated with the purpose. Therefore, teaching is conducted to reach and directed to the goals of learning process. The concept of teaching is understood as a process that is intrinsically and inseparably bound up in learning. Teaching was done by teachers; telling and showing student how to compliment the learner when they did well and scolding or punishing them when they did poorly, and teacher simply taught the way that they had been taught children, youth, or apprentices.
Teaching is situational that is possible to learning process persisted. This system of teaching consists of components which influence each other, such as: the instructional purpose which would be reached. Teaching is organized activity to help student in learning. The essence of teaching is seen as a process, that is, the process is done by teachers. 
In caused learning activity of students, teachers have first role in directing and create situation for learning. In other words, teaching is a learning process and the result of the process is the changes of behavior. It does not only influence the knowledge itself, but also influence attitude, interest, appreciation and real behavior.
According to Muhaimin et all as quoted by Ali Susanto, There are many theories of teaching, Susanto (2006:12), such as:
a. Association theory 

Teaching base on this theory is giving materials to the student in order they posses the knowledge or concepts as wide as possible. The purpose of teaching is thinking, that is make relationship between concepts and new knowledge.
b. Power Theory
According to the theory, human soul consists of various powers such as power to know, to fell, to imagine act. Teaching is giving any material to the students by training their power of soul.

c. Totally theory
This theory states that human comprehend something totally. The meaning of teaching based on the theory is to clarify and to specify the total stimulus clearly on the part and the bound of the part. By giving the materials to student, they are able to get the understanding, intelligent, skill, attitude, behavior, and the improvement of psychology development because of experiences.

C. English Teaching and Learning Process
1. Approaches and Methods of English Teaching and Learning
Approach and method are two terms which are often overlapped in language teaching. People often mention one of them but they refer to another.  According to Anthony the two have hierarchical arrangement. Approach is the level of theories; Method is the plan of language teaching which is consistent with the theories (Setyadi, 2004:8). In other words, the arrangement of the two is that approach is axiomatic. Method is procedural.
a. Approach
An approach is a set of correlative assumptions dealing with the nature of language teaching and learning. An approach is axiomatic. It describes the nature of the subject matter to be taught (Tarigan, 1992:3). Approach is level at which assumptions and belief about language learning and teaching. Different people may agree with different belief and assumptions dealing with nature language, learning and teaching. Assumption or beliefs may be taken for granted. People don’t have to come to an agreement about the assumption.
Kinds of approaches in English Language Teaching

1) Communicative Language Teaching (CLT)


CLT is a language teaching tradition which has been developed in the United Kingdom in 1970’s. CLT deals with assumptions about language and language learning and Larson-Freeman names it the communicative approach (Setyadi, 1994:151).


Communicative language teaching is the best considered an approach rather than method. It refers to a divers set of principle that reflect a communicative view of language and language learning and that can be used to support a wide variety of class room procedures. 
These principles include: 
a.   Learners learn a language through using it to communicate

b.  Authentic and meaningful communication should be the goal of classroom activities

c.  Communication involves the integration of different language skills
d. Learning is a process of creative construction and moves trial and error. (Setyadi, 1994:7)  
2) The Natural Approach 
The natural approach is philosophy of language teaching proposed by Trang Terret, a teacher of Spanish in California. The natural belongs to a tradition of language teaching methods based on observation and interpretation of how learners acquire both first and second language in no formal setting.
In the method focus to a comprehension and meaningful communication as well as the provision of the right kinds of comprehensible input provide the necessary and sufficient condition for successful classroom second and foreign language acquisition (Setyadi, 1994:163).  
The natural approach focuses on teaching communicative abilities; language in the natural approach is viewed as a vehicle for communicating meaning and messages (Setyadi, 1994:166). Even thought the name of natural approach suggests that the approach is an approach, this seems to be implementation of CLT.
The teaching of any subject matter is usually based on analyzing of the natural of the subject itself and the application of teaching and learning principles drawn from research and theory in educational psychology. The result is generally referred to a set of core teaching and learning principles together with a body of classroom practices that are derived from them.
Approach is the level of theories and method is the plan of language teaching that is consistent with the theories. Method should come after approach because the plan of language teaching should be develop from theories on the nature or language and language learning    

b. Method
Method is an overall plan for the order presentation of language material, no part of which contradicts, and all of which is based upon, the selected approach. An approach is axiomatic, a method is procedural (Anthony, 1963:64).

In Teaching by Principle an Interactive Approach to Language Pedagogy, Brown describes that: method was the second of two hierarchical elements namely approach and method. Approach was a set of assumption dealing with the nature of language, learning, and teaching. Method was described as an overall plan for systematic presentation of language based up on a selected approach (Douglas, 2003:14).
The English teacher has to know many methods in order to be easy in using the suitable method depending on the English teaching goals. There are the criteria for the English teacher in using the method:
1) The method should raise the students motif, interest and stimulate them to study hard

2) The method should give the opportunity to students creating their product

3) The method can guarantee the growth of student’s activities

4) The method can educate the students in individual learning technique and the way to get known with own venture

5) The method can expand the values and students attitude in daily life.

Whatever the method used in teaching language, it is clear that its main aim is in order the students have competence in language. The following is a discussion of some major methods, which has been used in Teaching English as Foreign Language (TEFL). There are as follows:

1. The Grammar Translation Method
According to Larson-Freeman the GTM was used for the purpose of helping students to read and appreciate foreign language literature. It was also hoped that through the study of grammar of the target language, the student would become more familiar with the grammar of their native language better, so this method only made the students grow intellectually and never use the target language (Larsen, 2000:4). They discuses GTM as follows (Larsen, 2000:11-14):

a. The fundamental purpose of learning foreign language is to be able to read literature written in the target language. To do this, student need to learn about grammar rules and vocabulary of the target language.
b. The teacher is the authority in the classroom. The students do as he can says, so they can learn what they know.

c. In the teaching and learning process, the students are taught to translate from one language to another. The students study grammar deductively. That is they are given the grammar rules and exam plies, are told to memorize them and then are asked to apply the rule to another examples.
d. Most of the interaction in the classroom is formed by the teacher to the students. There is a little student’s imitation and little student’s interaction.

e. Literary language considered superior to speaking language and therefore, the language students study.

f. Vocabulary and grammar are emphasized; reading and writing are primary skills that the students work on.
g. The meaning of the target language is made clearly by translating it into the student’s native language.
h. Written test in which students are asked to translate from native speaker to the target language or vice verse are often used.
2. The Direct Method
GTM was criticized as teaching too much grammar and translation and ignoring speaking and pronunciation. Direct method is a reaction to GTM (Larsen, 2000:18). Its characteristics of direct method are discussed in Larsen-freeman as follows (Larsen, 2000:24-25):
a. Teachers who used the direct method intend that students learn how to communicate in target language
b. The teachers and the students are more like partner in teaching and learning process.

c. In teaching and learning process: teacher who uses DM believe students need to associate meaning and the target language directly. Students speak in target language a great deal and communication as if they were in real situation. The teacher uses a situational syllabus. Grammar is studied inductively, that is students are presented with examples and they figure out the rule or generalization from the examples.

d. The initiation of the interaction goes both ways from teacher to students and from students to teacher, although the later is often teacher- direct. Students converse with one another as well.

e. Language is primary spoken, not written- therefore, students study common, every day speech in the target language. They also study culture consisting of the history of the people who speak the target language.

f. Vocabulary is emphasized over grammar. Oral communication is seen as basic, and pronunciation also receives attention right from the beginning of a course.

g. The students’ native language should not be used in the class room.

h. Evaluation is accomplished using both oral and written skill.
i. The teacher, employing various techniques, tries to get students to self-correct whenever possible

j. The techniques commonly used are reading aloud, question and answer exercises.
3. The Audio – lingual Method

The audio-lingual method, like the direct method we have just examined, has a goal very different from that of GTM (Larsen, 2000:31). The characteristics of The Audio lingual Method are (Larsen, 2000:40-42) :

a. The goal of The Audio-lingual method is to make the students to be able to use the target language communicatively.
b. The Teacher is like an orchestra leader, directing and controlling the language behavior of the students.

c. New vocabulary and structures are presented through dialogs.
d. Most of interaction is between teacher and students and is initiated by the teacher.

e. The views of language in the Audio-lingual method have been influenced by descriptive linguists. Every language is seen as having its own unique system.
f. The structures of language are emphasized over all the other areas. The syllabus is typically a structural one, with the structures for any particular unit included in the new dialog.
g. Each question on the test would focus on only one point of the language at a time, student might be asked to distinguish between words in a minimal pair.
4. Community Language Learning Method
The method advises teacher to consider their students as “whole person “. Whole-person means that teachers consider not only their students’ feeling and intellect, but also have some understanding of the relationship among students’ physical reactions, their instinctive protective reactions and their desire to learn (Larsen, 2000:89). The characteristics of Community Language Learning are (Larsen, 2000:99-103): 

a. Teacher who use the community Language learning method want their students to learn how to use the target language communicatively.
b. The teacher’s initial role is that of a counselor. This does not mean that the teacher is a therapist.

c. The nature of student-teacher interaction in the community language learning method changes within the lesson and over time. Sometimes the students are aggressive as when they are having a conversation.

d. Language is for communication. Curran writes that “learning is persons, “that both teacher and student agree to trust one another and the learning process. Footnotenya mana
e. Typically the students design the syllabus, in that they decide what they want to be able to say in the target language.

f. Students’ security is initially enhanced by using their native language.

g. No particular mode of evaluation is prescribed in the community language learning method, whatever evaluation is conducted should be in keeping with the principles of the method. 
D. Teaching and Learning Speaking
Speaking language is especially different for foreign language learner because effective oral communication requires the abilities interaction. Learning to speak foreign language requires more than knowing its grammatical and semantic rules. Learners must also acquire the knowledge of how native speaker use the language in the context of structured interpersonal changes, in which many teachers interact. The most learners learn a foreign language in order to be able to speak the foreign language. Learners in the foreign conversation can practice speaking. 

The ability to speak fluently presupposes not only knowledge of language feature, but also the ability to process the information and language ‘on the spot’ (Harmer, 2000:269). The speakers should know the further information surrounding them if they want to keep their speaking in line. When they find something new and strange for them, they should adapt and follow the topic in order to gain new information from the other speaker.
Of all the four skills (Listening, Speaking, Reading, and Writing), speaking seems intuitively the most important: people who know a language are referred to as ‘speakers’ of that language, as if speaking included all other kind of knowing and many if not most foreign language learners are primarily interested in learning to speak (Penny, 1996:120). 
1. Characteristics of Successful speaking Activity

There are some characteristics of a successful speaking activity (Penny, 1996:120):
a. Learners talk a lot

As much as possible of the period of time allotted to the activity is in fact occupied by learner talk. This may seem obvious, but often most time is taken up with teacher talk or pauses.

b. Participation is even

Classroom discussion is not dominated by a minority of talk active participants. All get the same chance to speak, and contributions are fairly evenly distributed.

c. Motivation is high

Learners are eager to speak because they are interested in the topic and have something new to say about it, or because they want to contribute to achieving a task objective.

d. Language is of an acceptable level

Learners express themselves in utterances that are relevant, easily to comprehensible to each other, and of an acceptable level of language accuracy.
2. Problems With Speaking Activity

There are some problems which usually occur in speaking activity (Penny, 1996:121):
a. Inhibition

Unlike reading, writing, and listening activity, speaking requires some degree of real time exposure to an audience. Learners are often inhibited about trying to say things in a foreign language in the classroom: worried about making mistakes, fearful of criticism or loosing face, or simply shy of the attention that their speech attracts.
b. Nothing to say

Even if they are not inhibited, we often hear learners complain that they cannot think of anything to say. They have no motive to express themselves beyond the guilty feeling that they should be speaking.

c. Mother tongue use

In classes where all, or a number of, the learners share the same mother tongue, they may tend to use it because it is easier, because it feels unnatural to speak one another in foreign language, and because they feel less exposed if they are speaking in mother tongue.
3. Some Activities in Speaking Class

a. Discussion

Discussion is activity to share and give opinion in front of the whole class (Harmer, 2000:272). In this activity, students will have time for expressing their ideas, argument, and giving opinion or exchange their opinion related to the topic discussed. They could make it in a small group or in a whole class. 

One of the reasons that discussion fail is that students are reluctant to give an opinion in front of the whole class, particularly if they could not think of anything to say and are not, anyway, confident of the language they might use to say it. Many students fell extremely exposed in discussion situation (Harmer, 2000:272).

The first thing to remember is that people need time to assemble their thoughts before any discussion (Harmer, 1998:91). By the time given, the students will be able to think more about the topic and start to build new argument. They will have enough preparation for fighting their argument with the other students.

b.  Dialogues 
This is the traditional language learning technique that has gone somewhat out of fashion in recent years. The learners are thought a brief dialogue which they learn by heart (Penny, 1996:131). The learners have to decide the specific topic and usually they will work in pair. Then they can perform it in privately in pairs or publicly in front of the whole class.

The learners can perform their dialogue in any kind situation and condition. For example the can perform it in happy situation or in sad situation. For making the dialogue more attractive, they can make their own action or anything they want to interest the audience’s attention.
c. Role play
Role play activities are those where students are asked to imagine that they are in different situations and act accordingly (Harmer, 1998:92). We may tell them to role play being guests at the party, soldier, king, or any kind of profession related to the story playing. 
By role play activity, students will not only learn about the dialogue, but they will also learn about the custom and action based on the player’s behavior. Or usually the students make their own story and complete with their own action that can express something special and different from other story.

Normally, the groups or pairs improvise their role play between themselves, simultaneously, withy no audience. Sometimes, however, volunteers may perform their role plays later in front of the class (Penny, 1996:133). Role play is one of many ways to we can give the learners opportunity to practice improvising a range of real life spoken language in the classroom and it is an effective technique to make the students more confident and cooperative. 
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