CHAPTER1

INTRODUCTION

A. Background of the Study

In today's interconnected world, English has become a widely spoken
language and a key channel for global communication. Its importance is undeniable,
especially in enabling individuals to share ideas and foster collaboration. Speaking,
allows individuals to communicate messages directly and facilitate immediate
interaction.! Proficient speaking skills are essential for meaningful discourse and
collaboration =~ within  educational  environments.  Similarly, Effective
communication in academic contexts within English as a foreign language (EFL)
relies heavily on speaking proficiency, as it facilitates the exchange of knowledge

and information among learners.>

However, speaking in English as a foreign language is a complex process that
involves mastering various linguistic aspects. Spelling, pronunciation, vocabulary,
word formation, grammar, sentence structure, and semantics are crucial for
successful communication.® Supporting this, several scholars argue that sub-skills

such as vocabulary development, proper sentence structure, and accurate
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pronunciation are fundamental to effective speaking.* These components
collectively contribute to a learner's ability to articulate their ideas fluently.
Therefore, students must invest time and effort in honing these skills to enhance
their speaking proficiency. However, for Indonesian EFL learners, developing these
essential speaking skills presents significant challenges across multiple dimensions,

including linguistic, psychological, and contextual factors

Indonesian EFL learners face significant challenges in developing essential
speaking skills across multiple dimensions, including linguistic, psychological, and
contextual factors. From a linguistic perspective, students consistently struggle with
three primary areas: grammar, vocabulary acquisition, and pronunciation.’
Grammatical challenges are particularly prevalent, frequent errors in prepositions,
articles, preposition, tenses.® Indonesian learners struggle to distinguish between

various tense markers due to fundamental differences between Indonesian and
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English grammatical systems.” Vocabulary development presents another
significant obstacle, as students struggle with both retention and contextual word
selection. Students often fail to retain newly learned vocabulary, limiting their
capacity for clear expression.® Furthermore, pronunciation difficulties significantly
impact speaking skill development, also mispronunciation contributes to low
spoken English proficiency.” These errors largely result from phonological
differences between Indonesian and English, where first language interference
causes learners to strugle with adapting to unfamiliar English sounds and stress

patterns.'”

The linguistic challenges commonly faced by Indonesian learners are evident
among eighth graders at SMPN 3 Kalidawir. Based on the observations conducted
by the researcher on March 28, 2024, the researcher identified several speaking
challenges faced by students in speaking activities. In classroom speaking activities,
students struggle to express thoughts and ideas orally. They frequently experience
mispronunciation and find it difficult to choose appropriate vocabulary. Many

students had difficulty pronouncing even basic English words accurately. For
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example, everyday words like "time," "same," "table" were often mispronounced,
causing confusion. These challenges may stem from factors like mother tongue
interference, insufficient practice, and minimal exposure to English in daily
contexts.!! In classroom observations, these challenges are particularly noticeable
during speaking activities where students often resort to silence, use Indonesian
instead of English, or provide minimal responses due to their linguistic limitations.

These persistent difficulties are further compounded by the lack of corrective

support in the classroom setting.

Additionally, students often do not receive enough guidance or correction
when they make mistakes while speaking. This lack of feedback slows down their
language learning progress, as explained by Noticing Hypothesis. According to this
theory, language learners need to 'notice' or 'pay attention to' specific language
features to truly learn them.'? Think of it this way: students need to know they've
made a mistake before they can fix it. They need to see the difference between how
they currently speak and the correct way in the target language. Schmidt explains
that this process of moticing' is crucial in the language learning journey. In the
context of this study, the theory points to something simple yet important: without

teachers or peers pointing out errors through clear feedback, students won't 'notice’'
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the gaps in their language abilities. When students remain unaware of their
mistakes, the language learning process becomes slower and less effective, like

walking in the dark without a map or direction.

When this timely intervention is absent, learners often fail to recognize their
mistakes and understand how to correct them, making feedback crucial to the
language acquisition process. Feedback is essential to learning because without it,

errors remain uncorrected and progress becomes slow or non-existent.'®

Proper
feedback helps students identify their errors and promotes learning through self-
discovery, leading to better recall and retention.'* The consequences of insufficient
feedback can be severe, as errors may become fossilized, permanently ingraining
incorrect usage into students' minds and creating significant barriers to improving
their linguistic competence. This fossilization, often causes long-term difficulties
in achieving fluency and accuracy, further hindering progress in speaking English
effectively.!® These interconnected challenges underscore the need for systematic

strategies to address students' speaking difficulties and create opportunities for

continuous improvement in their language skills.
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To address these challenges, corrective feedback has been identified as an
effective pedagogical strategy for improving speaking skills. Corrective feedback
as teachers' responses to learners' errors, aimed at promoting language
development.'® Oral corrective feedback, in particular, involves real-time strategies
such as elicitation, clarification requests, and repetition, which encourage learners
to notice and correct their errors.!” This form of feedback not only aids in error
correction but also fosters learner awareness and engagement during the speaking
process. Furthermore, oral corrective feedback, especially when delivered in a
timely and context-appropriate manner, can significantly enhance students'
interlanguage development by prompting them to reflect on their linguistic output

and make necessary adjustments. '8

The timing of corrective feedback also plays a significant role in its
effectiveness. Immediate feedback given right after an error is made can help
learners recognize and fix their mistakes more easily because the context is still

fresh in their minds.!” On the other hand, delayed feedback provided after students
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finish speaking also has its own pedagogical value. It allows students to reflect on
their performance and improves accuracy in production and recognition.?’ Delayed
correction enables students to self-correct and gain deeper insight from the teacher's
input.?! In the context of EFL classrooms, where learners often struggle with
fluency, accuracy, grammar, pronunciation and comprehension, choosing the
appropriate timing for corrective feedback becomes essential. Whether delivered
immediately or after a delay, feedback should be adapted to the specific needs of
the learners and the instructional setting. This balance ensures that feedback not
only promotes linguistic accuracy but also supports learners' confidence and
engagement in speaking activities. In light of these considerations, various
empirical studies have been conducted to investigate the impact of oral corrective

feedback on learners' speaking performance across different contexts.

The positive impact of oral corrective feedback has been supported by several
empirical studies. For instance, a case study conducted by Nhac at a university of
law in Hanoi highlights its effectiveness in improving oral English accuracy,
particularly in grammar, vocabulary, and pronunciation.?? The findings revealed

that students who received feedback were able to reduce errors and reformulate their
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speech more effectively. Similarly, Dehgani et al., through a quasi-experimental
study, found that students who were exposed to oral corrective feedback in the
classroom achieved higher speaking scores, indicating an improvement in their
speaking proficiency.? In line with these findings, Hamidi et al., reported that direct
oral corrective feedback significantly improved both speaking accuracy and
motivation among Iranian EFL learners preparing for the IELTS, with the
experimental group outperforming the control group.?* Likewise, Rohmah et al.,
found that providing corrective feedback in an English for Academic Purposes
(EAP) speaking class led to an increase in students' post-test scores, indicating its
effectiveness in enhancing speaking performance.? From these various studies, it
can be concluded that oral corrective feedback whether delivered directly or
indirectly, and through various research methods has consistently shown its

effectiveness in enhancing learners' speaking skills.

Although many researchers have highlighted the importance of corrective
feedback in enhancing speaking skills, most studies have focused on adult learners
or higher education contexts. There is limited empirical evidence on the

effectiveness of oral corrective feedback for younger learners in secondary
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education in a structured pre-experimental setting, particularly in Indonesia. This
gap underscores the need for further investigation into how oral corrective feedback

strategies can support speaking development in this demographic.

To fill the gap, the present study aims to examine the impact of corrective
feedback on the teaching speaking skills of eighth grades at SMPN 3 Kalidawir.
Specifically, the study investigates whether oral corrective feedback strategies, such
as elicitation, clarification requests, and repetition, result in measurable
improvements in students' speaking performance. By comparing pre-test and post-
test results, this research seeks to contribute valuable insights into effective EFL

instruction for younger learners in secondary education.

B. Statement of Research Questions
Based on the study above, the formulated of the research questions are:
1. How does corrective feedback influence the student’s speaking skill?
2. Isthere any significant differences on students’ speaking skill following the

implementation of the corrective feedback?

C. Objective of Research

Based on the formulation of the research problem, this study aimed to
determine the following:
1. To examine how corrective feedback influences the student’s speaking
proficiency
2. To analyze the impact of the frequency and nature of corrective feedback on

improvement in students speaking skill
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D. Formulation of Hypothesis

The researcher proposed two hypotheses in this study: Alternative

Hypothesis (Ha) and Null Hypothesis (Ho).

a.

b.

Alternative Hypothesis (Ha)
There is a significance difference in the students’ speaking skills who were

taught before using corrective feedback and after using corrective feedback

Null Hypothesis (Ho)

There is no significance difference in the students’ speaking skills who were

taught before using corrective feedback and after using corrective feedback.

E. Significance of the Research

1.

The findings of this research are anticipated to offer advantages to:

The English teachers of SMPN 3 Kalidawir Tulungagung

The findings of this research can hopefully be used as a reference to improve
the quality of the learning process and help teacher to create more active
class.

The students of SMPN 3 Kalidawir Tulungagung

This research is expected to improve the students’ interest in speaking and

enhance their speaking skills.

. The readers

The result of this study can help the readers increase their knowledge about

the effect of corrective feedback in students’ speaking skill.
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4. Further Research
The findings of this study can be used as a reference for other researchers
conducting similar studies, allowing them to obtain more detailed results

and address the limitations of previous research.

F. Scope and Limitation of The Study

This study took place at SMPN 3 Kalidawir and involved eighth grader
students. It focused on examining the effectiveness of corrective feedback in
students' speaking skills at SMPN 3 Kalidawir Tulungagung. A second limitation
is that all participants were junior high school students of the same age. The results
may vary if students of different ages and from various schools were included in

the study.

G. Definition of Key Terms
To avoid any misunderstanding of the concepts utilized in this study, the
author should define the terms used throughout the research. The key terms are
defined as follows:
1. Speaking

Speaking is an oral communication activity involving two or more

individuals, where participants take turns as speakers and respond

immediately to what they hear. Effective communication occurs when both

the speaker and a listener actively participate in the conversation.

2. Corrective feedback
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Corrective feedback, a form of negative feedback, addresses student
statements with grammatical errors. According to Sheen and Ellis (2011),
corrective feedback (CF) involves providing feedback on linguistic errors
in learners' oral or written second language production. Lyster and Ranta
(1997) demonstrated its main goal is to foster accurate understanding and

skill development by correcting errors or misconceptions as they occur.



