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ABSTRAK 

 

Skripsi dengan judul ―Pembelajaran Inklusif Tanpa Guru Pendamping 

Khusus (Gpk): Dampak Psikologis Dan Tantangan Guru Kelas di Tk‖ ditulis oleh 

Zalikha Devi, NIM.1860308222152, dengan pembimbing Dr. Zun Azizul Hakim., 

M.psi, Psikolog 

 

Kata kunci : Studi Kasus, Pembelajaran Inklusif, Guru Pendamping Khusus, 

Tantangan guru, Dampak Psikologis 

 

Penelitian ini bertujuan untuk mengkaji pelaksanaan pembelajaran inklusif tanpa 

Guru Pendamping Khusus (GPK), serta memahami tantangan dan dampak 

psikologis yang dialami guru kelas. Penelitian menggunakan pendekatan kualitatif 

dengan metode studi kasus. Partisipan penelitian terdiri atas tiga guru kelas 

inklusif sebagai partisipan utama dan partisipan pendukung. Data dikumpulkan 

melalui wawancara mendalam dan dianalisis menggunakan teknik koding. Hasil 

penelitian menunjukkan bahwa pelaksanaan pembelajaran inklusif tanpa GPK 

berlangsung secara dinamis dan adaptif melalui pengelolaan kelas yang fleksibel, 

penyesuaian metode pembelajaran, serta keterlibatan orang tua dalam proses 

pendampingan anak. Guru menghadapi berbagai tantangan, meliputi perilaku anak 

berkebutuhan khusus yang sulit dikontrol, peran ganda guru, keterbatasan sumber 

daya dan tidak tersedianya GPK, keberagaman karakteristik peserta didik, serta 

hambatan dalam kolaborasi dengan orang tua. Kondisi tersebut menimbulkan 

dampak psikologis berupa kelelahan emosional, tuntutan regulasi emosi, dan 

kebutuhan kesabaran yang tinggi. Namun demikian, pengalaman tersebut juga 

mendorong pertumbuhan psikologis guru dalam menghadapi berbagai tuntutan 

pembelajaran. Dengan demikian, pembelajaran inklusif tanpa GPK memerlukan 

kesiapan pedagogis dan psikologis guru serta dukungan yang memadai untuk 

menunjang keberhasilan pelaksanaannya. 
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ABSTRACT 

 

The entitled ―A Inclusive Learning Without a Special Education Teacher (SET): 

Psychological Impacts and Challenges of Classroom Teachers in Kindergarten‖ 

was written by Zalikha Devi, Student ID 1860308222152, under the supervision 

of Dr. Zun Azizul Hakim, M.Psi., Psikolog 

 

Keywords: Case Study, Inclusive Education, Special Education Teacher, Teacher 

Challenges, Psychological Impact 

 

This study aims to examine the implementation of inclusive learning without a 

Special Education Teacher (SET), as well as to understand the challenges and 

psychological impacts experienced by classroom teachers. This research 

employed a qualitative approach using a case study method. The participants 

consisted of three inclusive classroom teachers as the main participants and 

supporting participants. Data were collected through in-depth interviews and 

analyzed using coding techniques.The findings revealed that the implementation 

of inclusive learning without a SET was dynamic and adaptive, as reflected in 

flexible classroom management, adaptation of teaching methods, and parental 

involvement in supporting children‘s learning. Teachers faced various challenges, 

including difficulties in managing the behavior of children with special needs, 

dual-role responsibilities, limited resources and the absence of a SET, diverse 

student characteristics, and obstacles in collaborating with parents. These 

conditions resulted in psychological impacts such as emotional exhaustion, 

demands for emotional regulation, and a high level of patience. However, these 

experiences also contributed to teachers‘ psychological growth in dealing with the 

demands of inclusive education. Therefore, inclusive learning without a SET 

requires teachers‘ pedagogical and psychological readiness, as well as adequate 

support to enhance the effectiveness of its implementation. 
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 الملخص

 

دساسح حاٌح ٌٍرؼ١ٍُ اٌذاِج دْٚ ٚجٛد ِؼٍُ ِشافك ِرخصص: ا٢شاس »أػُذخّ ٘زٖ اٌشساٌح اٌؼ١ٍّح تؼٕٛاْ: 

، ِٓ إػذاد ص١ٌخح د٠فٟ، سلُ اٌم١ذ: «إٌفس١ح ٚاٌرحذ٠اخ اٌرٟ ذٛاجٗ ِؼٍّاخ اٌصف فٟ س٠اض الأطفاي

 .ٟ ػٍُ إٌفس، أخصائٟ ٔفسٟ، ذحد إششاف اٌذورٛس صُْ ػض٠ض اٌحى١ُ، اٌّاجسر١ش ف6812228111681

 

 .اٌىٍّاخ اٌّفراح١ح: دساسح حاٌح، اٌرؼ١ٍُ اٌذاِج، اٌّؼٍُ اٌّشافك اٌّرخصص، ذحذ٠اخ اٌّؼٍُ، ا٢شاس إٌفس١ح

 

ذٙذف ٘زٖ اٌذساسح إٌٝ تحس ذطث١ك اٌرؼ١ٍُ اٌذاِج فٟ ظً غ١اب اٌّؼٍُ اٌّشافك اٌّرخصص، ٚفُٙ اٌرحذ٠اخ 

اخ اٌصف. ٚاػرّذخ اٌذساسح إٌّٙج إٌٛػٟ تاسرخذاَ أسٍٛب دساسح ٚا٢شاس إٌفس١ح اٌرٟ ذٛاجٗ ِؼٍّ

ْ اٌّشاسوْٛ فٟ اٌذساسح ِٓ شلاز ِؼٍّاخ ٠ؼٍّٓ فٟ صفٛف داِجح تٛصفٙٓ اٌّشاسواخ  ّٛ اٌحاٌح. ٚذى

اٌشئ١ساخ، تالإضافح إٌٝ ِشاسو١ٓ داػ١ّٓ. ٚجُّؼد اٌث١أاخ ِٓ خلاي اٌّماتلاخ اٌّرؼّمح، شُ حٍٍُِّّد 

أظٙشخ ٔرائج اٌذساسح أْ ذطث١ك اٌرؼ١ٍُ اٌذاِج دْٚ ٚجٛد ِؼٍُ ِشافك  .(Coding) اٌرش١ِض تاسرخذاَ ذم١ٕح

ِرخصص ٠رُ تصٛسج د٠ٕا١ِى١ح ٚذى١ف١ح ِٓ خلاي إداسج صف١ح ِشٔح، ٚذى١١ف أسا١ٌة اٌرذس٠س، ٚإششان 

ِٓ أتشص٘ا  أ١ٌٚاء الأِٛس فٟ ػ١ٍّح ِشافمح الأطفاي ٚدػُّٙ. وّا ٚاجٙد اٌّؼٍّاخ ِجّٛػح ِٓ اٌرحذ٠اخ،

ً أدٚاس ِرؼذدج فٟ اٌٛلد ٔفسٗ،  ّّ صؼٛتح اٌرحىُ فٟ سٍٛن الأطفاي رٚٞ الاحر١اجاخ اٌخاصح، ٚذح

ع خصائص اٌّرؼ١ٍّٓ، إضافح إٌٝ  ّٛ ِٚحذٚد٠ح اٌّٛاسد ٚػذَ ذٛافش اٌّؼٍُ اٌّشافك اٌّرخصص، ٚذٕ

اس ٔفس١ح ذّصٍد فٟ ٚلذ ذشذة ػٍٝ ٘زٖ اٌظشٚف آش .اٌّؼٛلاخ اٌرٟ ذؼرشض اٌرؼاْٚ ِغ أ١ٌٚاء الأِٛس

الإس٘اق الأفؼاٌٟ، ِٚرطٍثاخ ذٕظ١ُ الأفؼالاخ، ٚاٌحاجح إٌٝ لذس ػايٍ ِٓ اٌصثش. ِٚغ رٌه، أسّٙد ٘زٖ 

اٌخثشاخ فٟ ذؼض٠ض إٌّٛ إٌفسٟ ٌٍّؼٍّاخ ٚذّى١ٕٙٓ ِٓ اٌرؼاًِ ِغ ِخرٍف ِرطٍثاخ اٌؼ١ٍّح اٌرؼ١ّ١ٍح. ٚتٕاءً 

ٟ غ١اب اٌّؼٍُ اٌّشافك اٌّرخصص ٠رطٍة ذٛافش اٌجا٘ض٠ح ػٍٝ رٌه، فإْ ٔجاح ذطث١ك اٌرؼ١ٍُ اٌذاِج ف

 اٌرشت٠ٛح ٚإٌفس١ح ٌذٜ اٌّؼٍّاخ، إٌٝ جأة ذٛف١ش اٌذػُ اٌىافٟ اٌزٞ ٠سُٙ فٟ إٔجاح ػ١ٍّح اٌرغ

. 


