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Kurikulum Merdeka merupakan suatu sistem pembelajaran yang lebih
bervariasi dan disesuaikan dengan karakteristik peserta didik, sehingga
materi atau konten yang disampaikan menjadi lebih efektif serta
memungkinkan peserta didik belajar secara lebih mendalam dan
mengembangkan kompetensi yang dimiliki. Dalam implementasinya,
Kurikulum Merdeka menuntut perubahan paradigma pembelajaran dari
yang berpusat pada guru menjadi berpusat pada peserta didik. SMAN 1
Kesamben sendidir merupakan sekolah menengah atas yang telah
menguatkan implementasi Kurikulum Merdeka pada berbagai mata
pelajaran, termasuk Pendidikan Agama Islam (PAI). Sejalan dengan
tuntutan Kurikulum Merdeka yang menekankan pembelajaran yang
berpusat pada peserta didik, SMAN 1 Kesamben sendiri sudah menerapkan
pembelajaran berbasis diferensiasi, akan tetapi dalam pelaksanaannya masih
terdapat banyak kendala, maka dari itu diperlukan kajian ilmiah mengenai
bagaimana implementasi pembelajaran berdiferensiasi dilakukan oleh guru
PAI.

Fokus penelitian ini adalah (1) Bagaimana implementasi
pembelajaran berdiferensiasi pada tahap perencanaan? (2) Bagaimana
implementasi pembelajaran berdiferensiasi pada tahap pelaksanaan? (3)
Bagaimana implementasi pembelajaran berdiferensiasi pada tahap evaluasi?
(4) Bagaimana dukungan lingkungan belajar berdiferensiasi pada mata
pelajaran Pendidikan Agama Islam kelas X1 di SMAN 1 Kesamben Blitar?.
Adapun tujuan penelitian ini adalah. (1) Untuk mendeskripsikan
implementasi pembelajaran berdiferensiasi pada tahap perencanaan. (2)
Untuk mendeskripsikan implementasi pembelajaran berdiferensiasi pada
tahap pelaksanaan. (3) Untuk mendeskripsikan implementasi pembelajaran
berdiferensiasi pada tahap evaluasi. (4) Untuk mendeskripsikan dukungan
lingkungan belajar berdiferensiasi.

Penelitian ini menggunakan pendekatan kualitatif dengan jenis
penelitian studi kasus. Sumber datanya yaitu guru PAI, waka kurikulum,
kepala sekolah, dan siswa kelas XI SMAN 1 Kesamben. Teknik
pengumpulan data menggunakan teknik Observasi partisipan pasif,
wawancara takterstruktur, dokumentasi. Analisis data dimulai dari
pengumpulan data, kondensasi data, penyajian data, dan penarikan
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kesimpulan. Sedangkan pengecekan keabsahan data menggunakan
triangulasi, perpanjangan keikutsertaan, dan ketekunan pengamatan.

Hasil penelitian. Pertama, Implementasi pembelajaran berdiferensiasi
pada tahap perencanaan meliputi, assesmen diagnostik, penyusunan modul
ajar, didalam modul ajar terdapat pemahaman kebutuhan siswa,
perencanaan diferensiasi proses, perencanaan diferensiasi produk,
perencanaan lingkungan belajar. Kedua, Implementasi pembelajaran
berdiferensiasi pada tahap pelaksanaan meliputi, diferensiasi proses dan
diferensiasi produk. Ketiga, Implementasi pembelajaran diferensiasi pada
tahap evaluasi meliputi, Assesmen fotmatif assesmen sumatif dan
pemberian umpan balik. Keempat, implementasi dukungan lingkungan
belajar berdiferensiasi pada mata pelajaran Pendidikan Agama Islam kelas
Xl di SMAN 1 Kesamben Blitar meliputi, kondisi kelas, dan sarana
prasarana.
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The Merdeka Curriculum is a learning system that is more diverse and
tailored to students' characteristics, enabling the delivery of learning
materials or content to be more effective while allowing students to learn
more deeply and develop their existing competencies. In its implementation,
the Merdeka Curriculum requires a shift in the learning paradigm from
teacher-centered learning to student-centered learning. SMAN 1 Kesamben
is a senior high school that has strengthened the implementation of the
Merdeka Curriculum across various subjects, including Islamic Religious
Education. In line with the demands of the Merdeka Curriculum, which
emphasizes student-centered learning, SMAN 1 Kesamben has
implemented differentiated learning. However, its implementation still faces
various challenges. Therefore, a scientific study is needed to examine how
differentiated learning is implemented by teachers.

The focus of this study is: (1) How is differentiated learning
implemented at the planning stage? (2) How is differentiated learning
implemented at the implementation stage? (3) How is differentiated learning
implemented at the evaluation stage? (4) How does the differentiated
learning environment support the teaching of Islamic Religious Education
for eleventh-grade students at SMAN 1 Kesamben? The objectives of this
study are: (1) To describe the implementation of differentiated learning at
the planning stage. (2) To describe the implementation of differentiated
learning at the implementation stage. (3) To describe the implementation of
differentiated learning at the evaluation stage. (4) To describe the support
provided by the differentiated learning environment.

This research employed a qualitative approach with a case study
design. The data sources consisted of Islamic Religious Education teachers,
the vice principal for curriculum affairs, the principal, and eleventh grade
students of SMAN 1 Kesamben Blitar. Data were collected through passive
participant observation, unstructured interviews, and documentation. Data
analysis was conducted through data collection, data condensation, data
presentation, and conclusion drawing. Meanwhile, data validity was ensured
through triangulation, prolonged engagement, and persistent observation.

Research Findings. First, the implementation of differentiated
learning at the planning stage includes diagnostic assessment, the
preparation of teaching modules, understanding students’ learning needs
within the teaching modules, planning process differentiation, planning
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product differentiation, and planning the learning environment. Second, the
implementation of differentiated learning at the instructional stage includes
process differentiation and product differentiation. Third, the
implementation of differentiated learning at the evaluation stage includes
formative assessment, summative assessment, and the provision of
feedback. Fourth, the implementation of support for a differentiated learning
environment in the Islamic Religious Education subject for Grade XI
students at SMAN 1 Kesamben Blitar includes classroom conditions as well
as educational facilities and infrastructure.
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