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CHAPTER II

REVIEW OF RELATED LITERATURE


In this chapter, the writer of this thesis presents review of related literature. It concerns with theoretical framework underlying this about that is presented in detail. This chapter consists of the explanation about Young Learners, Teaching English for the Young learners, Teaching Vocabulary, and Teaching Vocabulary by Using Grouping and Organizing Vocabulary.
A.  Young Learners

Before we teach foreign language for young learners we should know about the characteristic of the young learners. They can be divided into two main groups. There are five to seven years old and eight to ten years old. (Scott and Ytreberg, 2010:1)

a. The characteristics of the five to seven years old

· They can talk about what they are doing

· They can tell you about what they have done or heard

· They can plan activities

· They can argue for something and tell why they think what they think

· They can use logical reasoning

· They can use their vivid imagination

· They can use a wide range of intonation pattern in their mother tongue

· They can understand direct human interaction

· They know that the word is governed by rule

· They understand situation more quickly than they understand the language used

· They use language skills long before they are aware of them

· Their own understanding comes through hands and eyes and ears.

· They are very logical, what you say first happens first

· They have a very short attention and concentration span

· Young children sometimes have difficulty in knowing what is fact and what is fictions

· Young children are often happy playing and working alone but in the company of others

· The adult word and the child’s word are not the same

· They will seldom admit that they done know something either

· Young children cannot decide for themselves what to learn

· Young children love to play and learn best when they are enjoying them selves

· Young children are enthusiastic and positive about learning 

b. The characteristics of the eight to ten years old

· Their basic concepts are formed. They have very decided views of world

· They can tell the difference between fact and fiction

· They ask questions all the time

· They rely on the spoken word ask well as the physical world to convey and understand meaning 

· They are able to make some decision about their own learning

· They have definite views about what they like and do not like doing

· They have a developed sense of fairness about what happens

· They are able to work with others and learn from other 

Eight to ten years old has language with the entire basic element in place. They are component users of their mother tongue, in this connection, they are aware of the main rules of syntax in their own language. By the age of ten they can:

a. Understand abstracts

b. Understand symbols

c. Generalize and systematic

This refers to the children’s general language development. When it comes to learning foreign language, there is still a lot we do not know. There are many similarities between teaching one’s another tongue and learning a foreign language. The differences in age and the time are available. So nobody has found a universal pattern of language teaching which everyone agrees with much seems to depend the social and emotional factors in the child’s background.

Emotional or psychological factor here, we consider intellectual processing which is involved in determinations of grammatical structures and rules, memory, which is essential for learning to accrue and motor skill which involve the use of the articulators of speech (tongue, lips, vocal card etc).

B.  Teaching English for the Young Learners

The teacher has to prepare some aspects related to proper teaching learning English. Actually, there are several considerations to establish English in teaching young learners. Among of them are instructional strategy, instructional material, and teaching technique.
1. Instructional Strategy
In order to learn words, learners use a range of strategies (Hedge, 2003:117): 

a. Cognitive

    They are direct mental operations which are concerned with working on new words in order to understand, categorize, and store them in the mental lexicon. Examples are making associations, learning words in groups, and exploring range of meaning.


b. Metacognitive


    They are not direct mental operations but indirect strategies which facilitate learning by actively involving the learner in conscious efforts to remember new words. Metacognitive strategies include the following: consciously collecting words from authentic context; making word cards; categorizing words into lists; and reactivating vocabulary in internal dialogue. 
2. Instructional Material

As a teacher, to teach effectively, she / he should be able to use the display materials. So, it is essential to prepare a material that is suitable for 

a. The characteristics of the young learners material 
· The kinds and completeness of vocabulary must be given because there is no exposure in the class

· The vocabulary for about some word

· The material is followed by the picture

· Students never hears English in their environment so they need practice of conversation frequently

· Students never practice about English, so the material must be understood by student and have variation

· The vocabulary that used is daily language and very simple to communication

· The material is gotten early because there is student they have not material book

· The grammar is very simple
b. Kinds of material source

· Text book or student’s book

· Teacher’s book

· Cassette or CD

· The picture card

· Poster

· The result of the research or study

· Kinds of the record that have correlation with the lesson

· Scientific article

· Note of the teacher experience

· Brochure or another material that relevant with the subject 

3. Teaching Technique

There are some techniques the English teacher for young learners, such as:

a) Presentation

In this session, a teacher is as model in the class. The teacher uses the English language clearly and simply in the exact contexts. Beside the teachers as informant in the class should be able to manage the class. The techniques that can be used are:

· Repetition, the teachers say the material and the student repeat after that together

· Substitution, the teacher says the material and the students repeat by substituting with another word that has the same meaning. This is used for teach the listening, speaking and vocabulary.
b) Exercise stage

The purpose of this stage is to increase the student’s confidence to use the new language pattern that they get from the condition situation that was created. Rule teachers are managers in the class and corrector to correct student’s mistake the technique that can use are drills. 
c) Application stage

 A teacher gives motivation to the students for using the new language so they will be creative. This stage uses for game or role-play material, so that learners is feel fun. Besides the technique above, there are some techniques that can be used to make the class interesting. Those are:

· Listen and repeat

This technique used for listening, speaking and reading material. The teacher role of it is first teacher reads some materials alone, the second is teachers read and student repeats it for this technique teacher can use the story book.

                   -    Listen and do

Teachers give the instruction and students give the suggestion or respond with doing the teacher instruction.
· Question and answer

Teachers give the question and students answer it.
· Substitute 

Teacher was lost part of the sentence, student substitute with another word that has same meaning. 
· Listen and identify

Teachers give exercises to the student about the similar sound of the word.
· See differences

This is used to train the students to make an observation about the similarities and differences of pictures or things.
· Working in pair

It is to train the student’s interaction and communication. For examples: 

Student A:  May I borrow your pencil?

Student B:  No, I’m sorry, I only have one

C.  Teaching Vocabulary
Vocabulary is knowledge of words and words meanings. In using language skills, they need cost of vocabularies because they have important role in language learning. Without having vocabulary, it is impossible to build communication using words. Vocabulary is list of words; it means that all words can be identified into vocabulary.


There are two kinds of vocabularies, active vocabulary and passive vocabulary:

· Active vocabulary is the word that you use in your own speech and written. It is used in oral or written expression by the student

· Passive vocabulary is the word that you recognize and can make sense of in the speech and writing of other people. 


At beginner and elementary levels it certainly seems a good idea to provide sets of vocabulary which students can learn. Most of these early words will be constantly practiced and so can, presumably, be considered as active.

Beside kinds of vocabulary above, there are types of vocabulary:

a) function words

The components of function words are:

· article : a, an, the etc

· preposition : by, above, such us, at etc

· demonstrative : this, that, these, those

· conjunction : but, and, or etc

· pronouns : he, she, it etc

The characteristic of function words are that they are fixed in form and limited in numbers

b) content words

· nouns : book, water etc

· verb : go, read etc

· adjective : warm, beautiful

    -    adverbs : fast, slow etc

        1. Teaching Vocabulary

Teaching vocabulary is done for 4 steps. Those are (Suyanto, 2007:48)

a) Introducing

Teacher recognize new vocabulary with clearly and good pronunciation. Use the picture or real thing.
b) Modeling

Teacher gives the example with doing as model

c) Practicing

Teacher trains the students to imitate and practice 

d) Applying

Students apply in the exact condition with the teacher aid.


Teaching vocabulary for the lower classes usually use the listening and repeating technique or listen and point to while teaching vocabulary for upper classes (5 and 6 class) have variation in introduce new vocabulary, for example:

· Give the simple definition

Example: What is a pilot?


 A pilot is a person who flies a plane

· Give the synonym or antonym. 
For example, fine = good

· Give the examples, such us apples, oranges, grapes and bananas are fruits

· Draw the picture or give the illustration

· Give the translation (if it is necessary). 
For example: delicious = enak sekali
         2. Teaching Vocabulary Technique for Young Leaner


As an English teacher before teaching, she / he has to know the various technique of presenting the vocabulary in order that the students can understand her / his explanation. English young learner would already have a productive vocabulary of some 2.000 to 3.000 words (Hedge, 2003:111).

Here are some techniques for teaching new words:

a. Say the word clearly and write in the board

b. Get the class to repeat the word in chorus

c. Translate the word into the students own language 

d. Ask students to translate the word

e. Draw the picture to show what the word means

f. Give English example to show the word is used. Ask question using new word.

 
Something that must be understood by the English teacher as foreign language is pronunciation. As we know between English pronunciation and Indonesian pronunciation are very different. To say the difficult sound the teacher may do some ways, they are:

· Say the sounds clearly, shows how to say the “sound” in different word and ask the students to repeat it

· Contrast it to other sounds /e/, /b/, /n/, /g/

· Show the students how to say the sound
D. Teaching Vocabulary by Using Grouping and Organizing 

         Grouping and organizing include in metacognitive strategy where the    students become active learners in learning new words, especially in improving their vocabularies (Hedge, 2003:117). Before applying grouping and organizing strategy in teaching vocabulary, teachers should pay attention the explanation below:
    a. List group label strategy
· Background
List, Group, Label, or LGL, is a prereading strategy designed to help students make connections to prior knowledge (Wikipedia, 2010). LGL was designed to help teachers activate students’ schema in regards to a particular concept, to improve existing vocabulary, to organize verbal concepts, and to remember new vocabulary. LGL was introduced by Hilda Taba in her book, Teachers’ Handbook to Elementary Social Studies (1967). The rationale for using this strategy is based on the idea that categorizing words will help students organize new words and concepts in relation to already known words/concepts. Students’ activation of prior knowledge then aids them in making inferences and elaborations that could lead to deeper understanding of texts. LGL was originally used to aid students in remembering technical vocabulary in social studies and science. Many teachers also use it in other curriculums to help students focus on background knowledge.
· Classroom Procedure
1.) List

The first step is to produce a list of words that are associated with a particular concept that will be studied. Before beginning the new topic in a given subject, the teacher selects a one- or two-word concept and displays it (e.g. on board, whiteboard, overhead, etc). Example concepts are: earthquakes, The Civil War, community, Edgar Allan Poe. Next, the class brainstorms words and phrases that are related to the given topic. The teacher records between 25 and 40 of the students’ responses on the board. The teacher might ask that each student offer at least one word or phrase to ensure each student connects with background knowledge. After the list has been generated, the teacher reads it aloud to the class. The students will now have seen the correct spelling of the word and heard its correct pronunciation.

2.) Group

 The second step of the LGL strategy is to group the words and phrases into categories. Students look for common elements of the words to form the categories. These similarities might include similar meanings, parts of speech, etc. Some teachers find it helpful to set parameters for organizing, such as the number of words in a group and the number of groups. For example, a teacher may want at least three words in a group, with a maximum of eight groups. Teachers find that such parameters help students to look more deeply at the words and decide if a word should be categorized in a particular group. Some teachers also allow students to keep a ‘miscellaneous’ group for words they are unsure of. Students can use a variety of groupings, and they will be asked to tell why the words belong in the group they are in.
3.) Label

The last step of the LGL strategy is to label the categories. After the original list of words has been categorized by the students, they are asked to label each category with a title that connects all words within the particular group. The labels are then shared with the whole class, and each group of students is asked to give reason for organizing and labeling the words in that particular way.
· Teacher's Role
The teacher is a guide to scaffolding students’ learning in several ways throughout in the LGL strategy. First, the teacher asks students to recall words and phrases that are associated with the given concept. Then, the teacher writes and reads the list of words generated, modeling the appropriate spelling and pronunciation. The teacher might also call attention to features of given words, such as root words or prefixes/suffixes, or to clarify a word’s meaning. Finally, the teacher facilitates discussion of the relationships between the words and phrases as students group the words. The teacher might also, in later use, add in some confusing terms for the students to discover. If the students are unable to see how these newly introduced words fit, the teacher can use this information to assess what needs additional instruction and what the students are comfortable with. When first introducing the LGL strategy to students, the teacher might model the process or parts of the process to scaffold students’ understanding. For instance, the teacher might have a list of words regarding another topic, form a group from the list, and label the group, telling why s/he chose that label.
· Additional Use
The LGL strategy was originally designed for and is often used to introduce vocabulary. Some teachers also use the LGL strategy to help struggling readers who either lack prior knowledge about a topic, or who might associate incorrect or irrelevant knowledge with the given subject. The LGL is then used by teachers to fill in the students’ missing information and focus them on prior knowledge that is relevant to the topic.


  b. Grouping and Organizing Vocabulary Strategy


Grouping and organizing vocabulary is a good activity at the beginning of a lesson to acquaint the students with all of the vocabulary and to get them to think about relationships between and among words (Yana, 2006).


Grouping and organizing vocabulary makes words come alive for students through their conversations and reflections on the "meaning connections" between words (Thomas, 2012). It actively engages students in learning new vocabulary and content by activating their critical thinking skills.
 
In teaching vocabulary using grouping and organizing vocabulary, there are some cases that must be known before teaching. Such us:

a. The advantages of using grouping and organizing vocabulary.



The goal of this strategy is to organize vocabulary words by category
b. The preparation of presenting grouping and organizing vocabulary
Pre-determine the categories into which the vocabulary list should be organized. generally allow the students to determine the categories themselves since this requires them to think more deeply about relationships.

c. The procedures of using grouping and organizing vocabulary
1. Students use the list of vocabulary provided at the end of the lesson in the textbook. These words are generally already divided into various topics (which do not count for purposes of this activity), but there are many more categories that can be created. Each category must contain at least 3 words for it to legitimately be considered a category. Words may be used in more than one category. Each student writes a category heading, underlining it, and lists all words that correspond to the category underneath the heading. Stipulate a time limit for this activity and stick to it, collecting the papers at the end of the time limit. Then, for full class follow-up, ask students what categories they listed and put these on the board. Once several categories are on the board, ask students to suggest words that fit the category (Yana, 2006).
2. Draw a grid on the board. Choose a subject area whose vocabulary we want to develop with our students, and elicit all the words they already know connected with it. Then add any other words connected with the subject that we can to teach (Dobbs, 2001:30).  
d. The hints of using grouping and organizing vocabulary
1. This is an activity that can be done individually or in pairs or triplets, depending upon the amount of time we wish to devote to in class follow-up and paper grading. I prefer individually because it forces each student to look at the words and think about their meaning, as well as requiring them to write the words multiple times. Additionally, this is a good activity to assign if we have to be out of the class on one of the first days of a new lesson. This can also be used as a homework assignment. This is probably a 30-minute activity and can be spread out over two days, with the follow-up on the second day (Yana, 2006).
2. Ask students to help you place all the words in the proper categories of the grid. Illustrate the word if you wish. After the words have been successfully placed on the grid, erase them, leaving the grid. See how much your students can reconstruct from memory. Have several volunteers do this activity “live” at the board while the others do it at their desk (Dobbs, 2001:30).
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