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CHAPTER II
REVIEW OF RELATED LITERATURES
This chapter presents review of some relevant theories and studies concerning with the discussion about speaking and assessing speaking using peer assessment. 
A. Speaking 
1. Definition of Speaking
Speaking is the productive skill in the oral form. It likes the other skills. it is more complicated than it seems at first and involves more than just pronouncing words. Speaking is a means of language acquisition, communication, and sharing information and ideas. 
Speaking  skill is the ability to express ideas in acceptable spoken English form (Isnawati, 2010). Beside that, speaking is also one of the basic skills of language learning. It cannot be separated from other skill of language learning (listening, writing and reading). 
Speaking is an interaction between speaker and listener. It is supported by Nunan and Carter (2001:10) that speaking is physically situated face to face interaction. So they are subjects in speaking process and there is connection between them. The speaker tries to explain his/her idea and the listener tries to understand what the speaker said. They can interact in particular situation. There are three kinds of speaking situations in which we find ourselves: 

· Interactive,

· Partially interactive, and

· Non-interactive.

Interactive speaking situations include face-to-face conversations and telephone calls, in which we are alternately listening and speaking, and in which we have a chance to ask for clarification, repetition, or slower speech from our conversation partner. Some speaking situations are partially interactive, such as when giving a speech to a live audience, where the convention is that the audience does not interrupt the speech. The speaker nevertheless can see the audience and judge from the expressions on their faces and body language whether or not he or she is being understood. Some few speaking situations may be totally non-interactive, such as when recording a speech for a radio broadcast. 
In some ways speaking can be considered the most difficult skill to acquire since it requires command of both listening comprehension and speech production subskill (e.g. vocabulary retrieval, pronounciation, choice of a grammatical pattern, and so forth ) in unpredictable, unplanned situations. On the other hand, speaking can be viewed as the easiest skill since one can use body language, demonstration, repetition, and various strategies to make oneself understood (Murcia & Olshtain, 2000:165)
The ability to speak a second or foreign language well is a very complex task if we try to understand the nature of what appears to be involved. To begin with, speaking is used for many different purposes, and each purpose involves different skills. When we use casual conversation, for example, our purposes may be to make social contact with people, to establish rapport, or to engage in the harmless chitchat that occupies much of the time we spend with friends. When we engage in discussion with someone, on the other hand,the purpose maybe to seek or express opinions, to persuade someone about something, or to clarify information. In some situation, we use speaking to give intructions or to get things done. We may use speaking to describe things, to complain about people’s behavior, to make polite requests, or to entertain people with joke and anecdote (Richards & Renandya, 2002: 201).
In conclusion, speaking is an active process between the speaker and the listener in oral production. It is an interactive process because speaking need an interactive process and it can also be done in particular situations and purposes.
2. Teaching Speaking
Many language learners regard speaking ability as the measure of knowing a language. These learners define fluency as the ability to converse with others, much more than the ability to read, write, or comprehend oral language. They regard speaking as the most important skill they can acquire, and they assess their progress in terms of their accomplishments in spoken communication. 
Speaking activities and speaking practice in the classroom should enable students to gain experience using all the “prerequisites” for effective oral communication. 

a. Oral Communication  Skill in Pedagogical Research 
A review of some of the current issues in teaching oral communication will help to provide some perspective to the more practical considerations as follow:
1) Conversational Discourse
Richard (1990: 67) noted, “the conversation class is something of an enigma in language teaching.” The goals and the techniques for teaching conversation are extremely diverse, depending on the student, teacher, and overall context of the class. 
The goal of teaching speaking skills is communicative efficiency. Learners should be able to make themselves understood, using their current proficiency to the fullest. They should try to avoid confusion in the message due to faulty pronunciation, grammar, or vocabulary, and to observe the social and cultural rules that apply in each communication situation. 

To help students develop communicative efficiency in speaking, instructors can use a balanced activities approach that combines language input, structured output, and communicative output (Burkart, 1998). 

(a) Language input comes in the form of teacher talk, listening activities, reading passages, and the language heard and read outside of class. It gives learners the material they need to begin producing language themselves. 
(b) Structured output 
In structured output, students may have options for responses, but all of the options require them to use the specific form or structure that the teacher has just introduced. 
Structured output is designed to make learners comfortable producing specific language items recently introduced, sometimes in combination with previously learned items. Instructors often use structured output exercises as a transition between the presentation stage and the practice stage of a lesson plan. Textbook exercises also often make good structured output practice activities. 

(c) Communicative output
In communicative output, the learners' main purpose is to complete a task, such as obtaining information, developing a travel plan, or creating a video. To complete the task, they may use the language that the instructor has just presented, but they also may draw on any other vocabulary, grammar, and communication strategies that they know. 
In a balanced activities approach, the teacher uses a variety of activities from these different categories of input and output. Learners at all proficiency levels, including beginners, benefit from this variety; it is more motivating, and it is also more likely to result in effective language learning. (Burkart, 1998)
2) Teaching Pronounciation
There has been some controversy over the role of pronounciation work in a communicative, interactive course study. Because the overwhelming majority of adult learners will never acquire an accent-free command of a foreign language, should a language program that emphasizes whole language, meaningful contexts, and automaticity of production focus on these tiny phonological details of language? The answer is “yes”, but different way from what was perceived to be essential a couple of decades ago (Brown, 2001: 268).
3) Accuracy and Fluency
An issue that pervades all of language performance centers on the distinction between accuracy and fluency. In spoken language the question we face as teacher is: How shall we prioritize the two clearly importance speaker goals of accurate (clear, articulate, grammatically, and phonologically correct) language and fluent (flowing, natural) language? (Brown, 2001: 268)
It is now very clear that accuracy and fluency are both important goals to pursue in CLT. While fluency may in many communicative language courses be an initial goal in language teaching, accuracy is achieved to some extent by allowing students to focus on the elements of phonology, grammar, and discourse in their spoken output.
4) Affective Factors
“The affective side of the learner is probably one of the most important influences on language learning success or failure” Oxford (1990:140) in Richard and Renandya (2002:26). The affective factors related to L2 or foreign language learning are emotions, self-esteem, empathy, anxiety, attitude, and motivation. L2 or foreign language learning is very complex task that is susceptible to human anxiety (Brown, 1994),  which is associated with feelings uneasiness, frustation, self-doubt, and apprehension.

Speaking a foreign language in public, especially in front of native speakers, is often anxiety-provoking. Sometimes, extreme anxiety occurs when EFL learners become tongue-tied or lost for words in an unexpected situation, which often leads to discouragement and a general sense of failure. Unlike children, adults are concerned with how they are judged by others. They are very cautious about making errors in what they say, for making errors would be a public display of ignorance, which would be an obvious occasion of “losing face” in some cultures, as in Cina. Clearly, the sensitivity of adult learners to making mistake, or fear of “losing face,” has been the explanation for their inability to speak English without hesitation,  Richards & Renandya (2002: 206)
5) The Interaction Effect
The greatest difficulty that learners encounter in attempts to speak is not the multiplicity of sounds, words, phrases, and discourse forms that characterize any language, but rather the interactive nature of most communication. Conversations are collaborative as participants engage in a process of negotiation of meaning. So, for the learner, the matter of what to say-a tremendous task, to be sure-is often eclipsed by conventions of how to say things, when to speak, and other discourse constraints. For example, among the many possible grammatical sentences that a learner could produce in response to acomment, how does that learner make a choice?
Nunan (1991:47) notes a further complication in interactive discourse: what he calls the interlocutor effect, or the difficulty of a speaking task as gauged by the skills of one’s interlocutor. In other words, one learner’s performance is always colored by that of the person (interlocutor) he or she is talking with.
b. Strategies for Developing Speaking Skills 

Students often think that the ability to speak a language is the product of language learning, but speaking is also a crucial part of the language learning process. Effective instructors teach students speaking strategies -- using minimal responses, recognizing scripts, and using language to talk about language -- that they can use to help themselves expand their knowledge of the language and their confidence in using it. 
1) Using Minimal Responses 
Language learners who lack confidence in their ability to participate successfully in oral interaction often listen in silence while others do the talking. One way to encourage such learners to begin to participate is to help them build up a stock of minimal responses that they can use in different types of exchanges. Such responses can be especially useful for beginners. 

2) Recognizing Scripts 
Instructors can help students develop speaking ability by making them aware of the scripts for different situations so that they can predict what they will hear and what they will need to say in response. Through interactive activities, instructors can give students practice in managing and varying the language that different scripts contain. 

3)  Using Language to Talk about Language 
Language learners are often too embarrassed or shy to say anything when they do not understand another speaker or when they realize that a conversation partner has not understood them. Instructors can help students overcome this reticence by assuring them that misunderstanding and the need for clarification can occur in any type of interaction, whatever the participants' language skill levels. Instructors can also give students strategies and phrases to use for clarification and comprehension check. 

By encouraging students to use clarification phrases in class when misunderstanding occurs, and by responding positively when they do, instructors can create an authentic practice environment within the classroom itself. As they develop control of various clarification strategies, students will gain confidence in their ability to manage the various communication situations that they may encounter outside the classroom. 
In conclusion, the teaching of spoken language in the language classroom is often perceived as a very difficult task for both the teacher and the students. Most of the teaching materials based on the comunicative approach claim to present ”real communication in authentic situations” but are in fact still heavily based on descriptions of writting English. The teaching of speaking from a discourse perspective implies taking a pedagogical shift from focusing on linguistic performance to focusing on a more pragmatic perspective. Contextual and situational features of spoken interaction  must become an integral part of classroom activities and personal considerations, and choises have to be offered to students practicing speech production, Celcea  & Olshtain (2000: 178).
B. Assessing Speaking Using Peer Assessment
To become more clearly, assessing speaking and peer assessment are separated in different sub topic.
1. Assessing Speaking
The process of gathering information about what is known and can be done by the students to show their progress in teaching learning process, Brown (2004). One of the most challenging tasks for language instructors is finding effective ways to determine what and how much their students are actually learning. Instructors need to think carefully about what kinds of knowledge their tests allow students to demonstrate. 
Scoring will be valid and reliable only if recognizable and appropriate description of criteria levels are written and scorers are trained to use them. Description of speaking proficiency usually deals with accent, grammar, vocabulary, fluency, and comprehension as in the following example taken from Hughes (1989). It was supported by Harris (1969:81) stated that five components are generally recognized in analyses of the speech process, they are pronunciation, grammar, vocabulary, fluency, and comprehension. Because the accent is nearly same with pronounciaton,the writer changes the term of accent into pronounciation.
Table 2.1 Proficiency Description

	No
	Element of Speaking
	Score
	Criteria

	1.
	Pronounciation
	6
	Native pronounciation, with no trace of foreign accent.

	
	
	5
	No conspicuous mispronounciation, but would not be taken for a native speaker.

	
	
	4
	Market foreign accent and occasional mispronounciations which do not interfere with  understanding.

	
	
	3
	Foreign accent requires concentrated listening, and mispronounciations lead to occasional misunderstanding and apparent errors in grammar and vocabulary. 

	
	
	2
	Frequent gross errors and a very happy heavy accent make understanding difficult, require frequent repetition.

	
	
	1
	Pronounciation frequently unintelligible.

	2.
	Grammar
	6
	No more than two errors during the interview.

	
	
	5
	Few errors, with no patterns of failure.

	
	
	4
	Occasional error showing imperfect control of some patterns but no weakness that cause misunderstanding.

	
	
	3
	Frequent errors showing some major patterns uncontrolled and causing occasional irritation and misunderstanding.

	
	
	2
	Constant errors showing control of very view major patterns and frequently preventing communication.

	
	
	1
	Grammar almost entirely inaccurate phrases.

	3.
	Vocabulary
	6
	Vocabulary apparently as accurate and extensive as that of an educated native speaker.

	
	
	5
	Professional vocabulary broad and precise; general vocabulary adequate to cope with complex practical problems and varied situations.

	
	
	4
	Professional vocabulary adequate to discuss special interests; general vocabulary permits discussion of any non-technical subject with some circumlocutions.

	
	
	3
	Choice of words sometimes inaccurate, limitations of vocabulary prevent discussion of some common professional and social topics.

	
	
	2
	Vocabulary limited to basic personal and survival areas

	
	
	1
	Vocabulary inadequate for even the simple conversation

	4.
	Fluency
	6
	Speech on all professional and general topics as effortless and smooth as a native speaker.

	
	
	5
	Speech is effortless and smooth, but perceptibly non-native in speech and evenness.

	
	
	4
	Speech is occasionally hesitant, with some unevenness caused by rephrasing and groping for words.

	
	
	3
	Speech is frequently hesitant and jerky; sentences maybe uncompleted. 

	
	
	2
	Speech is very slow and uneven except for short or routine sentences

	
	
	1
	Speech is so halting and fragmentary that conversation is virtually impossible.

	5.
	Comprehension 
	6
	Understands everything in both formal and colloquial speech to be expected of an educative native speaker.

	
	
	5
	Understands everything in normal educated conversation except for very colloquial or low frequency items, or exceptionally rapid or slurred speech.

	
	
	4
	Understands quite well normal educated speech when engaged in a dialogue, but requires occasional repetition or rephrasing.

	
	
	3
	Understands careful, somewhat simplified speech when engaged in a dialogue.

	
	
	2
	Understands only slow, very simple speech on common social and touristic topics; requires constant repetition and reprashing.

	
	
	1
	Understands too little for the simplest type of conversation.


Since the activities designed to test speaking are generally the same as the kinds of activities designed to practise speaking, there need be no disruption to classroom practice. 
The most commonly used spoken test types according to Harmer (2005: 125-126) are:

· Interviews – these are relatively easy to set up, especially if there is room apart from the classroom where learner can be interviewed.
· Live monologues – the candidates prepare and present a short talk on a pre-se;ected topic. This eliminates the interviewer effect and provides evidence of the candidates’ ability to handle an extended turn, which is not always possible in interviews.

· Recorded monologues – the advantage of recorded tests is that the assessment can be done after the event, and results can be ‘trianggulated’ – that is, other examiners can rate the recording and their ratings can be compared to ensure standardization.
· Role plays – this kind of test is particularly valid if it closely matches the learners’ needs.

· Collaborative tasks and discussions –  for example, the learners simply respond with their own opinions to a set of statements relevant to a theme.
2. Peer Assessment
In this sub chapter explains the definition, principal, purposes, procedures, advantages and disadvantages of peer assessment.
a. Definition, Principal and Purposes of Peer Assessment
According to Zainul (2001) since the mid-1980s, education experts have a lot of talk about the weakness of raw test (standardized test) are increasingly dominant role in the school system. Test is considered standard has become part of the learning process as a whole. Race (1995) adds that the traditional test has many shortcomings. Students only get a little feed back or even none at all. Test does not make students learn in depth but only superficially. Test also only result-oriented or merely focused on how students answer the questions instead of how students learn. Based on the assessment of alternatives should be developed to overcome the weaknesses of the test.

According Zulharman (2007), currently there has been a learning paradigm shift from teacher centered to student centered. These conditions not only have an impact on changes in teaching methods but also affect the assessment methods of learning. Learning of assessment methods should be pursued further involve the role of students. Peer assessment is an assessment method that is more student-centered.

Mowl (1996) said that the Peer Assessment is an innovation in the field of assessment which aims to improve the quality of learning. In this process the students have the opportunity to assess his friends according to the procedure prescribed. Peer assessment is one approach to obtain information that might help determine the value of the individual. This method is very effective to give students experience in assessing and critiquing his friend. Students are also given the experience to determine the appropriate assessment criteria to be used.

Application of peer assessment can be used to help students
in developing the ability to assess and criticize the process and outcome learning (formative assessment), helps students determine criteria for assessing learning outcome, and as a necessary condition in a process learning to decide graduation (summative assessment) (Isaacs, 1999; Bostock, 2000; Wilson, 2002). The results of peer assessment can be used together to complement the other, the next stage of moderation is still being done by teachers (Zulrahman, 2007).
b. Procedure of Peer Assessment
There are some general steps in managing the peer assessment. The following procedure will be described the application of peer assessment summary results from several experts.

1) Provision of Student Motivation
Students will benefit from the use of peer assessment, if notified in advance early learning benefits from the use of peer assessment. Notice regarding the purpose, benefits and techniques of peer assessment would make the student does not feel strange and fearful of giving his assessment of the deficiency. So the element of subjectivity can be minimized (Bostock, 2000; Lie and Angelique, 2003). Besides trivial also gives guidance that the assessment was intended to obtain feedback and to improve skills (Bostock, 2000; Ho, 2003; wheater et al., 2005; Harris et al., 2007). In conclusion, the activity first thing to do is to motivate students.

2) Developing Criteria and Exercise

Most students do not have experience in conducting assessments. Therefore, it is important to do exercises before the implementation of peer assessment in learning (issacs, 1999; Bostock, 2000; Wilson, 2002; Ho, 2003; Lie and Angelique, 2003; wheater et al., 2005; Zulharman, 2007).

At the time of the exercises, carried out the development and negotiation of criteria. Development of criteria important to do with the students so that students feel more a process of assessment (Bostock, 2000). In addition students are expected to be more understanding if their own assessment criteria are developed. In other situations, the criteria can be determined by the teacher. In addition, teachers can also provide examples of criteria for students to further develop itself if students, or students are given work sheet to select a variety of standard criteria (Isaacs, 1999).

A good criterion should be a high-power objects (Wheater et al., 2005). It is important to minimize the subjectivity evaluation result of differences in perceptions of the assessors. Negotiation critical assessment in an attempt to homogenize perception of students (Ho, 2003; Lie and Angelique, 2003).

Students also need to be trained in how to give effective feedback to colleagues. Giving effective feedback can be done in a way to tell "good" or "bad" performance of colleagues and associates tell how that might be done to begin to repair his doing (Isaacs, 1999)
3)  The Implementation of Peer Assessment in Learning
Before you start learning, the instrument is prepared in advance needed throughout the process (Ellington et al., 1997). Furthermore, students are given assessment sheet. Before judging, students should already know who to he assessed. In assessing the students are given sufficient time to assess. After the assessment process is completed, the results of the assessment collected to the teacher (Isaacs, 1999). According to Boud (Wheater et al., 2007) provided an effective peer assessment is a learning environment must support. Students should be comfortable, mutual trust and to be honest.

4) Communication Assessment Results
After results are obtained, then the examination by the teacher and given comments if necessary. Furthermore, the feedback is distributed to students (Isaacs, 1999). Race, Magin & Helmore, and Stefani (Wheater et al., 2005) argued that communication is more main results of the assessment carried out by the tongue in front of the class. Further held that grievance procedures and review assessment results can be debated.
5) Utilization of Assessment Results
Prior to the implementation of peer assessment and teacher should have determined proportion of contribution of peer assessment on student scores. Suppose if the total value for the presentation of maximum 30 points, 20 points are awarded teachers and 10 points are awarded based on the results of peer assessment. Assessment of the total awarded for each group, then each group dividing the total score for each group member based on their contribution to the task group. The results of the assessment needs to domonitor, whether the results of peer assessment has a similarity with the teacher or not (Ellington et al., 1997).
c. Advantages and Disadvantages of Peer Assessment
Some experts (Brown et al., 1994; Race, 1995; Zariski, 1996; Isaacs, 1999; Bostock; 2000) has been widely expressed about the benefits of peer assessment. These benefits are summarized as follows: (1) increase students' motivation to be included in the assessment of roses, (2) encourage students to take responsibility for learning which  is done, (3) enforce the assessment as part of the learning process, (4) training of skills -the skills required to assess and life skills, especially decision making, (5) encourage students to learn more in-depth, (6) provide feedback to students, (7) ease the burden on teachers in assessing, (8) assist in assessing the individual.

In addition, there are some potential benefits of the Peer Assessmen include:

a) Increase student motivation, because students feel ownership
the assessment process.

b) Educating students to become independent learners, because Peer.

c)  Assessment encourages them to be more concerned with individual learning needs.

d) Encourage students to learn more in depth not only to learn the surface.
In addition, peer assessment also has its disadvantages. Weaknesses of peer assessment according to some experts (Brown et al., 1994; Zariski, 1996; Bostock, 2000; Wilson, 2002; Ho, 2003; wheater et al., 2005; Zulharman, 2007) can be summarized as follows:

1) Students are less able to assess his partner and feel confident in assessing.

2) The relationship of friendship, a feeling like that may affect the assessment.

3) Students dislike judged by colleagues because of the possibility of discrimination or misunderstanding

4) The possibility of students will give a false testimony against his partner.

5) Teachers must organize groups of assessments that may take time

6) There are differences in understanding of the material so that the assessor will give effect to the assessment.

7) There are gender differences in responses

8) Difference in social background of students who may have an effect on valuation.

9) Students are not serious in assessing (subjectivity).

Besides having the above drawbacks, Bostock (2000) and other experts also added that there are problems that arise in the application of peer assessment on learning. Chances are:

a.  It takes a lot of time to manage the peer assessment. In preparing everything about Peer assessment takes quite a bit. This allows taking up valuable time that class owned (Lie and Angelique, 2003).

b. Each assessor may have different perceptions of assessment.

c. Peer assessment allows students sometimes saturated (Ho, 2003)

d.  Students felt not enough time to assess. Students who do not understand the criteria will need long time in their assessments.

Peer Assessment deficiency can be overcome by: (1) notifing as early as possible about the purpose and benefits of peer assessment to students, (2) using clear assessment criteria, (3) negotiation of criteria, (4) learning objective, (5) double anonymity of assessors and assessed, and by using multiple assessors to each section of work (Bostock, 2004).

Implementation of peer assessment is not easy because the assessment is only done by the students. Therefore, to implement the Peer Assessment in advance the students should be trained several times so that they understand what should be discussed with the students in accordance with the materials that they understand in order to assess clearly.
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